EVIDENCE BOOK 2020

TABLE OF CONTENTS

Page

Strategic Direction / Area

Strategic Direction 1:
Empowered, Risk Taking &
Successful Students

Strategic Direction 2:
Reflective, Innovative &
Knowledgable Teachers

Strategic Direction 3:
Informed, Active Community

Blairmount Public School 2018 - 2020 School Plan

4

SEF Overview

9

Situational Analysis 2020

16

Process
Aboriginal Education

21

Student Voice: Fully Charged Team

32

Future Focussed Learners

36

Student Voice: Empower Hour

41

Tell Them From Me: Student Survey

48

Wellbeing

56

Positive Behaviour 4 Learning

61

Visible Learning: Learner Qualities

70

Spiral of Inquiry & Teaching Sprints

77

Digital Technologies STEM Coaches

83

Pedagogical Coaches

87

Project Based Learning

93

Tell Them From Me: Teacher Survey

97

Instructional Leadership (EAfS)

102

Visible Learning: LISC & Feedback

108

Community Events

113

Empowered Decision Making

117

Kindergarten Information Sessions

121

Learning Conversations

125

Seesaw

130

Tell Them From Me: Parent Survey

133
| Page 2

Strategic Direction / Area

School Initiatives &
Interventions

Process

Page

ACER Progressive Achievement Tests (PAT)

141

Attendance

145

Check-In Assessments Yr3 & Yr5

149

Apple Pencil Pilot

157

Blairmount Juniors

161

Broadening Knowledge of Mathematics Literacy & Language

164

EAL/D

167

New House Groups & Captains

173

UNSW ICAS Assessments

176

Support Unit Integration & Reverse Integration

180

Kindness on Purpose

183

Learning Boost Groups

186

LaST & National Consistent Collection of Data

191

NSW CoS Linc-Ed Hero Project

194

Lunchtime Groups

208

MiniLit

210

NOII Beginning Teacher Conference 2020

214

Phonics Check-In Years 1-3

216

Remote Learning

219

School Mini Bus

224

Early Stage 1 Intervention

226

Stage 1 Intervention

228

Stage 2 Intervention

230

Technology Learning Facilitator

232

Wellbeing

235

| Page 3

| Page 4

Page 2 of 6

Parents and carers at Blairmount Public School are
informed and active partners in their children’s education.
They are knowledgable of student progress and are
encouraged, welcomed and empowered to have an
authentic voice in decision making and planning. They are
seen as an integral part of our successful learning
community. Partnerships with community businesses and
experts are created and sustained to authentically engage
with students and the school.

Teachers at Blairmount Public School are reflective,
innovative and have a deep understanding of their students
and the way they learn. They empower students to have an
active voice in the learning process and work creatively and
innovatively to best meet the needs of students. Teachers
work collaboratively both within and across schools. They
seek feedback and are adaptive and motivated to help
students achieve their full potential. Teachers encourage a
positive school culture and promote and lead the
celebration of all successes across the school community.

Blairmount Public School 4535 (2018-2020)

The school aims to promote pride in self and school by
encouraging the wearing of school uniform and
participation in community events. Very successful student
welfare practices promote in students a sense of
well–being, happiness and responsibility. The school
enjoys a high profile within the wider community through
sport and the performing arts, which are important parts of
the school culture.

Blairmount participates in the Early Action for Success
(EAfS) initiative. This means we have two instructional
leaders who work directly with teachers in the early years
of school (K–4), to strategically plan appropriate
interventions in literacy and numeracy. Reflective practices
underpin a process of continual classroom improvement,
allowing for stakeholders to be responsive to the ever
changing needs and the latest developments and research
in pedagogy and improving student outcomes. The belief
that learning together whilst striving to achieve personal
best is encouraged in all.

Blairmount Public School receives significant loading in our
RAM allocation to support the needs of students from Low
SES School Communities. We encourage participation and
involvement with an emphasis on equity for all students.

Blairmount Public School, established in 1983, has a strong
culture of being proudly public and a vital part of the wider
community. The school is situated on the western side of
Campbelltown and its feeder areas comprise 60% public
housing & 40% private housing including the housing
estate of Blair Athol.

Students, teachers, parents and carers at Blairmount
Public School are members of an informed, innovative,
empowered and successful learning community.

Students at Blairmount Public School are challenged and
empowered to take educational risks to develop deep
understanding. Our learners have the mindset to
demonstrate learning resilience in a safe and inclusive
learning environment. They reflect on their learning and
take on feedback to improve. Students are connected
learners who publish to and celebrate success with an
authentic global audience.

School context

School vision statement

School background 2018–2020

Printed on: 3 April, 2018

All staff and the community have ownership over the
direction of the school and the jointly constructed school
plan acts as a working document to drive school
improvement beginning at the classroom level.

From the evidence presented, all stakeholders make
judgements on the merit, worth or value of the processes
and strategies and form recommendations regarding the
continuation or cessation of what is currently happening,
and whether new strategies need to be developed and
implemented. Once the recommendations are costed and
scrutinised against priorities, the school plan is developed
and reported back to staff.

From mid Term 3, the evidence collection and analysis
begins and culminates in the school’s Annual Planning
weekend and the presentation of the ‘Evidence Book’.

The annual planning process involves the systematic
collection, analysis and interpretation of the school’s
current strategies and their effectiveness in meeting our
collaboratively developed school targets. Through the
assignment of strategic directions to specific leaders,
strategies under each of the strategic directions are
effectively implemented, monitored and evaluated every 5
weeks.

Blairmount Public School’s annual evaluation and planning
processes are very collaborative and transparent, inclusive
of all key stakeholders.

School planning process
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Teachers at Blairmount Public School are reflective,
innovative and have a deep understanding of their students
and the way they learn. They empower students to have an
active voice in the learning process and work creatively and
innovatively to best meet the needs of students. Teachers
work collaboratively both within and across schools. They
seek feedback and are adaptive and motivated to help
students achieve their full potential. Teachers encourage a
positive school culture and promote and lead the
celebration of all successes across the school community.

Students at Blairmount Public School are challenged and
empowered to take educational risks to develop deep
understanding. Our learners have the mindset to
demonstrate learning resilience in a safe and inclusive
learning environment. They reflect on their learning and
take on feedback to improve. Students are connected
learners who publish to and celebrate success with an
authentic global audience.
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Purpose:

STRATEGIC
DIRECTION 2
Reflective, Innovative &
Knowledgable Teachers

Purpose:

STRATEGIC
DIRECTION 1
Empowered, Risk Taking &
Successful Students

School strategic directions 2018–2020

Printed on: 3 April, 2018

Parents and carers at Blairmount Public School are
informed and active partners in their children’s education.
They are knowledgable of student progress and are
encouraged, welcomed and empowered to have an
authentic voice in decision making and planning. They are
seen as an integral part of our successful learning
community. Partnerships with community businesses and
experts are created and sustained to authentically engage
with students and the school.

Purpose:

STRATEGIC
DIRECTION 3
Informed, Active Community
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• 100% of students can identify a staff
member who can provide advice,
support and assistance to help them
fulfill their potential.

Wellbeing

• Increased proportion of students using
the language of Growth Mindset

• 100% of students at BPS have 1:1
access to a device.

Future Focussed Learners

• 100% of Aboriginal students achieve
growth towards individual goals within
their Personalised Learning Pathways.

Aboriginal Education

Improvement Measures

• Personalised Learning Pathway
evaluations

• Teaching for Effective Learning (TfEL)
data

• Tell Them from Me survey

• Semester surveys

Evaluation Plan

Students are provided with supportive and
positive frameworks that result in improved
resilience, engagement and relationships,
where individual successes are
acknowledged and celebrated.

Wellbeing

Students are supported to become resilient
learners who regularly co–author their own
learning experiences including the effective
and authentic use of technologies.

Blairmount Public School 4535 (2018-2020)

Promote reflective practice and provide
opportunities for differentiated professional
learning.

Leaders

Provide opportunities for students to
co–author learning experiences and are
supported in professional learning in
technology, growth mindset and Aboriginal
education.

Future Focussed Learners

Aboriginal students are supported in
attendance, engagement and achievement
of outcomes that match or better outcomes
of all students.

Build resilience in all aspects of school life
to maintain positive relationships and
develop a growth mindset.
Staff

Aboriginal Education

Students

Students at Blairmount Public School are
challenged and empowered to take
educational risks to develop deep
understanding. Our learners have the
mindset to demonstrate learning resilience
in a safe and inclusive learning
environment. They reflect on their learning
and take on feedback to improve. Students
are connected learners who publish to and
celebrate success with an authentic global
audience.

Processes

People

Purpose

Strategic Direction 1: Empowered, Risk Taking & Successful Students

Printed on: 3 April, 2018

Wellbeing: All students can identify a staff
member who can provide advice, support
and assistance to help them fulfill their
potential.

Future Focussed Learners: Students at
Blairmount PS demonstrate a growth
mindset in all aspects of school life.

Aboriginal Education: All Aboriginal
students achieve growth in 100% of
individual goals within their Personalised
Learning Pathway.

Products

Wellbeing: Positive respectful relationships
are evident and widespread among
students and staff.

Future Focussed Learners: Facilitate
opportunities for students to share learning
with authentic global audiences utilising a
variety of technologies.

Aboriginal Education: Strong and
respectful partnership exists between the
school and local AECG supporting
collaborative decision making processes to
best meet the needs of Aboriginal students.

Practices

Practices and Products
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• An increase in the percentage of
teachers reflecting on current practices
to initiate change.

Future Focussed Classrooms

• Increase in visible learning strategies
measured through a visible learning
matrix.

• 100% of staff participating in stage,
school and cross school collaboration.

Innovative Research Based Pedagogy

• An increase in the percentage of
students achieving equal to or greater
than expected growth in literacy and
numeracy.

Evidence Based Practices

Improvement Measures

• Surveys

• Classroom Observations

• Visible Learning Matrix

• PLaN 2

• NAPLAN

• PAT testing

Evaluation Plan

Teachers are encouraged to reflect on
current practice to create classrooms that
are empowering, innovative, informed and
successful.

Future Focussed Classrooms

Teachers, in partnership with CORWIN and
a community of schools, engage in current
educational research to become an
accredited Visible Learning school.

Blairmount Public School 4535 (2018-2020)

Parents and carers are encouraged to
experience innovative classroom practice
through opportunities to engage in
classrooms, workshops and digital
platforms.

Parents/Carers

Leaders guide professional growth of all
staff based on current research, supporting
and encouraging opportunities utilising
innovative pedagogy.
Innovative Researched Based
Pedagogy

Staff are supported to use evidence based
practices. The spiral of inquiry framework
and Growth Coaching will be used to
promote professional reflection and
individual professional learning along with
regular meetings with Instructional Leaders.

Staff are supported to apply current
research and use evidence based practices
through targeted professional learning.
Leaders

Evidence Based Practices

Staff

Teachers at Blairmount Public School are
reflective, innovative and have a deep
understanding of their students and the
way they learn. They empower students to
have an active voice in the learning
process and work creatively and
innovatively to best meet the needs of
students. Teachers work collaboratively
both within and across schools. They seek
feedback and are adaptive and motivated
to help students achieve their full potential.
Teachers encourage a positive school
culture and promote and lead the
celebration of all successes across the
school community.

Processes

People

Purpose

Strategic Direction 2: Reflective, Innovative & Knowledgable Teachers

Printed on: 3 April, 2018

Future Focussed Classrooms: Teachers
utilise innovative pedagogies to empower
students to be creative, critical thinkers who
collaborate, cooperate and communicate.

Innovative Researched Based
Pedagogy: Students can articulate their
learning and teachers can see learning
through the eyes of students.

Evidence Based Practices: All staff are
reflective as a result of engaging in spiral of
inquiry and meeting regularly with
Instructional Leaders.

Products

Future Focussed Classrooms: Staff
utilise 1:1 technology authentically and
experiment with flexible learning spaces.

Innovative Researched Based
Pedagogy: Teachers employ visible
learning practices to improve student
learning.

Evidence Based Practices: Teachers use
a collaborative and reflective framework as
a tool to personalise professional learning
and to reflect on what is currently
happening for teachers and students.

Practices

Practices and Products
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• An increased proportion of parents and
students at P&C, planning days and
other forums that provide opportunities
for discussion, feedback and decision
making.

Empowered Decision Making

• Increase in community and expert
partnerships and the number of classes
engaging in entrepreneurship.

Partnerships

• Increased number of opportunities for
parents to attend high quality learning
experiences in a range of curriculum
areas.

Authentic and Sustained Parent
Engagement

Improvement Measures

Students

Parents and carers at Blairmount Public
School are informed and active partners in
their children’s education. They are
knowledgable of student progress and are
encouraged, welcomed and empowered to
have an authentic voice in decision making
and planning. They are seen as an integral
part of our successful learning community.
Partnerships with community businesses
and experts are created and sustained to
authentically engage with students and the
school.

• Event registers

• Surveys

Evaluation Plan

Parents and students are provided
opportunities to be equal partners in all
decision making processes and know their
voice is welcomed and valued.

Empowered Decision Making

Investigate opportunities to develop
partnerships between the school and local,
national and international organisations
allowing students to engage in and connect
their learning to authentic real world
experiences.

Partnerships

Opportunities and experiences are
delivered innovatively to develop positive
relationships and a deeper understanding
of current curriculum and classroom
practice.

Authentic and Sustained Parent
Engagement

Processes

Blairmount Public School 4535 (2018-2020)

Stronger links and communication that
enables collaborative planning and
decision making to inform decisions within
the school.

Community Partners

Staff provide opportunities for parents to
experience innovative classroom practice
through opportunities to engage in
classrooms, workshops and digital
platforms.

Staff

Students are provided opportunities to
engage in authentic learning experiences
that broaden their connection to
communities.

People

Purpose

Strategic Direction 3: Informed, Active Community

Printed on: 3 April, 2018

Empowered Decision Making: Increased
regular parent and student consultation and
feedback to drive all decision making within
the school.

Partnerships: An increase in the number
of staff and students engaged in
partnerships that have allowed connections
to real life experiences and
entrepreneurship.

Authentic and Sustained Parent
Engagement: An increased number of
parents authentically engaging with staff
and their child’s education leading to an
improved understanding of student
achievement.

Products

Empowered Decision Making: Staff
provide ongoing and sustained
opportunities for parents and students to
have an authentic voice in all school
directions.

Partnerships: Students regularly
accessing established local, national and
international partnerships.

Authentic and Sustained Parent
Engagement: Staff regularly provide high
quality learning experiences for parents in a
range of curriculum areas, eg literacy,
numeracy and ICT.

Practices

Practices and Products

SEF OVERVIEW

LEARNING
DELIVERING

SUSTAINING &
GROWING

EXCELLING

• Aboriginal Education
• Tell Them From Me
(Students)
• Digital STEM Coach (Pg
83)
• Tell Them From Me
(Teachers)
• LISC & Feedback
• EAL/D
• Intervention Groups
• UNSW ICAS

• Empowered Decision
Making
• Learning Conversations
• Kindergarten
Information Sessions
• Tell Them From Me
(Parents)
• Attendance
• Integration
• LaST
• Remote Learning
• Future Focused
Learners

• Empower Hour
• Wellbeing
• Lunchtime Groups

• Kindergarten
Information Sessions
• Blairmount Juniors
• Integration
• LaST
• Remote Learning

LEARNING CULTURE

High expectations

Transitions and continuity of
learning

Attendance

• Attendance
• Empowered Decision
Making
• LaST
• Remote Learning

WELLBEING

Caring for students

• Empower Hour
• Wellbeing
• Integration
• Kindness On Purpose
• LaST
• Remote Learning
• Lunchtime Groups
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DELIVERING

A planned approach to
wellbeing

Individual learning needs

SUSTAINING &
GROWING

EXCELLING

• Tell Them From Me
(Students)
• Tell Them From Me
(Teachers)

• Aboriginal Education
• Fully Charged Team
• Wellbeing
• Positive Behaviour 4
Learning
• Digital STEM Coach
• Learning Conversations
• Kindergarten
• Tell Them From Me
(Parents)
• Attendance
• Integration
• Empower Hour
• LaST
• Remote Learning
• Lunchtime Groups
• Future Focused
Learners

• Check In Assessments
• UNSW ICAS

• Aboriginal Education
• Instructional Leadership
• Learning Conversations
• Attendance
• Broadening Knowledge
of Mathematics
• Intervention Groups
• LaST
• Remote Learning

• Positive Behaviour 4
Learning
• Learning Conversations
• House Captains/New
Houses
• LaST

Behaviour

CURRICULUM

Curriculum provisions

• LISC & Feedback
• Intervention Groups
• Remote Learning

• Instructional Leadership
• Digital STEM Coach
• Future Focused
Learners

• Instructional Leadership
• LISC & Feedback
• Broadening Knowledge
of Mathematics
• EAL/D
• Intervention Groups
• LaST
• Remote Learning
• Future Focused
Learners

• Learning Conversations

Teaching and Learning

Differentiation

• Aboriginal Education
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DELIVERING

SUSTAINING &
GROWING

EXCELLING

ASSESSMENT

Formative Assessment

Summative Assessment

Student Engagement
Whole school monitoring of
student learning

• Aboriginal Education
• Digital STEM Coach
• Pedagogical Coaches
• Instructional Leadership
• LISC & Feedback
• Broadening Knowledge
of Mathematics
• Intervention Groups
• Remote Learning
• LISC & Feedback
• EAL/D
• Intervention Groups
• UNSW ICAS
• Future Focused
Learners
• Pedagogical Coaches
• LISC
• Instructional Leadership
• EAL/D
• UNSW ICAS

• Instructional Leadership
• PAT Testing
• Check In Assessments
• LaST

• PAT Teasting
• Check In Assessments
• LaST

REPORTING
Whole School reporting
Student reports

• Learning Conversations

Parent engagement

• Empowered Decision
Making
• Learning Conversations
• Kindergarten
Information Sessions
• Attendance
• Remote Learning

STUDENT PERFORMANCE
MEASURES
Value-add
NAPLAN
Student growth
Internal and external measures
against syllabus standards

• PAT Testing
• Intervention groups
• PAT Testing
• EAL/D
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TEACHING
DELIVERING

SUSTAINING &
GROWING

EXCELLING

• Pedagogical coaches
• Instructional Leadership
• LISC
• Broadening Knowledge
of Mathematics
• Remote Learning
• Future Focused
Learners
• Digital STEM Coach
• Pedagogical Coaches
• Remote Learning
• Future Focused
Learners
• Pedagogical Coaches
• Digital STEM Coach
• Instructional Leadership
• Remote Learning
• Future Focused
Learners
• Positive Behaviour 4
Learning

• Instructional Leadership
• LISC & Feedback

• Pedagogical coaches
• Broadening Knowledge
of Mathematics
• Intervention groups

• PAT Testing
• Instructional Leadership

• UNSW ICAS
• Remote Learning

• Instructional Leadership
• PAT Testing
• Check In Assessments
• Intervention groups
• LaST

EFFECTIVE CLASSROOM
PRACTICE

Lesson Planning

Explicit Teaching

Feedback

Classroom management

• House Captains/New
Houses

DATA SKILLS AND USE

Data Literacy

Data analysis

• Instructional Leadership
• Pedagogical Coaches
• Digital STEM Coach

Data use in teaching

Data use in planning

• Broadening Knowledge
of Mathematics

• Instructional Leadership
• Check In Assessments

• Remote Learning

• Digital STEM Coach
• Pedagogical coaches
• Instructional Leadership
• Broadening Knowledge
of Mathematics
• NOII Beginning Teacher
Conference
• Future Focused
Learners

PROFESSIONAL STANDARDS

Improvement practice

Accreditation
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DELIVERING

Literacy and numeracy focus

SUSTAINING &
GROWING

EXCELLING

• Instructional Leadership
• Broadening Knowledge
of Mathematics
• Remote Learning

LEARNING AND
DEVELOPMENT

Collaborative practice and
feedback

• Remote Learning

• Fully Charged Team
• Digital STEM Coach
• Pedagogical coaches
• IL’s
• Broadening Knowledge
of Mathematics
• NOII Beginning Teacher
Conference
• Future Focused
Learners

Coaching and mentoring

• Digital STEM Coach
• Pedagogical coaches
• Instructional Leadership
• Broadening Knowledge
of Mathematics
• NOII Beginning Teacher
Conference
• Future Focused
learners

Professional Learning

• NOII Beginning Teacher
Conference

• Fully Charged Team
• Digital STEM Coach
• Pedagogical coaches
• Instructional Leadership
• Broadening Knowledge
of Mathematics
• Future Focused
Learners

• Lunch Time groups

• Fully Charged Team
• Digital STEM Coach
• Pedagogical coaches
• Instructional Leadership
• Apple Pencil Pilot
• Broadening
• Remote Learning
• Knowledge of
Mathematics
• Technology Learning
Facilitator
• Future Focused
Learners

Expertise and Innovation
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LEADING
DELIVERING

SUSTAINING &
GROWING

EXCELLING

EDUCATIONAL LEADERSHIP

Instructional Leadership

• Digital STEM Coach
• Pedagogical coaches
• Instructional Leadership
• Broadening Knowledge
of Mathematics
• LaST
• Remote Learning
• Future Focused
Learners

High Expectations Culture

• Tell Them From Me
(Students)
• Digital STEM Coach
• Pedagogical Coaches
• Tell Them From Me
(Teachers)
• Instructional Leadership
• Technology Learning
Facilitator
• Broadening Knowledge
of Mathematics
• Check In Assessments
• Intervention Groups
• House Captains/New
Houses
• UNSW ICAS
• LaST
• Future Focused
Learners

Performance management and
development

• Digital STEM Coach
• Pedagogical Coaches
• Instructional Leadership

Community engagement

• Tell Them From Me
(Students)

• Tell Them From Me
(Parents)
• Remote Learning
• Future Focused
Learners

• Tell Them From Me
(Tachers)

• Digital STEM Coach

SCHOOL PLANNING,
IMPLEMENTATION AND
REPORTING
Continuous improvement
School Plan
Annual Report
SCHOOL RESOURCES
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DELIVERING

SUSTAINING &
GROWING

EXCELLING

Staff deployment

• Aboriginal Education
• Digital STEM Coach
• Pedagogical Coaches
• Instructional Leadership
• Broadening Knowledge
of Mathematics
• Remote Learning
• Future Focused
Learners

Facilities

• Pedagogical Coaches
• Instructional Leadership
• Intervention Groups
• House Captains/New
Houses

Technology

• STEM Coach
• Apple Pencils Pilot
• Technology Learning
Facilitator
• Future Focused
Learners

Community use of facilities

• Bus

Financial management

• Aboriginal Education
• Digital STEM Coach
• Pedagogical Coaches
• Instructional Leadership
• EAL/D
• LaST
• Technology Learning
Facilitator
• Remote Learning
• NOII Beginning Teacher
Conference
• Future Focused
Learners

Management Practices and
Processes
Administrative systems and
processes

Service Delivery

Community satisfaction

• Tell Them From Me
(Students)
• Wellbeing
• Tell Them From Me
(Teachers)
• Tell Them From Me
(Parents)
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SITUATIONAL ANALYSIS 2020

FOCUS AREA
Enrolment

ANALYSIS
As of October 2020, Blairmount PS has 500 students enrolled. 47 of these
students identify as Aboriginal or Torres Strait Islander. 33 different home
languages are identified within our student population. Of these 33 different
home languages, 336 students have English as their home language. 29
students have their home language as Arabic and a further 29 students have
their home language as Samoan. 13 countries of birth were identified, with
473 students born in Australia. 55.6% of our 2014 Kindergarten cohort have
re-enrolled in other schools, compared to the state average of 51.4%. Due to
recent housing demolitions as part of the Claymore Urban renewal project,
there has been a significant decline in student enrolments during this time,
though these numbers are due to increase again once the new housing
development is complete.
Current FOEI is 148.

Student Performance

Value-add - K-3 is Delivering. Year 3-5 is Sustaining and growing. Year 5-7 is
Sustaining and Growing.
Our baseline for the percentage of students achieving expected growth in
reading is 54.9%. Lower target is set at 61.4% and upper target is 66.4%
Our baseline for the percentage of students achieving expected growth in
numeracy is 42.6%. Lower target is set at 53.3% and upper target is 58.3%
Our baseline for the percentage of students in the top two bands for reading
is 18.5%. Our target range is 25.6%-30.6% by 2022
Our baseline for the percentage of students in the top two bands for
Numeracy is 13.6%. Our target range is 20.3%-25.3% by 2022
In the area of Reading, the focus areas include:
•

Phonological and Phonemic Awareness

In the area of Numeracy, the focus areas include:
•

Number Sense, Mathematical Literacy
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Wellbeing

Attendance (2019) - 62.73% of students attended school 90% of time or
more. This decreased 7% from 2018 to 2019.
Attendance rate as at October 2020 83.9% compared to SSSG 85.7%.
Attendance rate in 2019 was 88.3% compared with SSSG which had 88.5%
Our baseline for the percentage of students attending is 69.8%. Lower target
is set at 74% and upper target is 79%
Over the last three years, the student responses in the Tell Them From Me
Survey have indicated a decline in social, institutional and intellectual student
engagement. This would indicate that this is an area for development as
engagement and learning go hand-in-hand. 21-29% of students are
displaying early signs of disengagement which may be indications of ‘anxiety
or other psychological problems, learning or behavioural problems, or family
socio-economic factors.’ (TTFM).
The percentage of students who believe that their teacher is interested in
them, and cares about them and their learning has increased along with
positive student-teacher relationships indicating that students are provided
with supportive and positive frameworks that result in improved relationships
(BPS School Plan 2018-2020). The percentage of students who indicated that
they could identify a staff member who believed in them and who they could
go to for advice did not increase past 88% in 2019 (82% in 2018 and 84% in
2020). This indicates that we still have 12-16% of Y4-6 students who cannot
identify an adult advocate - ‘someone at school who consistently provides
encouragement and to whom they can turn to for advice.
The percentage of students who indicate that they have experienced bullying
has fluctuated between 28 and 40% over the last three years. Each year, a
higher percentage of students feel bullied in the second semester than in the
first.
Positive homework behaviours continue to decrease. A number of students
indicated that they did not receive homework and teachers indicated that
very few students regularly returned homework.
Our baseline for the percentage of student wellbeing is 87.5%. Lower target
is set at 91.1% and upper target is 96.1%
Suspension rate is 1.83% compared to 3.82% in 2019. There were no long
suspensions recorded in 2020.
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Human Resources

Blairmount PS currently have 59 staff employed, with an allocation FTE of
37.911. 24 staff members are aged 25-34.
Engaged additional;

Finance

•

2.4 classroom teachers

•

1.6 DP Instructional Leader (Early Action For Success)

•

1.0 additional DP Instructional Leader

•

1.2 DP Technology STEM coach

•

0.6 AP Pedagogical Coach

•

3.4 SLSO’s

•

0.4 Business Manager

•

0.4 Aboriginal Support

Flexible funds for 2021:
•

Socio-economic background– $622,377 + predicted unspent funds
$80000

•

Aboriginal background – $38581

•

English language proficiency – $43907

•

Low level adjustment for disability – $84646

•

Professional Learning – $36953

•

Integration funding support – $121,055

•

QTSS – 0.927 FTE $103,933

•

School support allocation - $27,398
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SEF results within the current cycle
Reflections on the SEF S-aS
LEADING: In 2018 and 2019, Blairmount PS was excelling in all elements of the leading domain, except
for the 2018 educational leadership elements where the school was sustaining and growing. In 2019, it
was identified as excelling in this area.
TEACHING: In the elements of professional standards and learning and development BPS is excelling
against the SEF. In the area of data skills and use, there has been growth and currently sitting at
sustaining and growing. Effective classroom practice has been assessed at sustaining and growing for the
past two years.
LEARNING: Student performance measures have seen a decline to delivering in 2019, with assessment
maintaining the level of sustaining and growing. All other elements of learning have been assessed at
excelling.

Element

2018

2019

Learning Culture

S&G

E

Wellbeing

E

E

Curriculum

E

E

Assessment

S&G

S&G

Reporting

S&G

E

E

D

Value add - Student Growth

S&G

S&G

Lesson planning - feedback

D

S&G

S&G

E

E

E

S&G

E

School planning,
implementation and
monitoring

E

E

School resources

E

E

Management practices

E

E

Student Performance
Measures
Effective Classroom practice
Data skills and use
Professional Standards
Learning and Development
Educational Leadership

Focus Themes

Teaching and learning
Formative Assessment - Student
Engagement

Literacy and numeracy focus

Management practices and
processes - Administrative
systems and processes
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Implication 1
Targets addressed: Reading and Numeracy
SEF focussed themes addressed: Teaching and Learning - Formative Assessment - Student Engagement Value Add - Student Growth - lesson planning - feedback - literacy and numeracy focus
Literature and research underpinning: What Works best and How schools can improve in Literacy and
numeracy and why it (still) matters
When analysis was conducted against the student outcome measures it was evident that expected
growth in both Reading and Numeracy would be an area for explicit focus in the new school plan. Target
areas in Reading, with a specific focus on phonological awareness has been identified through NAPLAN
and the Department of Education’s phonological awareness assessment (completed terms 2 and 4 on all
Kindergarten students) and phonics screening check (completed on all years 1-3 student during terms 3
and 4). The student performance results are consistent with the focus areas of the SEF.
Strategic Direction 1 - Student growth and attainment
Implication 2
Implications and initiatives to be unpacked further after the annual planning day.
Strategic Direction 2 - Informed and Innovative
Implication 3
Implications and initiatives to be unpacked further after the annual planning day.
Strategic Direction 3 - Empowered and Successful
Initiatives will begin to be developed during our annual planning day which will occur after the printing of
this situational analysis / evidence book.

DRAFT STRATEGIC DIRECTIONS FOR COMMUNITY CONSULTATION
Draft Strategic Direction 1

Draft Strategic Direction 2

Draft Strategic Direction 3

Student Growth & Attainment

Informed & Innovative

Empowered & Successful

| Page 20

ABORIGINAL EDUCATION

LOOKING INWARDS

Overview
The past three years has seen some significant changes to the way Blairmount Public School has provided
Aboriginal Education to all students, staff and community. Providing opportunities within and outside the
school so all stakeholders have been able to explore and extend their understanding of Aboriginal
perspectives. Blairmount Public School has 52 Aboriginal and Torres Strait Islander Students with a team
that has been committed to providing opportunities that support and improve the educational outcomes
and understanding of culture for all learners not only our Indigenous students at Blairmount Public School.
Blairmount Indigenous Group (BIG)
Blairmount Indigenous Group (BIG) has been a staple initiative run at BPS for many years. It is an
opportunity for our Aboriginal and Torres Strait Islander (ATSI) students to meet weekly to explore and
learn about culture, Aboriginal histories and develop a stronger sense of connection to land and heritage.
The organisation of BIG has changed over the last few years. ATSI students meet in two groups K-2 and 3-6
with time and a teacher allocated each week to facilitate these meetings. During this time students discuss
culture, engage with dreamtime stories, participate in arts, crafts and dance. They have collectively helped
plan for celebrations, contributed ideas for Indigenous student shirt designs, created presentations to
teach the school about their culture kit and have taught indigenous games to others. A student voice
group came from this which consisted of students in years 4-6 that contributed to the planning and
teaching of BIG lessons to younger students helping to build strong relationships within BIG. We have
shared our success with families at community gatherings over the last few years which have also become a
popular and welcomed event.
PLP
Learner Footprints (PLP’s) Personalised Learning Pathways (PLP’s), has allowed the opportunity for all key
stakeholders to have some direction into aspirations and goals for Aboriginal and Torres Strait Islander
students. Throughout the three years the Aboriginal Education Committee have continued to reflect on the
current PLP process at Blairmount and decided to adjust and revise the process to better suit the needs of
our students and community. This led to the creation of our Learner Footprints. This process began in Term
1 of 2019 with an initial meeting with the student, family, classroom teacher and a member of the
Aboriginal Education Committee. During this meeting students set a Literacy, Numeracy and Social/
Cultural goal that they will continue to work on throughout the year. These goals are then reviewed each
term through a three-way conversation with the student, classroom teacher and committee member.
During this time the students use footprints to track their achievement towards their goal. These goals and
tracking sheets are kept with each student for their entire schooling at Blairmount Public School and once
goals are achieved a new goal is set in this area. As part of our revamped PLP process we have also
celebrated the success of students who have achieved a Learner Footprint goal through a Learner
Footprint award. These were created to celebrate the hard work and effort our Aboriginal and Torres Strait
Islander students put towards achieving their goals and to reinforce the importance of the goals that have
been set in these meetings. Our first set of awards were presented at our NAIDOC dinner in 2019 and
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another set of awards were presented in Term 4 2019 at our Indigenous game’s fun night. This process
continued in 2020 and has been an effective tool for increasing Aboriginal student engagement. This
process supports and aims to improve learning outcomes and educational aspirations. We will continue to
develop genuine partnership with Aboriginal students, their parents or carers and teachers.
Events
NAIDOC Assembly
Over the past three years we have held a NAIDOC Assembly to introduce the theme for the year and
begin our celebrations. The Aboriginal Education committee have been very active in incorporating each
year's focus which has been “Because of Her We Can”, ‘Voice, Treaty, Truth’ and “Always Was, Always Will
Be”. Starting with a gathering at a whole school assembly is an opportunity to come together as a
community and acknowledge the theme for the year, so students understand the focus leading up to a
week of celebrations. Last year began with a gathering of community, students and special guests in the
yarning circle. During this gathering the students performed a special dance that showcased the
significance of paint up for ceremony before they escorted our guests and families into the hall.
Throughout the assembly we had three Aboriginal community members talk with the students about the
NAIDOC theme. Our Aboriginal and Torres Strait Islander students also performed throughout the
assembly concluding with an original song created for students of Blairmount to sing at the assembly. It
was an incredible beginning to a week-long celebration of Aboriginal and Torres Strait Islander culture at
Blairmount.
NAIDOC Dinner
2019 saw our very first Blairmount NAIDOC dinner. This was a catered event that was held on the school
grounds with 120 people in attendance. During this dinner we were able to share with our community our
school pledge, our new Aboriginal artwork, the time capsule cylinders each class created, a video of our
NAIDOC celebrations and we also presented awards to students who had successfully achieved one or
more of their Learner Footprints. The feedback we received from the night was overwhelmingly positive.
Many of our community had the opportunity to meet other Aboriginal and Torres Strait Islander families
and commented they felt closer as a community due to the event. We are also very lucky to have many of
our local Aboriginal Elders join us for the evening. The community would like to see this event continue in
the future.
National Sorry Day and Reconciliation Week
Over the past three years we have acknowledged Sorry Day and Reconciliation Week by having a whole
school assembly. Lessons are created for K-6 to respectfully acknowledge and have a deeper
understanding of Sorry Day and the significance this has to our first nation peoples. This year to
acknowledge and pay our respects to our Indigenous families from the Stolen Generation we created a
Sorry Garden at the entry of our school. All students from K-6 painted Indigenious symbols representing
and symbolising a meaning of hope, family, love and friendship. The Blairmount Indigenous Group cleared
the garden for the rocks to be laid and displayed in this garden.
MUGGERA Performance Group
MUGGERA is a performance group that came to Blairmount as part of our 2019 NAIDOC celebrations. The
day began with a smoking ceremony that all students K-6 participated in with Darren explaining the
importance and significance of this ceremony to the students. Throughout the day each class had the
opportunity to participate in a workshop provided by the group including boomerang throwing, dance, art
and artefacts. The day concluded with a whole school performance where the MUGGERA dancers
performed traditional dances for the students and then also had the students involved in performing
dances they had learnt throughout the day. The MUGGERA group also presented to the school the artwork
they had created with the students throughout the day that is now displayed in our school entry way.
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Indigenous Literacy Day
This year all students in Blairmount Public School participated in the Indigneous Literacy Day held by the
Indigenous Literacy Foundation, by participating in a live stream event held from the Sydney Opera House.
It was a 25-minute event, featuring Jessica Mauboy, Justine Clarke, Cheryl Lardy and Andy Griffiths, with a
book reading in Kriol and English, a melody in Tiwi, Mangarrayi and English and songs and activities with
author, performer and musician Gregg Dreise. Our Indigneous students participated in a storytelling
workshop that was held during BIG. This day allowed our Indigenous students to understand the
importance of literature and continue that love of reading.
Voice, Treaty, Truth School Pledge
The NAIDOC theme for 2019 was Voice, Treaty and Truth. The Aboriginal Education Committee felt it was
important that we as a school community develop a pledge that we could present to our community that
upholds the values of the NAIDOC theme. The pledge stated the school’s commitment to continuing to
acknowledge the voice of our Aboriginal and Torres Strait Islander community and to listen, hear and learn
about the First Nations People, history, culture and language. Learning and moving towards reconciliation
through honest and truthful conversations that will be had in safe, welcoming classroom environments.
NAIDOC Lessons
To complement the activities happening throughout NAIDOC week the Aboriginal Education Committee
created and will continue to create lessons that are differentiated for K-2, Stage 2 and Stage 3 to build
both students’ and teachers’ knowledge and understanding of the NAIDOC theme. These are a series of
lessons that are taught each day throughout the week and focus on the NAIDOC theme. Through these
lessons classes can delve deeper into each theme and continue to have honest and truthful conversations
around Aboriginal and Torres Strait Islander culture. These were supported with a staff package for the
NAIDOC event.
Heartbeat Excursion for Stage 2 and Stage 3
Heartbeat is a program run by Western Sydney University that aims to raise the aspirations of Aboriginal
and Torres Strait Islander primary students in years 3 to 6. It aims to raise awareness of their wellbeing and
health issues while inspiring them to consider careers in medicine and health- science related fields.
Aboriginal culture is embedded throughout the program and is delivered by Aboriginal Elders, staff,
students and a range of community and industry partners of the University. The students that attended the
excursion learnt about the importance of eating well, exercising regularly whilst gaining exposure to
healthy strategies they can implement in their lives. We have been able to send students to participate in
both the Stage 2 program held at the Campbelltown campus and the Stage 3 program held at the Penrith
campus. This is an ongoing program and a relationship with Western Sydney University that we will
continue to pursue as this allows our Indigneous students to strengthen their knowledge on wellbeing.
Parent Involvement in Celebrations
The past few years the Aboriginal Education Committee has been working towards strengthening our
community and family relationships. We extended the invitation for parents to join us at our NAIDOC
planning meeting and had 6 families attend in 2019. We had a large community presence at our 2019
NAIDOC assembly with families participating and supporting their children during their performance in the
Yarning circle. We continue to invite families up at the beginning of the year for our Initial Learning
Footprint meetings with 2019 having 74% of families attend these meetings. Our 2019 NAIDOC dinner
saw 20 of our families attend which was a huge success. Continuing to build on these relationships an
Indigenous Games Fun Night for 2019 was held for all our Aboriginal and Torres Strait Islander families, this
was a huge success and we will continue to hold such events in the future to continue to build these
positive relationships.
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AECG
Blairmount staff have been regular members of our local Aboriginal Education Consultative Group (AECG)
over the past three years. We have attended meetings once a term to engage with our local Aboriginal
community, to learn how we can best support our students and make connections with other schools in our
area. In 2019 Blairmount Public School was asked to present our journey at the Term 2 meeting. Three
teachers and four students ran the presentation which provided our students with the opportunity to add
in personal experiences and opinions about Aboriginal Education at BPS. We were able to reflect on our
journey leading up to 2019 and share our goals for the coming years. We received positive feedback from
the community about our presentation and continue to be active participants in our AECG meetings.
Staffing
Blairmount Public School continues to provide our students with knowledge and support around their
learning needs and cultural guidance. The past two years has seen the employment of Mrs Sharni Tiki-Potts
and Miss Halle Pierson. Sharni was employed at Blairmount in 2019 for Terms 1 and 2 for two days per
week. During her time, she ran BIG group each week working on Dreamtime stories with K-2 and building
a sense of pride and understanding of culture with 3-6. Sharni ran a K-6 girls dance group on a Monday
afternoon, during this time they developed and practised performances that we saw presented at Harmony
Day, our Sorry Day Assembly and at our NAIDOC celebrations. Sharni had specific students that she would
check in with and support at the beginning and end of each day she was at Blairmount and also worked
with students who had been identified by their classroom teachers as requiring extra academic support in
either small groups or individually focusing on reading, writing or mathematics. Our Aboriginal and Torres
Strait Islander students responded well to this initiative. Halle Pierson is continuing this role two days a
week and will support BIG and build a sense and understanding of culture for our Indigenous students.
Excursions
Excursions for our Aboriginal and Torres Strait Islander students are a highlight of each year. Over the last
few years we have engaged in a variety of excursions that cater to the interests and passions of our
students.
We have had students participate in Yarn Up, which is a public speaking program run by the Aboriginal
Education Wellbeing team for students in Stage 3. These students built up their confidence through a
range of workshops which culminated in the presentation of a showcase at the Legislative Assembly at
Sydney Parliament House.
Students passionate and interested in dance have the opportunity to participate in a two-day workshop at
The Sydney Dance Company where they work alongside recognised Indigenous professional dancers to
learn about the rich culture of traditional and contemporary Aboriginal dance. From this experience we
had a student selected to be part of the Ultimo Aboriginal dance Ensemble - Gili Dancers for two
consecutive years.
OCHRE Opportunity Hub is an external agency that offers incursions and programs at school to assist
young ATSI students build confidence and knowledge in a range of areas. Over the past few years our
students have participated in an 8 week program that focuses on culture, building resilience, career
aspirations and exposure to traditional games. Our senior girls have also engaged in Sista Speak. Both
programs help students build stronger connections with their identity and culture.
New Initiatives
Assemblies
As a school we recognised the importance of singing both Anthems during all school assemblies. We start
by first singing the Dharawal National Anthem followed by the Australian Anthem. This has allowed us as a
school to feel connected to our traditional custodians of the land and we feel that by doing this we are
recognising the elders, past, present and emerging first nation people in our country.
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Acknowledgement of Country
In 2019 saw the development of a new Acknowledgement of Country for Blairmount. This was another
initiative that was raised at the 2018 planning day and was presented at our NAIDOC celebrations for the
very first time. The students and Mr Ruttley worked together with community consultation to create and
write this acknowledgement that is unique and special to our school. A video recording has been put
together that includes students, staff and community saying our new acknowledgment that is played at our
assemblies and whole school celebrations. We would like to create and display our new Acknowledgement
of Country in each classroom at Blairmount.
Indigenous (Dreamtime) Scripture
Dreamtime scripture was an initiative that was raised at the 2018 planning day and has been running
through K-2 and 3-6 scripture time. The scripture group is run by Mr Ruttley and students explore elements
of the Dreaming for Aboriginal people and make connections back to their own mob. Students have been
learning about The Dreaming and how they personally see the structures of life through the regulation and
understanding of family life, the relations between the sexes (Men's and Women's Business) and
obligations to people, land and spirits. At this stage of their journey, students are creating their own
Dreaming story using Aboriginal symbols in art form. It is a visual expression to preserve their culture,
beliefs and history giving our Aboriginal students a sense of belonging and identity.
2019 Indigenous Servicemen and Servicewomen Ceremony
Blairmount had the opportunity to attend the Aboriginal and Torres Strait Islander Servicemen and
Servicewomen Commemoration Service at the ANZAC Memorial Hyde Park as part of our Reconciliation
Week celebrations. The service commemorates the service and sacrifice of Aboriginal and Torres Strait
Islander men and women who have fought for Australia in every major conflict since the Frontier Wars and
to recognise the contribution that Aboriginal and Torres Strait Islander veterans have made to our country.
Seven students attended this service from years 2 – 6.
Indigenous Staff and Student shirts
At the beginning of 2019 all staff received our new Blairmount Indigenous shirts. This design includes the
local community totem the Lyre Bird and its footprints along with dots that show the theme of community.
These shirts can be worn each week by our staff and were all worn for our NAIDOC assembly. The students
expressed interest in their shirts, and we worked together to brainstorm designs and themes they would
like presented on their shirt. Our stage 3 students were presented with their shirts at the end of Term 3
2019 and we will continue this recognition to all our Aboriginal and Torres Strait Islander students for years
to come.

Evidence
The following data was collected from staff at Blairmount Public School
Reflecting over the past few years what Aboriginal Education events have been valuable for our
students?
•

All the events that got put in place last year but due to coronavirus couldn’t happen this year

•

NAIDOC week, BIG Group, dinner

•

NAIDOC Week, NAIDOC dinner, BIG group

•

Sorry Day, NAIDOC Week, Awards Dinner, Muggera

•

Sorry Day

•

The celebration events that allow all students to participate and engage in authentic experiences
that teach Aboriginal perspectives.

•

NAIDOC dinner, NAIDOC assembly 2019
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•

NAIDOC week celebration and lessons, community nights (e.g big night in)

•

BIG, NAIDOC, Indigenous Literacy day

•

NAIDOC week lessons last year were great.

•

1-1 support and mentoringBIG group, NAIDOC week

•

BIG group, opening of the yarning circle, NAIDOC week celebrations, personal learning pathways

Reflecting over the past few years what Aboriginal Education events have been valuable for us as a
staff?
•

NAIDOC week - especially helping by giving us lessons

•

The dinner that was held in the hall, NAIDOC week

•

NAIDOC week, NAIDOC dinner and lessons

•

Lessons for various events

•

Learning footprints

•

The lessons and opportunities to experience visitors coming in and teaching us about Aboriginal
perspectives. The opportunity to build stronger community connections.

•

NAIDOC dinner

•

NAIDOC lessons, and external companies that have come to do performances, exhibits and talks
for the students

•

BIG, NAIDOC, Indigenous Literacy Day, PLP’s

•

PLP

•

NAIDOC week

•

Personal learning pathways

What new initiatives around Aboriginal Education do you think have been successful and have had the
most impact within our school?
•

Involving the community in the NAIDOC dinner

•

In school performances like Muggera, Awards dinner

•

NAIDOC dinner, introduction of lessons around NAIDOC, Sorry Day and reconciliation week. These
ensure Aboriginal perspectives are being taught in all classrooms.

•

PLP footprints that focus on bridging the gap for Aboriginal students as they help students focus
on specific goals.

•

Streamlining the PLP process

•

I like the development of BIG and the use of project based learning to support these sessions.

•

Afternoons with BIG students

•

SLSO/teacher support ie: Sharni 2019

•

The learning footprints have been great!

•

Personal learning pathways
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How confident do you feel incorporating Aboriginal perspectives into your teaching?

Over the next few years what support would you like from the Aboriginal Education Team?
•

Refresh training on the perspectives

•

Indigenous lessons maybe to do with art, Dreamtime stories

•

Lesson ideas

•

When lessons are provided it makes things a lot easier.

•

More professional learning/ready to teach lessons

•

Professional learning opportunities to build the confidence of all staff.

•

I need ongoing training in the 8 ways of learning and aboriginal perspectives. Each term I would
like to help the aboriginal education team to share some planning ideas for each stage to
incorporate into programs. Last year stage 1 incorporated Aboriginal games and dance into
PDHPE.

•

Updates on current events or opportunities to incorporate Aboriginal perspectives more frequently
in our teaching

•

In class ideas.

•

Nothing so far, I think it's a big job and slowly we are getting there. It all takes time and the
approach has been great.

•

Further support for students as needed especially with additional needs

In the past you were provided with access to a variety of planned lessons around different Aboriginal
events and perspectives. Do you feel comfortable creating lessons to support the teaching of
Aboriginal perspectives within your classroom?
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Do you feel that the Personalised Learning Pathways (Learner Footprints) has provided your
Indigenous students the support needed to achieve and be successful in their goals?

Do you discuss with your Indigenous students what new learning they are taking part in during BIG
time?

What suggestions do you have to improve Aboriginal Education at Blairmount PS in the near future?
•

Further SLSO support to students that need it

•

Continuing to build on community connections and strengthen staff understanding of effective
strategies to teach Aboriginal perspectives.

•

Could the students be involved in creating ways to incorporate teaching Aboriginal perspectives,
then be responsible for checking in with their teacher and possibly leading some learning in their
classroom?

•

Maybe posts about what the Aboriginal students do during BIG group.

•

Allowing BIG students more opportunities to run lessons in classrooms.

•

More opportunities for participating in sport for our Aboriginal students. Continue to nominate
students for Indigenous achievement awards, continue doing BIG. All BIG students should have a
mentor (teacher) to discuss their PLP goals on a regular basis.

•

A learning space of their own

•

I'd like to have text suggestions to incorporate Aboriginal perspectives in the class. I have been
working on one in my class and we've been able to discuss Aboriginal perspectives because of it.

•

Giving the Indigenous students a greater voice in the school.
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The following data was taken from Blairmount Indigenous Group

Suggestions from students for Aboriginal Education in 2021
•

Our own space, somewhere big enough that we can all fit in

•

More song and dance opportunities

•

Excursions to learn about culture and visit Aboriginal sites

•

Interactions with Elders

•

Another NAIDOC dinner

•

More drawing, art and painting in BIG

•

More seating aboriginal seating areas

•

Learn more Indigenous games.

Impact
It is visible that in the past three years at Blairmount Public School, we have strived for excellence around
Aboriginal Education and have continued to work together to provide our Indigneous students along with
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their families, community and staff, the best possible learning environment. We continue to build the
knowledge of culture and provide our students with immense experiences with the oldest living culture on
earth. As the data shows, our Indigenous students are provided with learning experiences and
opportunities to meet their learning needs and support when necessary through their PLP’s, BIG, a
Learning and Support Teacher with one on one time and we have held many successful events throughout
each year. Our families and communities have had a voice and opportunity to engage in meetings,
consultations with staff and students, and attend cultural events. This enables our school community to
build a sense of culture, knowledge and belonging within our school. As a school we understand the
importance of Aboriginal Education and have shown strong interest in learning how to effectively embed
Aboriginal culture within our school.

LOOKING OUTWARDS

SEF
LEARNING

TEACHING

LEADING

Effective Classroom Practice

Educational Leadership

Data Skills & Use

School Planning, Implementation
& Reporting

Curriculum
Differentiation: Delivering

Professional Standards

School Resources
Staﬀ deployment: Excelling
Financial Management: Excelling

Assessment
Formative Assessment: S & G

Learning and Development

Management Practices
& Processes

SCHOOL EXCELLENCE FRAMEWORK

Learning Culture
High Expectations: S & G
Wellbeing
A planned approach to
wellbeing: Excelling
Individual Learning
Needs: Excelling

Reporting

Student Performance Measures

Research
Reflecting on our three year vision on Aboringinal Education within Blairmount Public School has seen high
impact strategies that are seen within the NSW Department of Education:
Aboriginal Education Policy - PD-2008-0385-V03
•

1.1.5 The strength, diversity, ownership and richness of Aboriginal cultures and Custodianship of
Country are respected, valued and promoted.

•

1.1.6 The department is committed to collaborative decision making with Aboriginal Peoples,
parents, caregivers, families and their communities.

•

1.2 Aboriginal education involves continuous, lifelong learning. It includes:

•

1.2.1 Delivery of quality education to Aboriginal students in schools

•

1.2.2 Education about Aboriginal Australia for all students.
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•

1.2.3 Mandatory Aboriginal cultural education through professional
learning and career development experiences for all staff.

•

1.2.4 Identifying and engaging the NSW AECG Inc. and Aboriginal communities as partners in
Aboriginal education.

LOOKING FORWARDS

Recommendations
•

Successfully implement the 2020- 2030 partnership agreement between the NSWAECG and NSW
DoE: Walking Together, Working Together at Blairmount Public School

•

Funding for Aboriginal Education coordinator time off class.

•

Allocated learning space for B.I.G.

•

Continue Blairmount Indigenous Group weekly K-2 and 3-6.

•

Continue Aboriginal and Torres Strait Islander student voice group.

•

Continue to build connections with Aboriginal and Torres Strait Islander communities through
increased involvement in committee meetings and communication at events.

•

Continuation of Dreaming scripture ?

•

Collaborate more regularly with local elders.

•

Build connections with local schools to support Aboriginal and Torres Strait Islander students and
Aboriginal Education programs.

•

Staff PL on incorporating Aboriginal perspectives in all Key Learning Areas.

•

NSWAECG professional development opportunities.

•

Increase parental involvement in planning and running of Aboriginal events.

•

Continue to provide students and staff with lessons about significant dates and events.

•

Aboriginal Education team to continue to share the responsibility of attending and organising
Aboriginal Education Initiatives.
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STUDENT VOICE: FULLY CHARGED TEAM

LOOKING INWARDS

Overview
The creation of the Fully Charged Team was a result of our involvement with Corwin and Visible Learning.
After unpacking the visible learner overview, it was decided that our highest priority was to develop a
‘learner identity’ through the creation of ‘learner qualities’.
During 2018, students worked alongside staff to choose seven learner qualities that best suited our
context. Students then worked with a graphic designer to create ‘WhyFi’, our learner quality character.
From this, our Fully Charged team was formed. We wanted students to lead the roll out of the learner
qualities as we wanted to embed student voice in decision making and empower them to teach each other.
The Fully Charged Team is responsible for building knowledge of the BPS learner qualities with staff,
students and parents across the school community.
The Fully Charged Team was established in Term 1 2019, with teacher identified members (8) and later
grew in number to 14. In 2020, the Fully Charged Team has evolved, and students can now nominate
themselves to be part of the group. Original members of the team have recruited other students, by
seeking teacher recommendations and interviewing students to confirm their commitment to the team. We
currently have 35 members. Students met regularly to develop lesson sequences and whole school events
to re-launch and focus on embedding and sustaining the Learner Qualities. This has included: a bus
provocation to stimulate curiosity, a risk taking super slide, problem solving activities, and a collaborative
cup challenge. Students seek feedback from staff and peers through surveys and interviews. The results are
analysed and used to improve future lessons and events. Members of the Fully Charged Team spotlight
Learner Qualities during Celebration of Learning Assemblies by reinforcing the qualities taught.
As part of the student voice groups initiative, the Fully Charged Team are often presented with
opportunities to engage with visiting teachers and students to share their journey and the impact Learner
Qualities and student voice has had on learning at BPS.

Evidence
In 2019, students at Blairmount were surveyed and asked if they like when the Fully Charged Team lead
lessons around the learner qualities, 96.6% of students agreed.
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Members of the Fully Charged Team were interviewed and asked the following questions about the impact
they believe they are having as a team on the learning at Blairmount Public School.
What has been the best part of being in the Fully Charged Team?
•

Going to different classes and teaching them about the seven learner qualities. Everyone looks
forward to you speaking to them. Students enjoy having other students teach them.

•

It’s great to see kids using the language and the words. We get to see it happen right from the
beginning. I was part of creating WhyFi. It came from the idea of an iPad and now it is so much
more.

•

To have the experience of being a teacher. Experience for a job in teaching.

How do you think you’ve made a difference being part of the Fully Charged team to learning at BPS
•

Seeing the language happen and the growth mindset language.

•

We helped to create learner qualities for BPS. Teachers and kids are being better learners and
using the Learner Qualities.

•

Our school has grown! We have a better understanding of what you do when we are in the learning
pit.

•

When I first came to BPS kids didn’t really answer questions etc, now kids answer questions and
join in. They have become better learners.

•

When we used to do group work kids didn’t really work together. The Learner Qualities helped our
class be a better team and working collaboratively made that better.

•

Learner Qualities have given us a better understanding of the Learning Pit. It makes more sense
now.

•

We got to work with teachers and parents on the planning day, making decisions about the school.

What is the most successful thing that you think the Fully Charged team has achieved?
•

Helping other classes learn better. It’s like a rubber band, we could only stretch so far. Now with
Learner Qualities we can stretch our learning minds to learn better.

•

Creating and teaching other students about the learner qualities.

•

Enhancing our students’ learning. They are asking questions of each other about their work - being
reflective.

•

We were a collaborative team and we made it all happen.

Do you think every student understands the Learner Qualities?
•

We don’t think everyone has the full concept of the Learner
Qualities but it has improved and most have.

•

It's our job as a team, to keep developing this in our classes and
around the school.
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Impact
Over the last two years the Fully Charged Team has continued to focus on leading the school with the
implementation and sustainability of our Learner Qualities. The team has continued to work collaboratively
and present as a united force to instil each of the qualities to help our students identify as learners.
As indicated by survey results, students across all grades like when the Fully Charged Team run lessons in
their classrooms or when they organise and run whole school activities. These lessons are organised,
prepared and delivered by the students themselves - aligning with our school plan, Strategic Direction 1,
students are supported to become resilient learners who regularly co-author their own learning experiences.
Over the course of the 2 years, the team have sought feedback from staff and students about how they
could improve their lessons and what ideas they could incorporate. The Fully Charged Team, take on this
feedback and strive on improving their performance as well as taking on ideas and suggestions from the
school about the ‘where to next’. Again aligning with our school plan, Strategic Direction One 1, Students
are challenged and empowered to take risks. Students reflect on their learning and take on feedback to
improve.
When members of the Fully Charged Team were interviewed, they believed that they have made a
difference to the learning culture at Blairmount. They are proud of their achievements and have many ideas
and suggestions for the continued success of our Learner Qualities. Students enjoy being the promoters of
WhyFi and the Learner Qualities and especially enjoy opportunities to talk to other schools, media and
visitors about our Learner Qualities and the work of the Fully Charged Team.

LOOKING OUTWARDS
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Research
In schools today, student voice is much more than token consultation with students over things like school
uniform, or the theme of the school fete. Students want to understand why things are done as they are, and
be able to voice their views about change and to have those views heard (Mahar et al, 2007). They want to
be part of those decisions.
Including student voice in decision making at schools can:
•

allow students and teacher to design solutions together

•

increase engagement in learning

•

build connections and belonging

•

create a positive environment and culture

•

develop personal and social capabilities.

(https://education.nsw.gov.au/student-wellbeing/student-voice/student-voice-and-leadership)
The Fully Charged Team has involved students working in true partnership with teachers, so they can
influence what happens to them in school, and become meaningfully involved in learning and the
organisation of the school

LOOKING FORWARDS

Recommendations
•

Continue with the Fully Charged Team. Include working teams within the group, e.g. small groups
of students working on Learner Quality lessons, promotions, playground activities, relaunches,
revamping the school song, etc.

•

Update the school website to include the Learner Qualities and WhyFi

•

Use the language of the Learner Qualities in LISC, e.g. be reflective…

•

More events organised and run by the Fully Charged Team, e.g. A Fully Charged Fun Night for
community members

•

Have a community relaunch each year, with the Fully Charged Team organising and running it
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FUTURE FOCUSED LEARNERS

LOOKING INWARDS

Overview
Blairmount Public School became a 1:1 iPad environment in 2018. Over the past 3 years we have heavily
invested in current and emerging technologies, including a range of robotics, VR headsets and 3D printers.
Each staff member is provided with an iPad and Apple Pencil to support the authentic use of technology in
all classrooms, Pre-Kindergarten - Year 6.
In 2020, BPS achieved a long term vision of becoming an Apple Distinguished School;
Blairmount Public School has been selected as an Apple Distinguished School for 2020 - 2022. There are
only 6 other public schools in NSW currently identified and only 470 schools across 34 countries globally.
Apple Distinguished Schools are centres of leadership and educational excellence that demonstrate Apple’s
vision for learning with technology — and are considered some of the most innovative schools in the world.
Apple Distinguished School leaders, staff members and extended communities have a clear vision for how
their technology-rich environments support learning goals. School leaders have established elements for
continuous innovation that include culture, team, capacity, community, finance and measurement.
Supporting the school’s vision is an ongoing process that requires thoughtful planning, practice and
improvement along the way. We use technology to inspire student creativity, collaboration and critical
thinking. We cultivate environments in which students are excited and curious about learning.
Apple Distinguished Schools readily share their achievements by collaborating with Apple teams to host
onsite educator visits. At these events, school leaders demonstrate their vision for learning with Apple
technology, and educators showcase best practices for using iPad, Mac, apps, Multi-Touch books and other
digital materials to create powerful learning experiences.
Ensuring quality professional learning is readily available for all staff is essential for the 1:1 iPad device
program to continue to be successful and provide authentic and innovative learning experiences. To
support this, in 2019 one Deputy Principal Digital Technologies STEM coach was employed, and in 2020
two Deputy Principal Digital Technologies STEM coaches were employed, to coach and work shoulder to
shoulder with teachers in classrooms and lead professional learning. Over the past three years, professional
learning sessions were led by a range of external experts such as STEMT4L leaders and Apple Learning
Specialists. The student Innovation Team was established in 2019, where students were up-skilled in
technology and robotics and shared their knowledge with teachers, the community and their peers. Staff
and students also led staff meetings, Tekky Brekky’s and App chats. Staff share what is happening in their
classroom on twitter by using the hashtag #ThisIsBlairmount. During remote learning in Term 2 of 2020,
150 iPads were loaned to families to ensure equitable access to online learning.
A draft ICT vision has been created by the Digital Technology STEM Coaches ready for implementation in
2021.
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Evidence
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Community Survey

Staﬀ Survey

Student Survey

Impact
Staff
Staff at BPS have completed three Apple Learning Surveys in the past year. After dedicated support and
time off-class in 2019, 100% of staff are certified Apple Teachers. In Term 4 of 2019, 22% of teachers felt
‘very prepared’ to teach with technology; that number has now more than doubled, with 48% feeling ‘very
prepared’. In the past two surveys, the most ranked top professional learning goal for teachers has been to
design lessons that engage students in the real world. When asked about student product frequency, in
2019 the top three responses were; videos or movies, pictures or artworks and multimedia presentations.
In September 2020, the top three responses are; pictures or artworks, videos or movies and multimedia
presentations. It can be assumed the shift in top product is due to the purchase of Apple Pencils in 2020
which has allowed for students to create artwork on applications such as Sketches School.
Students
Students from each class were surveyed in a focus group. 62% of students stated they use iPads everyday,
and 33% use iPads a few times a week. Student responses indicated that robotics were not as frequently
used in the classroom, with some only using them a few times a term. When asked about what they use
technology for, responses varied from a range of literacy and Numeracy apps (epic, prodigy), creation apps
(sketches school, pic collage), coding and robotics (lego we-do, scratch Jnr), Google and Apple apps.
Responses indicate that students enjoy having their own iPad because they have greater access and can
complete work independently, with the option of collaborating. 100% of students stated that they think
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technology helps them learn because; it is easier to learn with technology, it allows them to code and
create new things, as well as research new information.
Community
70 community members completed the survey. When asked what their child/ren use technology for at
school, the highest response was 87% uploading work to seesaw. Creating artwork, presentations,
watching videos and using google classroom rated equally. 24% were not sure what their child uses
technology for at school. 97% of the community would like seesaw to be the communication platform
regarding what their child is creating using technology, with face to face information sessions ranking
second and the BPS facebook page third. When asked what they would like to know more about,
responses included; 1:1 iPads, Apple products, robotics, coding and how to consolidate technology
learning at home.
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Research
•

Providing students with an opportunity to develop their 21st Century skills through authentically
integrating technology will lead to better long term outcomes for their future. “For instance, some
argue that 21st century skills have a pronounced and long lasting effect on different aspects of
students’ lives (Kautz, Heckman, Diris, Weel, & Borghans, 2014), as they improve student ability to
learn (Bjorklund- Young, 2016). More specifically, these skills create “lifelong learners who are
confident, connected, and actively involved in education, society and culture” (Lucas & Smith, 2018
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p. 4). Others discuss that the 21st century skills are demanded by the workforce and individuals
with “enterprise skills” (such as problem solving, communication and team work) have a higher
chance in landing full-time jobs (Foundation for Young Australians, 2018, cited in Lucas & Smith,
2018). In fact, the essence of 21st century skills is an emphasis on “what students can do with
knowledge, rather than what units of knowledge they have” (Silva, 2008 p.2). Hence, students who
are problem-solvers can work independently, take initiative, and are not afraid to fail – the skills
employers are looking for (World Economic Forum, 2016). Interestingly, some researchers also
believe the acquisition of skills such as problem solving and creativity can assist in students’ STEM
(Science, Technology, Engineering, and Mathematics) development. For instance, some researchers
found that 87% of girls interested in STEM also showed an interest in problem solving (Modi,
Schoenberg & Salmond, 2012), suggesting a close link between STEM and problem-solving skills.
(Izadinia, 2019,Improving Students’ 21st century skills through the stem.T4L Project)
•

The use of robotics in the classroom allows students to develop their 21st Century skills as well as
exposing them to coding as a necessary skill for many workplaces. “Another approach to enhance
21st century skills is implementation of robotics in education (Brand, Collver, & Kasarda, 2008).
Robotics engage students in team work interactions and collaborations, and introduce challenging
problems that can help students tap into higher order thinking skills, creativity, and problem
solving. (Izadinia, 2019, Improving Students’ 21st century skills through the stem.T4L Project)”

•

School Excellence Framework- Domain: Leading Theme: School Resources Excelling “Technology
that supports learning is available and expertly integrated into lessons by teachers. Administrative
staff are expert users of available technology and systems.”

LOOKING FORWARDS
Recommendations
Staff recommendations
•

Differentiated PL for staff

Student recommendations•

“Teachers should be taught all of the different technology so all classes are given a chance to use
the different types of robotics.”

•

Apple Pencils for all of Stage 3

Community recommendations
•

Inform parents via face to face information sessions and seesaw

•

Technology tips for students to consolidate at home

Coach recommendations
•

Connect with other ADS schools

•

Gather input from executive and staff for ICT vision

•

Align technology vision with the Digital Maturity Framework

•

Continue PBL to support staff with the number one professional learning goal of designing lessons
that engage students in the real world.

•

All iPad Air 1s in mainstream be updated.
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STUDENT VOICE: EMPOWER HOUR

LOOKING INWARDS

Overview
After shifting school culture from compliance to engagement, the evolution was to empower students to
have voice and agency. This was inspired by innovation tours to Adelaide where staff were encouraged to
explore how to apply the time and opportunities required to adapt these observed practices into our
context.
In 2018 student voice and agency started small with lunch-time groups, such as a robotics/tech club.
Students from this group became empowered technology experts that began to teach staff and students.
At the start of 2019, the robotics/tech club evolved into the Innovation Team and weekly withdrawal
student voice groups were established, such as:
•

Fully Charged: a group of learning-focused students that were pivotal in driving the creation and
launch of our learner qualities.

•

Kindergarten Orientation: a group of Stage Three students that collaboratively created
Kindergarten Orientation workshops for parents and developed take home kits.

In Term 3 2019, Student Voice Hour was launched at a regular time every Friday afternoon and 86 students
across Stages 1-3 engaged in: Student Representative Council, Innovation Team, Fully Charged Team,
Kindergarten Orientation and Positive Behaviour for Learning (PBL) Student Leaders.
In Term 1 2020, this event was rebranded by students into ‘Empower Hour’ where all students in Years 2-6
engaged in weekly opportunities based on staff passions and strengths, including:
Passion Projects

Student Voice Groups

Garage Band music

Fully Charged

Sustainability

Innovation Team

Bellydancing

Charity Group

Science Experiments

Media Team

Cooking

Community Engagement

Visual Arts

Sports Coaching

Craft

School Beautification
Social Justice

This initiative coincided with the launch of a similar ‘Wonder Time’ play-based learning initiative for
students in Kindergarten and Year One. Unfortunately, due to the impact that Covid-19 had on the
education system, this initiative did not continue.
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Evidence
2018
Empower Hour did not exist in 2018, however student voice was referenced in future recommendations for
the following initiatives:
Empowered Decision Making
•

Increase the opportunities for students to attend professional learning with staff, including SDD, to
discuss the future directions of Blairmount

•

Continue to involve students in the decision-making process around our new learner qualities and
how to best roll out the introduction and launch of these school wide

•

Develop a student team that works with staff to act on major decisions of the school

•

Encourage the student team to meet with like student teams from other schools for inspiration

Classes who stayed together
•

Create opportunities for developing entrepreneur skills by developing their own businesses (The
Hive future recommendations).

2019
Empower Hour in the form of student voice and agency existed in 2019 through lunch time groups and
irregular withdrawal times. These were referenced in future recommendations:
The groups that students were involved in,
included:
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The 2019 future recommendations from all of the student voice groups were to continue each week in
regular timetabled ‘Student Voice Hour 2020’.

Students were empowered to have a voice in school planning and decision making through engagement in
professional learning with staff. For more information about these opportunities, search for
#ThisIsBlairmount on Twitter.

2020
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End of Term 1 2020 survey
Of all of the students who completed the survey, 89% enjoyed
Empower Hour and many only had positive feedback for the
question of how it could be improved. The biggest suggestion
was that everyone gets their first preference.

Due to COVID-19, student feedback could not be implemented due to school closures and social
distancing requirements.

From a survey of students and teachers, the following reflections were made:
Students:
•

“I love empower hour group because it’s engaging getting together having fun and helping
people”

•

“I enjoy it because I can be creative”

•

“I love empower hour because I get to go outside and do stuff and learn new things”

•

“We can learn new things each week”

•

“You do lots of fun stuff”

Teachers:
•

100% of the surveyed teachers personally enjoyed Empower Hour

•

Students were engaged with learning

•

Observed increased student engagement, achievement and interest in their specific curriculum
area

•

Students feel empowered and confident

•

Students are learning new skills they would not normally learn in a normal classroom setting.
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Impact
Students
• Regular presentations at in-school staff
meetings

Teachers
• Opportunities to explore their personal passions
and share these with students

• Opportunities to represent the school at off-site
conferences with the wider school community
• Develop passions and interests to increase their
engagement at school

• Understanding the value of student agency
• Experiment with methods to engage students in
authentic learning experiences that address realworld problems

• Empowered to have a voice in their learning
• Developed communication, confidence and
presentation skills
• All students in years 2 to 6 had an opportunity
to have their opinions and voice heard
• Authentic involvement in school decision
making

Leaders
• Transformed the school culture from student
voice and choice to student agency
• Blairmount Public School is seen as a

Community
• Peaked interest in Empower Hour
• Recognition of the leadership skills that their
children gained

‘lighthouse’ school for student voice and
agency, with regular school visits by teachers
and leaders from other schools
• Student voice embedded in major school
decision making
• Addressed aspects of the school plan, including,
‘They empower students to have an active voice
in the learning process and work creatively and
innovatively to best meet the needs of students’
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Research
What does reliable and relevant research tell us about effective strategies for school improvement that are
relevant to our current context in this area. What are the opportunities within and beyond my professional
learning network that are contextually relevant. THIS WILL INFORM LOOKING FORWARThe NSW
Department of Education have conducted their own evaluation of research on the importance of student
voice in their ‘Why Student Voice Matters’ page. Key research includes:
•

“Schools that focus on giving children and young people voice, being active learners and
developing strong character qualities that will enable them to succeed, thrive and contribute
positively throughout life” (School Excellence Framework).

•

Meaningful student voice and decision making are key to student wellbeing (The Wellbeing
Framework).

•

Student voice, influency, having choice and working together have the most impact on learning
(Graham, A et al., 2007).

•

Student voice increases engagement, achievement and wellbeing (Gonski, D. et al, 2018).

•

Influence in school decision making and activities increases student wellbeing levels. The higher the
participation in this, the higher the impact on their wellbeing (Participation ARC, Executive
Summary, 2018).
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Opportunities
After re-establishing Empower Hour, students could engage in a Student Teach Meet to showcase their
student voice projects and initiatives. Involving the families in ongoing Empower Hour initiatives could
increase community engagement and the connection between home and school.
Outside of our school, students could network with other students in schools promoting student voice and
agency to create communities of practice across our network, therefore sharing knowledge, building
sustainability and maximising their impact.

LOOKING FORWARDS

Recommendations
To further enhance Empower Hour in the future, we could:
•

Link learner qualities into Empower Hour sessions.

•

Measure the impact of Empower Hour on academic results, including content and skills, and their
wellbeing.

•

Select a more appropriate time that would allow for sustained engagement in Empower Hour
groups, such as a middle session Monday to Thursday.

•

Provide professional learning or reflection opportunities for staff to understand the ‘why’ behind
Empower Hour, regularly reflect on the impact of this initiative and the features of student voice
groups.

•

Establish a Student Teach Meet to showcase their projects, similar to the Stage 2 and 3 Animal Trek
or by creating a movie night showcase similar to the School Concert.

•

Have multiple staff running the same Empower Hour group to allow for age-based groupings, or
co-led larger groups that support differentiated instruction.

•

Consider student interests when teachers establish Empower Hour groups.

•

Continue Wonder Time and explore how we can collaborate across the two initiatives.

•

Include students more in the planning process of Empower Hour groups, including creating a
budget for the principal to approve.

•

Involve regular experts in the implementation of Empower Hour.
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TELL THEM FROM ME: STUDENT SURVEY

LOOKING INWARDS

Overview
The Tell Them From Me (TTFM) student survey has been used in NSW public schools since 2013.
Blairmount PS has participated in this survey each year from 2018-2020. This survey provides data on a
range of aspects of school life, practices and procedures from the perspectives of students.

The TTFM student survey ‘Student outcomes and school climate’ includes measures of engagement,
wellbeing and classroom experiences, reflecting effective teaching practices. In 2020 student surveys were
conducted in April and September in order to capture students’ experiences across the school year.
Students from Years 4-6 completed the survey online, during class time.
Student Engagement
‘Student engagement is "a disposition towards learning, working with others, and functioning in a social
institution". It includes students' sense of belonging at school, the extent to which they value schooling
outcomes, and their psychological investment in learning. Measures of these aspects of engagement can
be classified as social engagement, institutional engagement, and intellectual engagement.
Engagement and learning go hand-in-hand: engagement begets learning and learning begets
engagement. This dynamic and interactive process begins early - during the primary years or even earlier and continues through to adulthood. Student engagement needs to be considered an important schooling
outcome in its own right, sitting alongside academic achievement as a key measure of student success.’
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Evidence
Social-Emotional Outcomes
1. Social
Engagement

Positive sense of
belonging
Participate in
sports and clubs
Positive
relationships

Gov
Norm

School % of students
2018

2019

2019

2020

2020

Apr

Apr

Sep

Apr

81

79

76

78

68

61

89

95

90

93

92

89

85

71

75

81

72

75

Sep

Over the past three years, more
than 89% of students in Years 4-6 at Blairmount PS have participated in sports and clubs (lunchtime groups
and Empower Hour). Positive student relationships tend to improve from April to September each year, but
overall this percentage has remained below the government school norm. Student’s positive sense of
belonging has decreased each year. In September 2020, Year 4 presented with the lowest positive sense of
belonging of all three years at only 50%, down from 90% in September 2109.

2. Institutional
Engagement

Value schooling
outcomes
Positive behaviour

Gov
Norm

School % of students
2018

2019

2019

2020

2020

Apr

Apr

Sep

Apr

Sep

96

98

96

95

91

91

83

80

84

80

87

84

63

46

42

41

41

39

Positive
homework
behaviours

More than 91% of students value schooling outcomes. However, there has been a decline over the last
three years. Positive student behaviour is evident in all classrooms. Students at BPS do not have a high
percentage of positive homework behaviours and this is consistent over the three years
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3. Intellectual
Engagement

Gov
Norm

School % of students
2018

2019

2019

2020

2020

Apr

Apr

Sep

Apr

Sep

78

83

77

77

75

69

Effort

88

86

85

81

81

81

Quality instruction

93

96

95

95

89

88

Interested and
motivated

Over the three years there appears to be a steady decline in Intellectual Engagement amongst Year 4-6
students. Student effort reported in Snapshot 2 each year has remained consistent.
Based on the student responses 2018-2020, students were classified into four groups according to their
perceived level of subject skill and challenge (low-high).

‘High skill-low challenge’ is decreasing.
‘Low skill-low challenge’ is decreasing.
‘Low skill-high challenge’ is increasing.
‘High skill-high challenge’ peaked in Sept
2019.
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Drivers of Student Outcomes
Gov
Norm

School % of students
2018

2018

2019

2019

2020

Apr

Sep

Apr

Sep

Apr

2020
Sep

Effective learning time

8.2

8.1

8.0

8.5

8.4

8.3

8.4

Relevance to own lives

7.9

8.2

*

8.0

7.9

7.6

7.8

Rigour

8.2

8.4

*

8.6

8.5

**

**

7.7

8.0

Explicit teaching and

**New Snapshot 1 - 2020

feedback
Advocacy at school

7.7

7.6

7.6

8.3

8.2

8.1

8.3

8.4

8.2

*

8.8

8.6

8.3

8.5

Positive learning climate

7.2

6.7

*

6.7

6.8

6.8

6.6

Expectations for success

8.7

8.7

8.3

8.8

8.7

8.5

8.6

36%

34%

40%

34%

40%

28%

30%

Positive teacher-student
relations

Victims of bullying

**Not available - shortened survey

Incidences of bullying over the three years have decreased. However, in 2020 only 82% of students
indicated that they knew where to seek help if they were being bullied.
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This was a new question in 2020. 79% of students agreed or strongly agreed that they were proud of their
school.

89% of students indicated that they like challenging goals but only 59% of students set challenges for

themselves.
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When learning from home in 2020, 65% of students indicated that their learning continued, 78% felt that
they had the resources they needed, 86% agreed that they received feedback, 56% still felt connected to
the school and each other and 61% felt that the instructions were clear.
The Advocacy, Expectations, Belonging: Quadrants report shows the relationship between advocacy
at school/sense of belonging (two measures of student wellbeing) and academic expectations of students,
as self reported by Years 4-6 students.High advocacy/belonging and high expectations (top right quadrant)
is the optimum quadrant. The school(s) results are displayed in the green coloured box.Low advocacy/
belonging and low expectations (bottom left quadrant) is the least optimal quadrant. The school(s) results
are displayed in the red coloured box.This chart also displays the SSSG and state average comparisons.

Impact
Over the last three years, the student responses in the Tell Them From Me Survey have indicated a decline
in social, institutional and intellectual student engagement. This would indicate that this is an area for
development as engagement and learning go hand-in-hand. 21-29% of students are displaying early signs
of disengagement which may be indications of ‘anxiety or other psychological problems, learning or
behavioural problems, or family socio-economic factors.’ (TTFM).
The percentage of students who believe that their teacher is interested in them, and cares about them and
their learning has increased along with positive student-teacher relationships indicating that students are
provided with supportive and positive frameworks that result in improved relationships (BPS School Plan
2018-2020). The percentage of students who indicated that they could identify a staff member who
believed in them and who they could go to for advice did not increase past 88% in 2019 (82% in 2018 and
84% in 2020). This indicates that we still have 12-16% of Y4-6 students who cannot identify an adult
advocate - ‘someone at school who consistently provides encouragement and to whom they can turn to for
advice.
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The percentage of students who indicate that they have experienced bullying has fluctuated between 28
and 40% over the last three years. Each year, a higher percentage of students feel bullied in the second
semester than in the first.
Positive homework behaviours continue to decrease. A number of students indicated that they did not
receive homework and teachers indicated that very few students regularly returned homework.
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Research
Student Engagement
Engagement is a sense of connection with what you are doing or where you are: a sense of belonging –
‘school is a place for me’. Engagement in teaching and learning is a prerequisite to success. A student is
not as likely to succeed in learning if they or their school are not invested in their learning. Engagement is a
significant element in wellbeing.
Student participation is a critical part of effective teaching and learning. Without opportunities to speak,
problem-solve and work with others, students may quietly disengage or become restless – and teachers
may not know if those students are learning… Opportunities to collaborate with peers and do group work
also improve a student’s achievement, interpersonal relationships and attitudes to learning (Goss, et. al.,
2017).
“Students’ feelings of belonging at school, alongside positive relationships with peers and teachers, are
essential for student wellbeing. These relationships are characterised by constructive interactions that
provide genuine support for students and help them build social and emotional skills.”
https://cms.det.nsw.edu.au/about-us/educational-data/scout/resource-library/advocacy-expectationsbelonging-quadrants
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CESE research shows the importance of students having a positive sense of belonging at primary and
secondary school and highlights the relationships between a student’s sense of belonging and other
measures of engagement.
https://www.cese.nsw.gov.au//images/stories/PDF/transition-primary_secondary_AA.pdf
Bullying
Bullying behaviour has three key features. It involves the intentional misuse of power in a relationship. It is
ongoing and repeated, and it involves behaviours that can cause harm. NSW public schools are committed
to providing safe, supportive and responsive learning environments for everyone. We teach and model the
behaviours we value in our students (Behaviour Code for Students).
Homework
The exact benefits of completing homework are unclear. Some believe that students’ learning is enhanced
and positive work habits develop when tasks and homework are regularly completed (Marzano & Pickering
2007, Trautwein et al. 2006). Teachers can help create more positive attitudes toward studying at home by
providing positive feedback early so that students come to recognise that homework is a valuable and
worthwhile activity that helps them to learn (Núñez et al. 2015).

LOOKING FORWARDS

Recommendations
•

To increase student engagement, interest and motivation revisit ‘School is for Me’ framework (MeE)
to ensure that teaching and learning in all KLAs is ‘high operative, high cognitive and high
affective’

•

Revise school based homework policy to ensure consistency across grades

•

Create Blairmount Anti-bullying Plan and inform all stakeholders

•

All teachers and school executive continue to ensure that ‘ways to prevent or respond to student
bullying behaviour are addressed through teaching and learning programs’ and reinforced
regularly

•

Build stronger relationships with the local Police Youth Liaison Officer (YLO)

•

Evaluate implementation of ‘Kindness on Purpose’ strategies and resources

•

Continue to explore and create opportunities for student mentors/advocates to interact with
identified students
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WELLBEING

LOOKING INWARDS

Overview
The Wellbeing Framework for Schools supports in creating teaching and learning environments that enable
students to be healthy, happy, engaged and successful.
Over the course of the last school plan (2018-2020), Blairmount Public School has implemented various
programs and initiatives to ensure our students had the best opportunities to develop positive
relationships, acquire a sense of belonging and be successful in all aspects of school life.
Over the last two years we have been involved with a Chaplaincy Program where students are provided
with support and guidance about ethics, values and spirituality based on pastoral care. This also included
support for families with home visits and food hampers regularly being provided to families in need. The
Chaplaincy program was of particular benefit this year, during remote learning, with Chaplaincy staff
members identifying and supporting teachers and families in maintaining lines of communication, online
attendance and general wellbeing.
The wellbeing of our students and community was also a priority during remote learning. Teachers made
contact with students via zoom sessions and phone calls if they had not appeared to have been doing
online work. Wellbeing phone calls/check-ins were also made on a regular basis and recorded by every
teacher. During Term 3, Community Connection Week was held where teachers made phone contact or
held zoom sessions with parents to check in on students ensuring the wellbeing of the student and family
were a focus during such a difficult time.
The Positive Behaviour for Learning and Kindness on Purpose frameworks have continued to be
implemented across the whole school. These frameworks are evidence based whole school processes to
improve learning outcomes for all students. They help to sustain positive relationships with both adults and
peers.
Other initiatives include, but are not limited to, a silent mentor program targeting students who find it
difficult to form positive relationships and a breakfast club run three times a week by SLSOs to ensure our
students are healthy and ready for a day of learning.
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Evidence
2020 Tell Them from Me data indicates that students feel known, valued and cared for as 84% of students,
in years 4-6, feel they have someone in the school they can go to for advice and support. This percentage
has remained consistent over the last three years.

Data from the Tell Them From Me survey has also indicated a high percentage of students feel they have
someone in the school who consistently provides encouragement and they can go to and that teachers are
responsive to their needs.
This data is above the NSW Government norms and has been trending upwards over the last three years as
indicated in the graphs below.
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The silent mentor program has continued and grown in 2020. This program targets students who often find
it difficult to form relationships. Teachers who were willing to be part of the program were partnered up
with students to check in on them randomly and help develop and foster positive relationships.
In 2019 - there were 12 staff and 12 students involved in this program; this has grown to 19 staff members
and 35 targeted students in 2020.

Students complete the PIVOT survey each year to help inform teachers of their teaching practice, aligning
with the teaching standards. A strength for most teachers across the school was Standard 1 - Know
students and how they learn - where students indicated they feel respected by their teacher and that their
teacher cares about them.

Stage 2 & 3 were involved with the Rock & Water program over the period of a term each. This program
increases self-esteem, self-regulation and social acceptance. This program was facilitated by our school
learning support officer.
During Term 3, Community Connection Week was held where teachers made phone contact or held zoom
sessions with parents to check in on student and family wellbeing
Wellbeing week has been held each term over the past few years with the focus on ensuring all staff take
time to enjoy a week of being spoilt! Various food and activities are provided to staff during this week.
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Impact
Over the past three years, through the implementation of a variety of programs and initiatives we have
tried to ensure our students had the best opportunities to be healthy, happy, engaged and successful. This
aligns directly with our school plan, Strategic Direction 1 - Students are provided with supportive and
positive frameworks that result in improved resilience, engagement and relationships, where individual
successes are acknowledged and celebrated.
We have worked consistently towards the goal that all students can identify a staff member who can
provide advice, support and assistance to help them fill their potential (Strategic Direction 1). This is
particularly true for students identified as ‘at risk’ through the implementation of the silent mentor and
chaplaincy programs. This has led to 84% of our year 4-6 students in 2020 and in 2019 85% of students
across K-6 agreeing that they have an adult they can go to for support.
Data from surveys such as Tell Them from Me and Pivot identify that students do have a sense of
belonging, feel proud of their school and feel that their teachers care for and respect them. This is
evidence that the initiatives that have been implemented over the 3 year school plan have been successful
in ensuring our students are healthy, happy, engaged and successful.

LOOKING OUTWARDS
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Research
•

Over the past 10 years, a growing body of evidence shows why student well-being is an important
element of education and overall student success. Two big reasons emerge. One is the recognition
that schooling is about much more than academic outcomes. Second, students with high levels of
well-being tend to have better academic and life outcomes, in school and beyond.

•

Wellbeing in schools is for all students. A focus on wellbeing goes beyond just welfare needs of a
few individual students and aims for all students to be healthy, happy, successful and productive
individuals who are active and positive contributors to the school and society in which they live
(NSW Department of Education).
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•

In committing to and enabling individual and collective wellbeing of children and young people, it
provides for the growth and holistic development of students and their success in school and
beyond.

Our understanding of wellbeing needs to be contemporary and forward-focussed (NSW DoE). Teachers
play an important role in providing learning experiences and opportunities that develop and shape the
character and wellbeing of children and young people. At Blairmount, we need to continue to focus on
student wellbeing by giving students a voice, implementing and monitoring current initiatives that align
with student wellbeing, actively promoting mindfulness, resilience, ethics, courage and curiosity and
developing strong character qualities that will enable them to succeed, thrive and contribute positively
throughout life.
Research suggestions:

• SEF
• What Works Best – Collaboration and feedback
• Student-Centred Leadership Viviane Robinson
• WWB High expectations, CESE – effective leadership and 5 essentials for effective evaluation
• Vivianne Robinson: The impact of leadership on student outcomes: Making sense of the evidence
• What Works Best to Improve Student Performance including use of data to inform practices.

LOOKING FORWARDS

Recommendations
•

To have a Wellbeing committee that drives all wellbeing initiatives across the school

•

Continue Chaplaincy Program - working and building relationships with students who would
benefit from a positive adult role model

•

Continue with the Silent Mentor program - where teachers are to regularly check in/make contact
with a nominated student (where the student does not necessarily know they have been targeted)

•

Continue with breakfast club - with the hope for students to be able to have a more active role

•

Encourage all teachers to make contact with parents for positive feedback about their child
(realistically 1-2 phone calls a week)

•

Continue with PB4L and Kindness on Purpose programs
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POSITIVE BEHAVIOUR 4 LEARNING (PB4L)

LOOKING INWARDS

Overview
Positive Behaviour for Learning is a whole school approach to teach the correct behaviours and use
positive language to reinforce correct behaviours. Blairmount is in its fifth year of implementation of PB4L
and is working on defining the correct behaviours and expectations outside the classroom. These
behaviours are explicitly taught to students through a variety of mediums with a fortnightly focus. This
fortnightly focus comes from data that has been collected through Sentral and staff identifying areas of
need. Students have a 10-20-minute lesson in their classroom with their class teacher weekly. Students are
then reminded throughout the week of the fortnightly focus over the school PA system by House Captains.
During the fortnightly Celebration of Learning assemblies, the school leaders also reinforce what the
fortnightly focus is. Rewards are handed out to students in three ways: Bee Bucks for fast and frequent on
the spot rewards, stamp charts for correct behaviour daily and Safe, Respectful, responsible and Kind
awards that are handed out during the fortnightly Celebration of Learning Assembly.
There is a PB4L team which consists of classroom teachers, executive staff and SLSOs who meet every 2
weeks to discuss improvements and changes for PB4L as well as bringing ideas from students and other
members of the community. IN 2019, there was a PB4L student voice group that met with a member of
staff weekly. They announced the fortnightly focus and handed out raffle tickets during break times. These
students wore PB4L vests to be easily identified. The team leader of PB4L is a full-time Stage 2 classroom
teacher who has been organising and implementing changes to PB4L through professional development
for staff as well as the day to day running of PB4L.
Over the course of implementing PB4L at Blairmount, we have had staff trained by attending a two day
course and other staff trained by attending a ‘reload course’ to ensure they were up to date with current
knowledge and systems for PB4L. These staff members are instrumental in providing professional learning
for all staff at BPS, maintaining consistency and sustainability of the program.

Evidence & Impact
In 2018 staff, students and parents were surveyed about the implementation of PB4L and it’s overall
impact. From this survey there were changes made. The lessons went from staff teaching lessons to
different classes on a rotation system every Monday just before recess, to being able to teach on a Monday
in their own classroom at a set time where a bell would ring, to now in 2020 teaching on a Monday in their
own class at any time of the day.
From the survey results we also changed the focus from weekly to fortnightly. Student feedback for
assembly changes in the survey lead us to introducing a reward for the class of the assembly. The class who
wins the assembly sits on chairs during the next assembly.
Another change that was made due to student responses was to display the class winner of the raffle
tickets/Bee Bucks via a digital platform. This was highly welcomed by the students and is still a highlight of
the assembly.
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In 2018, a change to the behaviour system was introducing the Notification Slip or Green Slip. This is a
third of an A4 piece of paper that aligns with data on Sentral. Teachers use these slips to fill in when
students have inappropriate behaviour. They fill them in for major and minor behaviours. The students see
the slip being filled out and are aware of what it means. Teachers enter the data onto Sentral and then give
the slip to the classroom teacher. If the behaviour is a major, then students are taken to an AP with the slip
to explain what happened and who was involved. Classroom teachers also receive a notification on the
front of their Sentral page when they log onto the computer in the morning. If students receive three slips
in a week or 10 in a term for minor offences, then this behaviour becomes major. In 2019, it was identified
that the name of the slip and the colour of paper being used wasn’t good for the students in the Support
classes as it clashed with their zones of regulation colours in the classrooms. The name changed to a ‘Pink
Slip’ and is on pink paper.
Change of Expectations and Awards
In 2018, the expectations of PB4L at Blairmount were to be a safe, respectful, learner. During data
collection of what it looks like to be a learner for the schools new Visible Learning Journey, it became
apparent that students thought a learner was someone who followed the rules of PB4L. In reflection of this
the school community decided to change the PB4L expectations and take ‘learner’ away. As of Term 4
2018, the expectations changed to being safe, respectful, responsible and kind. These two new
expectations were decided through a staff survey, survey results from students in Stage 3 and the P&C.
With the change there was also a complete change to signage, and school awards. We employed an
external company who designed new awards, signage, bees and logo of PB4L.

Term 3 2018 was the first time that students had reached the level of the award system to receive a Deputy
Principal award. The awards were given out during a whole school assembly. Students who received a DP
award were also invited to a morning tea with the Deputy Principal. This morning tea was very successful
and students were very excited. It was a positive experience for all involved. The DP morning tea or
afternoon tea still continues and students are excited when they know it is their turn to attend one of them.
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Attendance Champions
In 2019 was the introduction of attendance champions. There was a need to try and encourage consistent
attendance across our school. The whole day and partial days attendance was very high. This is when it was
decided there would be a class each fortnight and termly who would win attendance champions. The
reward is published through assembly at the beginning of the term. There are fortnightly attendance
champions who take the trophy to their classroom and receive a certificate, and then there is the end of
term class attendance champion who receive their own reward/celebration.

Tracking Awards
Up until 2018 the tracking of awards was not very successful as some data was lost. Members of the PB4L
team and team leader collected as much data as possible and worked on creating a system through Sentral
and Google Drive that all staff had access to. This system makes the classroom teacher responsible for
entering data on their students and keeping track of individual student’s awards. When a student is due for
an AP or DP award, the System will allow AP staff to collect this information through Sentral and print
letters home to parents as well as print the awards.
The tracking of this award system has been much more successful over the last two and a bit years. The
award system does work but staff need to be responsible for their class and ensure data is entered
correctly and regularly. No data has been lost recording awards this way.
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Stamp Charts
The daily stamp chart was changed from individual stamp charts with 20 boxes on it to class whole term
stamp charts in Term 4 2019. This made the process of keeping on top of the daily charts easier. Teachers
can see where they are up to for the whole class and can see where students are up to at a glance. This
change was made due to student voice at our annual Planning Day where students did not value the stamp
chart process. It was also staff at the Planning Day who said that they didn’t value the system either and
thought it was time consuming. The change in the daily stamp charts seems to have a more positive
response with the class chart.
Raffle Tickets/Bee Bucks
Our Planning Day in 2019 identified that students and teachers did not value the raffle tickets that were
used as fast and frequent rewards. This was not something we could remove as it is a big part of PB4L. Due
to this, members of the committee started to look for alternatives. As of Term 3 2020, we started to use
plastic tokens with our four expectations and the bee with the four attributes embossed on them. These
are called ‘Bee Bucks’. There is also an electronic board displayed in the school hallway which is updated
fortnightly that has scores of the house team that is winning. The board is called the ‘Bee Bucks Hive’.
For the students to value the Bee Bucks the committee decided we needed to make it competitive. We as
a school were trying to incorporate and promote house teams more throughout our school. Due to this we
decided to merge them together. So the students receive Bee Bucks as fast and frequent rewards, both in
the classroom and on the playground. To differentiate between playground and class Bee Bucks we
decided to make them different colours. The playground ones are orange and the classroom ones are
purple. The playground Bee Bucks go straight into their house team container which is located in the
hallway of the school. If a student receives one in class, this goes into the class containers which are also in
house groups. The class containers are counted and emptied every fortnight into the larger containers in
the hallway and the scoreboard is updated.
The class with the most Bee Bucks still receives an ice block on a Monday like they used to with the raffle
tickets. The whole house team that wins the Term receives a Paddle Pop on the PB4L end of term Rewards
Day. The team that wins the overall year will receive a reward of their own.
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As a result of introducing Bee Bucks as our fast and frequent rewards the impact has been positive for both
students and teachers. The data below is taken from Term 4 week 1 in 2019 and 2020. You can see by the
data collected that the Bee Bucks have been valued more by teachers than the raffle tickets were.

Rewards Days
At the end of each term the students are involved in a PB4L Reward Day. Any student who has not had two
major incidents is able to attend the reward. If a student has two or more major incidents they miss out on
the reward day and go to a buddy class.
In 2018 the number of students missing the rewards day increased throughout the year so we trialled
letting students know during the end of term 3 what the reward will be for term 4. This kept some of the
repeat offenders focused and more aware of their behaviour, therefore being able to attend the rewards
day.

In 2019 throughout the year we
gave hints in assembly over the
term to get students curious and
and aware of their behavior. This
didn't make alot of difference
for the repeat offenders.
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Student Lunchtime Reflection
The reflection process was something we had wanted to work on. So in 2019 we introduced Kindness on
Purpose in our school. Reflection takes place at lunch time and the students would sit quietly and not
benefit from the process. With the introduction of Kindness on Purpose (KOP), we introduced a new
structure to reflection time. Students have questions they need to answer in regards to losing their shape
of a circle and how they will get back to a circle shape. It is about them being kind to others and if they are
unkind they need to repair the damage by being Kind to someone on purpose. It is all about showing
empathy towards others. This takes place during the first half of lunch. The second half of the lunch the
students do meditation. This has had positive feedback but still needs to be refined further.
Below are the amounts of reflections in 2019 each year over three terms. Most years the reflections
increased each term. In term 2, Year 1, Year 2 and Year 6 reflections decreased from Term 1. Year 2 were
the only year that decreased both Term 2 and 3 from Term 1, the rest of the years increased each term

Signage around the school
One of our aims in 2019 was to create signs around the school for PBL focus areas. We created signs for 6
areas of the school and then in 2020 created another 2. These signs have been installed and students can
refer to them when in that area. These signs are also displayed in an A3 size all classrooms so teachers can
refer to them during the day if they need to.
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TFI results 2018
Purpose of the TFI
The purpose of the PBL Tiered Fidelity Inventory (TFI) is to provide a valid, reliable, and efficient measure
of the extent to which school personnel are applying the core features of school-wide Positive Behaviour
for Learning interventions. The Inventory is divided into three sections (Tier I: Universal PBL Features; Tier
II: Targeted PBL Features; and, Tier III: Intensive PBL Features) that can be used separately or in
combination to assess the extent to which core features are in place.
In Term 3 2018 we had our first TFI carried out at Blairmount. Our results were impressive especially
because we had only just changed our expectations from 3 to 4.
SWS - School Wide Systems
NCSS - Non Classroom Systems Setting

PB4L meets the Strategic Direction 1:Empowered, Risk Taking & Successful Students, with students being
provided with a positive framework where students' individual successes are acknowledged and
celebrated. PB4L creates positive, respectful relationships which are evident throughout the school, also
meeting Strategic Direction 1:Empowered, Risk Taking & Successful Students.

| Page 67

PBL Implementation into classroom
Staff survey was completed before the implementation of PBL into classrooms. This survey was given to
staff so they could scale what is already in place in classrooms for behaviour and what they thought was a
priority that needed to be implemented. The results of this survey will now give us direction of where to
start implementing PBL into classrooms.
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Research
• SEF
• What Works Best – Collaboration and feedback
• Student-Centred Leadership Viviane Robinson
• WWB High expectations, CESE – effective leadership and 5 essentials for effective evaluation
• What Works Best to Improve Student Performance including use of data to inform practices.
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LOOKING FORWARDS

Recommendations
•

Look into how other schools keep consequences consistent across the school.

•

At the beginning of 2021 give PL to staff on PBL in the classrooms and start to implement it.

•

Continual PL on using the major and minor flow chart to record behaviours.

•

Revisit the award system and make sure the number of awards needed to receive a Principal's
medallion in year 6 is achievable for students.

•

Make a small information pack for casual teachers about PBL and fast and frequent rewards, so
they can use this system effectively.

•

Write new awards, behaviour and welfare policy that aligns with PBL.

•

Continue to have student voice in the PBL team and in delivering lessons and announcements.

•

Continue to work on effective reflection room procedures.

•

Continue to work towards logical consequences for undesired behaviours not punishments.

•

Update staff on data collection of PBL once a term.
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VISIBLE LEARNING: LEARNER QUALITIES

LOOKING INWARDS

Overview
Over the past three years, Blairmount PS has been working in partnership with CORWIN to become a
visible learning school. After initial data collection, it was decided as a school, we would begin our focus on
implementing learner qualities/dispositions. When our students were interviewed in 2018 we discovered
that they did not see themselves as learners and did not have a language to articulate their learning. When
students were asked ‘What does it mean to be a good learner?’ we were provided with responses around
behaviour, e.g. to sit up straight, to put up your hand, etc.
In 2018, students worked side by side with staff to determine which learner qualities resonated with
Blairmount PS. After the seven Learner Qualities were decided on, students then worked with a graphic
designer to create a character that would represent our Learner Qualities. Staff were provided with
professional learning and readings around the qualities and our ‘Fully Charged’ team ran lessons across the
school to roll out each of them. This was done over the course of 2019 to ensure that there was a deep
understanding of each quality by staff and students.
Throughout 2020, we have continued to focus on and embed the Learner Qualities across the school and
into the community. There is extensive signage around the school including in classrooms, three mascot
costumes, plush toys for each stage group, stamps and stickers with each WhyFi character for all staff
members, class awards dedicated to the learner qualities, a book vending machine to reward students
using the qualities at celebration of learning assemblies, fridge magnets, drink bottles, pencil cases, library
bags, rulers and balls.
2020 also saw a Learner Quality information booklet sent home to all families, during Education Week, to
inform our community and promote the language of the learner qualities to be used in the home

Evidence
Data from the 2019 and 2020 Tell The from Me Survey indicates that more staff are increasingly using the
language of our Learner Qualities on a daily basis.
2019 - 73% of teachers surveyed use the learner quality language everyday or almost everyday.
2020 - 88% of teachers surveyed use the learner quality language everyday or almost everyday.
More significantly, in 2020 there was a 35% increase in the number of teachers that say they use the
language on a daily basis - 30% to 65%.
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Staff have continued to embed and promote the use of the Learner Quality language on Seesaw, social
media and during home learning.
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Staff reflections on the impact of the Learner Qualities at Blairmount PS over the last two years:
What impact has the introduction of Learner Qualities had on student learning? Please give an
example.
Students in the support class strive to be like WhyFi. The learner qualities that stand out are determined,
problem solver, risk taker and challenged. They enjoy working hard to complete a task and can often be
heard discussing how why-fi would be proud or how they are being like WhyFi. I feel the students
commitment to learning and independent effort has improved since the Introduction of the Learner
Qualities.

I’ve seen the biggest impact in regards to being challenged and determined. If students are having
trouble and want to give up, they seem to stick with the task for longer if I mention that they should try
to be challenged and determined like WhyFi. I saw this a lot when working with the Lego WeDo. I also
think that being reflective has linked really well with our focus on LISC and feedback.

Students are recognising the learner qualities in all areas of their learning and striving to work to the
best of their ability. For instance in writing students reflect on how they have been problem solvers by
explaining the tools they have used to write unknown or tricky words. The reflective learner quality is
consistently used in all areas, particularly mathematics where students reflect on the strategies they used
and the efficiency of the strategy.
The students in my class refer to the learner qualities during learning tasks. They also use the language
when giving feedback to their peers or as encouragement when working collaboratively in small groups/
pairs.
I feel the introduction of Learner qualities has assisted in motivating students with their learning. For
example, I often remind students to be risk takers especially when I see them hold back and not
participate during class discussions. I also encourage students to be determined and persist with a task
even when they find the work challenging.
I find that early learners relate well to the learning dispositions that promote Hattie’s (2012) ideal of
visible learning and have become part of our school culture, comprising of being determined, a problem
solver, reflective, challenged, collaborative and curious. These prompts inform and remind students
about their role as learners and serve as valuable references when providing feedback. The NSW
Department of Education (2019) endorse the use of learning dispositions as “critical to students
becoming lifelong learners.”
I find that it is imperative to have the dispositions (WhyFi) visible so they can constantly be referred to.
Example: When students guess words when reading, I inform them that they need to become
determined problem solvers.
When they self-correct, I inform them that they are being reflective. Or when they reread if something
they have read doesn’t sound correct, I point to WhyFi and inform them that they are being reflective.
When they ask questions about vocal or something in a text, I point out that they are being curious, etc
I find that after referring to the learner qualities in the move way, eventually students can identify for
themselves which learner qualities they are using or need to use to further develop their learning.
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A community launch of our Learner Qualities was supposed to happen during 2020 but due to COVID this
did not occur. An information flyer along with daily videos were used during Education Week to promote
our Learner Qualities to families and community members. This, along with parents being present at
assemblies, awards, teachers use of the language during meetings and on Seesaw and social media has
enabled parents to gain an understanding of the qualities and even begin to use them at home as
evidenced in the 2020 ‘Tell Them from Me’ parent survey. See comments below:

School Question: Please tell us some things you know about our learner qualities.

Both my children are highly encouraged to follow the schools learner qualities in doing their best by
being Curious, risk taker, problem solver, collaborative, challenged, determined and reflective.
My child applies herself to the schools learner qualities; curious, risk taker, problem solver,
collaborative, challenged, determined and reflective.
Being curious, risk taker, problem solver, collaborative, challenge and reflective.
I am aware of the different wifi characters and we often reiterate the different qualities at home when
applicable.
The school learner qualities encapsulate what it means to be a student at Blairmount. They describe the
characteristics the students must possess and the approaches they need to take to be fully engaged in
their learning and to help them succeed. Qualities such as being curious, courageous, risk takers,
working collaboratively with their classmates. This encourages the kids to challenge themselves and
others to strive for improvements and achieve their learning goals.
The learner qualities are aligned with growth mindset, specifically the learning pit.
Wifi mascot is very engaging, the learner qualities build a great foundation for life skills. We are able to
use the learner qualities to relate back to our family life. The visuals and colours help to cement the
learner qualities in students minds.
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In the 2020 ‘Tell Them from Me’ survey students were asked:
How does WhyFi and our Learner Qualities help you to become a better learner?
See a selection of Years 4-6 responses below:

It knows that it encourages students to make better choices for my learning and I can improve my
learning by being curious etc.
WhyFi helps us grow to be better learners by challenging us to do good and better and keep
improving.
It helps me become a better learner by using them in order.
Because WhyFi tells us how to be Curious, Risk Taker, Problem Solver, Collaborative, Challenged,
Determined, and reflective. And I am always told that I am a great Risk Taker.
It encourages me to be like him and be curious, a risk taker and very determined. It has helped me
learn and I think that he was a great feature to add to this school.
Whyfi is there to encourage us and push us to success so yes whenever I look to the learner qualities I
want to do them.
It helps us by like where we are in the learning pit, then we can improve.
WhyFi and our Learner Qualities help us dig deep through the Learning Pit and strive to push to our
limits.
The Wifis encourage me to keep on being a curious risk taker, problem solver and a collaborative
person which is also challenged, determined and reflective.
When I get stuck on some work I look at some of the learner quality charts and use one of them to help
me with my learning.
I think I am the collaborative learner quality because I love doing sole and it helps me be a better
learner and understand particular stuff.

Impact
As a result of introducing Learner Qualities to Blairmount PS, we have used educational research to
improve student learning. As evidenced above, staff and students at Blairmount believe that the Learner
Qualities have had a positive impact. Students are able to easily identify with and relate to the qualities and
use the language to talk about and see themselves as learners. Staff feel that they have had an impact on
student learning and they are regularly using the language of the learner qualities. The Tell Them from Me
survey has also shown that the learner qualities have been well received by the community and some
families are using the language with their children at home.
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By working in partnership with CORWIN, we have focussed on all aspects of visible learning, particularly
Learner Qualities. This aligns with our school plan, Strategic Direction 2 - Teachers in partnership with
CORWIN and a community of schools, engage in current educational research to become an accredited
visible learning school. Teachers employ visible learning practices to improve student learning.
By engaging with this current educational research and implementing the Learner Qualities in our school students can articulate their learning and teachers can see learning through the eyes of students.

LOOKING OUTWARDS

SCHOOL EXCELLENCE FRAMEWORK
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Research
Learner qualities describe a person’s ability to use particular skills when faced with problems to solve, ideas
to evaluate or decisions to make. Adopting these ways of thinking can improve student outcomes and
chances for successful, life-long learning.
Learner Qualities are those behaviours that enhance a student’s ability to learn.
Learner Qualities are ‘life skills’. These qualities are essential for success at school and in everyday life.
The NSW Department of Education (2019) endorse the use of learning dispositions as “critical to students
becoming lifelong learners. Development of dispositions (qualities) is fundamental for students to develop
an awareness of the way they learn and establish future-focused attitudes to learning, critical if they are to
be able to become lifelong learners.
“Focusing on building a shared language of learning helps put a focus on what is truly important when we
talk about student learning and what it means to be a good learner.” (Establishing a Shared Language for
Visible Learning Part 1)
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Research suggestions:
•

SEF

•

What Works Best – Collaboration and feedback

•

Student-Centred Leadership Viviane Robinson

•

WWB High expectations, CESE – effective leadership and 5 essentials for effective evaluation

•

Vivianne Robinson: The impact of leadership on student outcomes: Making sense of the evidence

•

What Works Best to Improve Student Performance including use of data to inform practices.

LOOKING FORWARDS

Recommendations
•

Include information about our Learner Qualities in the new teacher induction process so all staff are
consistently using the language and promoting our seven learner qualities.

•

Relaunch the learner qualities each year, with a student led celebration or activity.

•

Continue to connect with other schools to share our journey and the impact the learner qualities
have had on student learning and engagement.

•

Continue with the student-led ‘Fully Charged’ team to promote and sustain the use of the learner
qualities and the consistent language across the school and community.
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SPIRAL OF INQUIRY & TEACHING SPRINTS

LOOKING INWARDS

Overview
Spirals of Inquiry and Teaching Sprints are evidence-informed processes that support teams to engage in
collaborative inquiries and reflective practices. Blairmount PS has engaged in Spirals of Inquiry and
Teaching Sprints for the past three years, with Teaching sprints being introduced in 2019. In 2020, K-2
teachers have been involved in Spirals of Inquiry and 3-6 staff have been ‘Sprinting’.
Each stage team is provided with time each fortnight, with the support of senior executive (ILs, Principal
and Deputy Principal) to work collaboratively, to focus on identified needs to improve student outcomes
and pedagogy. Senior executive and team leaders regularly attended training and network gatherings to
keep up to date with these reflective practices and to best support these processes within our school.
Focus areas for inquiry are identified by analysing stage based data or by looking at a particular area of
focus from school data and narrowing the focus for each stage group. Stage teams then Spiral or Sprint
around this focus area and implement strategies that will have the greatest impact on teaching and
learning.

Evidence
This year, teachers were asked to reflect on the last three years using the Spirals and/or Sprints framework
and if they found it a valuable tool for developing pedagogy.
From 18 responses: 88.9% of teachers strongly agree or agree.
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In 2019 the majority of staff agreed that Spirals/Sprints increased the sharing of practical teaching
strategies and approaches and improved student outcomes within the areas of focus.

Staff were asked: What impact has the spirals/sprints framework had on your classroom practice and
student learning? Examples of staff responses include:
The spirals framework has increased my reflective practice, and I have enjoyed collaborating with
colleagues to find a consistent focus for the stage. Through the spirals framework, I have implemented
changes to my classroom practice, monitored student progress and enhanced student learning. For
example, I have spiralled around spelling strategies. Through this spiral, my pedagogy around teaching
spelling changed, and my students were exposed to different spelling strategies. This enabled my students
to use different tools in order to spell unknown words, and therefore increased their spelling ability.
The spirals and sprints framework has allowed deep collegial conversations to occur in a safe and
supportive environment. It has allowed me to explore improvements in pedagogy and practices across a
range of areas to better support student learning. It is practical which is great.
Staff were asked to: List 3 positive aspects of having the opportunity to engage with research in
collaboration with your stage/team.
A collation of response is below
New Ideas

4

Conistent focus

5

Trying new things (together)

8

Collaboration

7

Sharing ideas

9

Time to plan

5

Collegial discussions

12

Reflect (refine)

5

Staff were also asked: Provide one example of something you have done differently or changed in your
classroom or teaching practice due to Spirals/Sprints.
Responses included:
•

I have made modifications to my literacy groups this term with a stronger emphasis on LISC and
developed a comprehension strategy toolbox with the students through the use of shared reading.
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•

I have changed the way I teach my phonological awareness program. I gained a strong
understanding about the importance of teaching oral language skills before moving into phonics,
and have changed my teaching practice accordingly.

•

I have changed the way I teach spelling. During spirals we found that teaching spelling lists wasn't
working and implemented various other practices to cater to a variety of abilities such as spelling
talks.

Impact
Spirals of Inquiry and Teaching Sprints have provided time for teachers to collaborate and engage with
educational research to best support students and improve pedagogy. This reflective practice has allowed
time for teachers to:
•

Meaningfully engage with best available evidence

•

Make incremental changes to teaching practice, to improve student outcomes

•

Engage in collaborative dialogue with peers

•

Make effective use of team collaboration time

•

Deepen knowledge and continually improve practice

Being involved in Spirals of Inquiry and Teaching sprints has enabled us to achieve our goal in our school
plan: Strategic Direction Two - Teachers use a collaborative and reflective framework as a tool to
personalise professional learning and to reflect on what is currently happening for teachers and students.
The data above indicates that staff appreciate the time to collaborate as a team, sharing ideas and trying
new things together. Staff indicate that they appreciate the time provided to use the frameworks to
engage with educational research to improve practice.
There is evidence of an increase in sharing of practical teaching strategies and approaches and
improvements in student outcomes.
2020 Stage Team Reflections
The focus for our initial Spiral of Inquiry was comprehension. We decided to focus on comprehension as a
school after analysing school data and to focus on school and director targets. This Spiral began in Term
One, however due to Covid 19 we were only able to begin the Spiral/Sprint before we began remote
learning. At the start of Term 3, we began our Spiral/Sprint again.
Early Stage One
Spirals of Inquiry in 2020 has had multiple interruptions due to COVID-19. However, in spite of this, Early
Stage 1 teachers have had opportunities to engage in valuable collegial discussions and reflect deeply into
their teaching and learning practices.
In Term 1, the scanning question led to exploring how student vocabulary was impacting on students’
ability to comprehend shared texts. After the scanning and focussing phase, the teachers developed a
hunch that they believed that pre-teaching vocabulary through hands-on activities would improve student
comprehension of texts. Unfortunately, due to COVID-19 restrictions all Spirals of Inquiry learning had to
be cancelled.
In term 3, Spirals of Inquiry was allowed to start up again after almost a term of remote learning. With a
change in facilitators and a large gap since the last session, Early Stage One started a new Spiral. After the
scanning and focussing phase, it was determined that Kindergarten students needed opportunities to think
deeply and as educators we wanted to learn how to facilitate the process of ‘making thinking visible’ in the
classroom. Unfortunately, due to further COVID-19 restrictions we again had to pause our Spirals of Inquiry
journey.
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Stage One
At the beginning of our spirals the team explored and unpacked the continuum of comprehension in the
Stage statements as we worked towards developing a common understanding of comprehension for Stage
1. Teachers were noticing that there was a variety of levels within the classroom in the area of
comprehension, with little understanding of inferential questioning. Teachers discussed if students were
able to make solid connections to texts read in the classroom and their ability to understand and articulate
responses to posed questions.
This led to the teachers wondering what comprehension strategies our students are accessing during
shared reading. We used the focus text Refugee by David Miller and the comprehension rubric to compile
a series of questions in the areas of prediction, inferring, making connections, synthesizing, analysing and
critiquing to explore and collect evidence of student ability. As a result detailed discussions were had
within the team around student strengths and weaknesses in the area of comprehension. As we focused
further into our investigation we decided to conduct a similar investigation as our scanning phase with a
few minor changes as we moved towards developing a hunch. This evidence will be discussed at the
beginning of Term 4 when Spirals of Inquiry resumes. Our team built on the evidence collected during our
spirals and reflected on their teaching of comprehension. Whilst spirals was not running teachers have
continued to embed an explicit focus of questioning to develop students comprehension skills. When
Spirals resumes this will allow us to move towards developing a hunch and beginning new learning so we
can have the biggest impact on student growth and achievement in the area of comprehension.
Stage Two
The focus for our initial Teaching Sprint was comprehension. This Sprint began in Term 1, however due to
Covid 19 we were only able to begin sprinting before we began remote learning. At the start of Term 3, we
began Sprinting again only for guidelines to change again after 2 sessions.
Stage 2 began the ‘prepare’ phase of our Teaching Sprint focussing on comprehension after school based
data and premier targets indicated that we needed to increase student outcomes in the area of reading
comprehension. Our team explored and unpacked the syllabus, progressions, continuum of comprehension
in the Stage statements as we worked towards developing a common understanding of comprehension for
Stage 2. We noticed that comprehension is across all areas of English and is essential to making meaning,
which is the core of the syllabus.
We looked at what is happening in our classrooms for students and teachers in comprehension. We
investigated what small change in teaching practice we could implement that would have a significant
impact on teacher understanding and student outcomes.
We started to engage with research to investigate new learning and evidence-based practices. We used
the research jigsaw tool to summarise the key concepts or ideas and find potential new strategies and
emerging approaches. We also engaged with NSW DoE comprehension strategies (Quick Quizzes) to align
with our focus. We interviewed students to understand their perceptions of what comprehension strategies
they use / know of. Using the boulder, pebble, sand tool we narrowed our focus to explicitly modelling a
comprehension strategy.
In the sprint phase teachers increased the amount of shared reading experiences and explicitly modelled
and taught comprehension strategies. We came back and shared the impact and discussed what we were
stuck on and things that we wanted to tweak. This has led to an explicit focus on vocab after analysis of
PAT and Year 3 check-in assessment data. We have created our LISC and had collegial discussions about
strategies to increase students’ understanding of vocab.
Stage Three
In Term 1 the focus for our first teaching sprint for Stage 3 was comprehension. Teachers asked the
question, how do we assess comprehension and do we assess it well? We looked at the opportunity to
improve whole school teacher practice in an ‘essential to teach high impact skill’ but often seen as hard to
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teach and hard to assess. We unpacked NAPLAN and Pat Reading Tests from previous years. Teachers
looked through the Stage 3 statement, highlighting where comprehension was found, identified what they
knew about comprehension, how they currently taught it and what they wanted to know next. This led to
our driving question being; How can we improve our teaching (and the students’ learning) of
comprehension?
Due to COVID 19, we were not able to continue with our Teaching Sprints until the beginning of Term 3.
We started again by looking at what the teaching of reading comprehension looked like in our classroom,
how it was monitored and assessed and how grades were distributed. Teachers then undertook research,
with ‘Research Comprehension Requires Knowledge - of Words and the World’ by ED Hirsch, Jr - American
Educator and a DoE research paper. From this, it was decided to find out what was going on for our
students. This led to a range of students being interviewed asking four questions relating to their
understanding of texts and what they do if they don’t understand what they are reading. All Stage 3
students also completed the same comprehension assessment.
After discussing the findings on both the assessment task and the interview, teachers narrowed down their
focus to knowledge building. The final Sprints session in Term 3 saw teachers looking at making sure they
were building students’ knowledge before reading texts to enhance their understanding and their own
analysis of texts (highlighting key words and phrases) where students' knowledge could be activated.
Teachers were to then bring evidence of the preparation of their teaching and the results of those lessons.

LOOKING OUTWARDS
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Research
Being involved in Spirals of Inquiry and Teaching Sprints provides opportunities for Blairmount to regularly
connect with other schools who also implement the frameworks through training days, symposiums and
network meetings. This allows us to share what is happening across contexts and stay up to date with
professional learning that is current. We have had opportunities to visit other schools to see Spirals and
Sprints in action or to see the result of the work that has been achieved. Allowing us to consider, ‘What
would this look like in our context?’
As stated on the Education NSW website (Reflective Practice):
Reflective practice provides a means for teachers to improve their practice to effectively meet the learning
needs of their students. Brookfield succinctly describes the advantages of reflective practice to teachers as:
•

It helps teachers to take informed actions that can be justified and explained to others and that can
be used to guide further action.

•

It allows teachers to adjust and respond to issues.

•

It helps teachers to become aware of their underlying beliefs and assumptions about learning and
teaching.

•

It helps teachers promote a positive learning environment.

•

It allows teachers to consciously develop a repertoire of relevant and context specific strategies
and techniques.

•

It helps teachers locate their teaching in the broader institutional, social and political context and
to appreciate that many factors influence student learning.

Research suggestions:

•

SEF

•

What Works Best – Collaboration and feedback

•

WWB High expectations, CESE – effective leadership and 5 essentials for effective evaluation

•

What Works Best to Improve Student Performance including use of data to inform practices.

•

www.teachingsprints.com

•

www.noiinsw.com

•

Helen Timperley, Fiona Ell, Deidre Le Fevre & Kaye Twyford: Leading Professional Learning Practical strategies for impact in school

LOOKING FORWARDS

Recommendations
•

Continue to engage with the Spirals of Inquiry and Teaching Sprints frameworks to build capacity
and embed reflective practice.

•

Continue with our connections with NOII NSW and the Teaching Sprints network.

•

Provide opportunities to share across stages the work and findings of each Spiral/Sprint.
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DIGITAL TECHNOLOGIES STEM COACHES

LOOKING INWARDS

Overview
At Blairmount Public School we value the need for a sustainable professional learning framework where
teachers are empowered to set professional goals, receive feedback and adjust their practice and
pedagogy. In 2017 and 2018, staff worked alongside an Apple Professional Learning Specialist in their
classroom, with overwhelming positive feedback and improved results. Leadership and staff identified that
an expert working in classrooms with teachers was a practical and valuable asset, and therefore a similar
professional learning framework now exists with Digital Technology STEM Coaches. In 2019, a coach was
employed two days per week (0.4) and in 2020, two coaches were employed 5 days per week. All staff
receive an additional hour of release from face-to-face (RFF) to set goals and reflect with their coaches, as
well as weekly in-class support. The Digital Technology STEM Coaches role provides teachers with targeted
professional learning in the areas of Project Based Learning and the authentic integration of Digital
Technologies, including the effective use of the iPads as a 1:1 device and STEM, including robotics &
coding

Evidence
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Impact
Since working with a coach, what has been the biggest impact on teachers and teaching practice?
Quotes:

•

Challenging the assumptions of the capabilities of myself and my students. Knowing that if you
both take risks, these challenges have a greater chance of becoming successes.

•

I have enjoyed collaborating with my coach to create engaging learning experiences for my
students. I have learnt the aspects of teaching Project Based Learning, which I will utilise again in
the future.

•

Having someone knowledgeable and flexible to work with. Having support to try new innovative
ways of teaching and finding what works best for my class while implementing the PBL works
model into my teaching practice.

•

Understanding how to implement gold standard PBL

•

It has made me change my choice of delivery, I think outside the box. I use technology in most
activities with students. I have found it increases the students curiosity and engagement.

•

It really helped having the time to talk to my coach and reflect on our program to help my
understanding on PBL.

Since working with a coach, what has been the biggest impact on students?
Quotes:

•

The students are more confident with their ability to collaborate and question learning with the
support of a driving question. They are also highly engaged in the project based learning.

•

Working on a real world problem and creating a product that helps the community.

•

Student voice, real world experiences and engagement

•

Students have engaged with their learning through PBL, as they are interested in the topic, the
lessons are engaging and their learning has a purpose. Through general observation, I have
noticed that students' ability to recall information and talk about what they have learnt has
improved.

•

High level of student engagement. Having a purpose and an authentic audiences has provided my
students with new knowledge but also become passionate and empowered in their learning.

•

They have expanded their skills with technology and in their learning. Their confidence and skills to
work collaboratively with other students has also improved.

•

I found students work collaborative and develop a deeper level of understanding of the subject.

•

Students are more confident to talk and discuss their answers and thoughts.
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Since working with a coach, what do you feel more confident with in the classroom?
Responses include; Gold Standard PBL, authentically embedding technology, coding/robotics, Apple
applications.
Quotes:

•

I feel more confident in my abilities to deliver engaging content across all levels of learning. I really
have benefitted from coaching and wish to continue to develop deeper technology skills.

•

I feel more confident implement PBL in my class and finding ways to integrate units of work.

LOOKING OUTWARDS
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Research
•

With technology changing so fast, teachers need targeted support in learning about new
technologies and how to authentically integrate them into the classroom. “Supporting teachers is
key to launching and continuing the marriage of educational technology and curriculum. It also
helps them raise student achievement.” “Just like with teaching, integration specialists need to
differentiate instruction and support to meet the needs of the teachers. “ (Joseph & Fisher 2018)
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•

According to the ‘What works best: 2020 update’, specified time for teacher collaboration through
coaching is essential to improving student outcomes. “All teachers should be willing to open their
classrooms and participate in structured lesson observations that focus on how different teaching
approaches impact on student learning. School leaders need to create a strong culture in which
collaborative planning, reflection and peer coaching are embedded in everyday school life, so that
teachers are supported, and support one another, to continuously develop their skills and
knowledge.”

•

School Excellence Framework Domain: Teaching Theme: Coaching and Mentoring Excelling:
“Whole school and/or inter-school relationships provide mentoring and coaching support to ensure
the ongoing development and improvement of all teachers, by expert teachers such as those
accredited at Highly Accomplished or Lead.”.

LOOKING FORWARDS

Recommendations
•

Continue to offer in class and coaching support

•

Opportunity for staff to opt-in

•

Come in during the planning part of stage planning days to purposefully link in Technology to
teaching and learning and be available if teachers want to book you in for those lessons.

•

More time to coach

•

Training for all SLSO’s

•

More robotics PL

•

Continue to employ two coaches to support staff K-6
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PEDAGOGICAL COACHES

LOOKING INWARDS

Overview
Pedagogical coaches have driven reflective practice at Blairmount Public School for almost six years,
although previously they were known as ‘coaches’. Engagement in the Fair Go Project and MeE
Framework, became a catalyst for investing in this school improvement method. Professional development
began with senior leadership through Growth Coaching International, followed by other school leaders and
eventually all staff. Coaching is a key process for building teaching and learning capacity, leadership skills
and ultimately, improving the achievement of student learning outcomes. Growth coaching requires:
•

High levels of trust and confidentiality.

•

Active listening.

•

Strategic questioning.

•

Developing a ‘future perfect’ vision.

•

Reflecting on previous success.

•

Planning and refining strategies.

•

Creating an iSMART goal.

•

Planning measure of success.

•

Engaging with current research and best
practice.

•

Learning shoulder to shoulder.

•

Reflecting on impact by analysing evidence.

•

Celebrating success and addressing
challenges.

•

Responsively modifying strategies.

In 2018, four pedagogical coaches, who were also stage supervisors and on-class teachers, had one day
off-class to coach teachers on their stage teams. In 2019, three pedagogical coaches continued to be stage
supervisors but were funded to be off-class so they could dedicate greater time to coaching staff across
the school. All staff received six months of support from pedagogical coaches and six months of support
from Instructional Leaders. The pedagogical coaches hosted the first in-school Teach Meets as an
opportunity for teachers to showcase their coaching projects. This year also marked the start of a new
position, an Instructional Leader STEM Coach, who shared the case load with pedagogical coaches. This
model of coaching continued in 2020, with two pedagogical coaches and two Instructional Leader STEM
Coaches. However, due to the impact of Covid-19 on the education system, coaching radically changed at
the end of Term 1. Pedagogical coaches focused on technical support for staff and families. Due to a
staffing change in May, one pedagogical coach remained to coach teachers when schools reopened in
Term 2.
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Evidence & Impact
Below are three examples of coaching projects from each year.

2018

Stage
Early Stage
One

Pedagogical Changes
Teacher 1
Open classrooms for reading groups

Teacher 2
Team teaching a Geography inquiry unit. We have
both taught Kindergarten Geography before and
felt the need to change and create a new
program. This teacher has knowledge and
experience in inquiry so this partnership worked
well to collaborate and challenge each other.
Teacher 3
One of my team members are new to teaching
Kindergarten therefore the Instructional Leader
and I have been supporting them in early literacy
and numeracy development (specifically L3 and
TEN). I worked with the IL to ensure we were
supporting different areas and as the team
member felt confidence and ability in that area we
adjusted our coaching accordingly.
Teacher 4
I have been also working with the Busy Buzzy
teacher in Semester 2 after my own reflection on
the importance of them being supported and
feeling connected and informed with the
Kindergarten team. I have coached her around
literacy activities (with an L3 focus) and weekly
lesson demonstrations targeting early numeracy
(subitising in particular). More recently, I have
provided lesson demonstrations on introducing
the mini iPads to students and using the Seesaw

Impact

Classroom teacher feels their
knowledge, skills and
organisation have been
increased since working
side by side and by having
weekly coaching and planning
sessions

We plan fortnightly for this unit
and as a result our students are
enjoying the inquiry process and
enhancing their Geographical
knowledge, while further
developing our own skills.

As a result, this colleague now
has increased knowledge of
effective early literacy strategies
which is demonstrated in their
programming and lesson
observations.

As a result, this teacher has
mirrored the lesson
demonstrations in other lessons
and now uses technology with
the children to share
their learning with their parents
which has been welcomed by
families.

app.
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Stage One

I worked closely with two Year One teachers to
lead the planning of open classroom sessions that
aimed to support the needs of students which had
a broad range of guided reading levels. This
involved backward mapping, starting from their
vision. Following this session, I worked individually
with these teachers to develop guided reading
pedagogy in the areas of spelling and learning
goals. This support involved demonstration lessons
on my own class, as well as their own. It also
involved observation lessons where I provided
feedback.

As a result of this support, both
teachers now have an open
classroom running seamlessly
with a shared vision for its
organisation and direction.

Stage Two

Stage 2 coaching has been done this year on a
needs basis. We started the year meeting weekly
with our IL as a year group, then went to one on
one meetings. So as to support the teachers in
Stage 2 any coaching has been as in class support,
or during the remainder of their RFF if they
requested.

Recommendations for the future
would be to set a clear goal to
work towards at the start of
each term or as soon as the goal
has been achieved. Also, to
encourage the value of
reflection as a process that
improves our teaching.

Stage Three

Stage 3 coaching was completed on a needs basis.
We worked with staff in classrooms throughout
semester one to support the teaching and learning
needs of students and staff. Most of our coaching
was completed through conversations and
reflections of lessons, these would happen through
planning days, stage meetings, RFF and through
Spirals of Inquiry. Time constraints and workload
made coaching difficult and most of the coaching
was incidental.

To be more successful in the
future, dedicated time needs to
be given to the teachers to
allow for coaching reflections to
take place. The reflections
indicate that although coaching
has been happening on different
levels due to time and
sometimes is incidental,
reflection of practice has been
valued and led to improved or
changed
pedagogy.
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2019
Coaching Goal
I will build student’s curiosity
and questioning skills so that
they can engage in inquiry
tasks.

Pedagogical Changes
•
•
•
•

I will activate student voice in
my classroom so that students
feel valued, engaged and
respected

•

•
•

I will experiment with loose
parts to support the writing
development of my Amber
students.

Questioning activities &
loose parts
Modelling language &
student talk moves
Visible LISC
Student voice in Inquiry Unit

•

Utilised PIVOT survey
results to enhance teaching
practice
Co-created LISC in literacy
sessions
Student voice and choice in
planning process

•

•

Collaborative planning of
engaging learning tasks

•
•

Introduction of loose parts
Recording their voice in the
planning phase
Technology use within
writing lessons

•

Impact

•
•

•

•

Asking questions: 28% to
95%
Asking 1+ question: 5% to
85%
Asking 1+ type of question:
5% to 58%
Students more actively
involved and engaged in
learning
Classroom language more
focused on learning rather
than process
Student feedback sought
out and valued by teacher

•

3 out of 4 target students
writing an independent
sentence

2020
Coaching Goal
How can I share my literacy
expertise with others?

Pedagogical Changes
•

•
•
•

Taking photos and videos of
students engaged in
activities
Being more mindful about
my teaching content
Embedding my practice
more in research
Being more diligent with
using LISC and the learning
dispositions

Impact
•

•

•
•
•
•

Students have a clearer
understanding about why
they are receiving
intervention
Students can identify which
learning dispositions they
are using and which ones
they need to further
develop
Students can vocalise the
LISC
Writing an article for ALEA
to share my expertise
Joining Instagram with the
aim of sharing my expertise
Sharing one of my lesson
content videos with the ES1
teachers
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How can I integrate literacy and
numeracy into all KLAs?

•
•

•

How can I plan and implement
differentiated Mathematics
rotations?

•
•

Implementing Project Based
Learning
Collaborative planning with
Coach for integrated
content
Using consistent language
across all KLA’s to build
connections

•

Collaborative planning
Co teaching to implement
differentiated group tasks
and to monitor learning.

•

•

•
•

Students building skills for
collaboration, research and
communication through
their PBL project.
PBL project successfully
linked multiple KLAs which
is evident in students'
engagement across KLAs
and their ability to transfer
their knowledge from one
context to another.
Students engaged in
targeted group tasks
Students grouped
according to learning needs
Use of pre assessment to
gain deeper understanding
of student ability

LOOKING OUTWARDS
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Research
Prior to engagement with Growth Coaching, Blairmount Public School was a featured case study in the
application of the Fair Go Project and the MeE Framework. This research investigated student perceptions
about school and their education. Research found that students from low-socio economic backgrounds
need to be provided with high quality teaching and learning opportunities, and develop metacognitive
skills to truly engage in school. This true engagement would build a deeper relationship between students
and school. The MeE Framework defines quality pedagogy as encompassing three opportunities to; think
hard (high cognitive), feel good (high affective) and actively participate (high operative). Before engaging
with this project, students at Blairmount Public School were mostly compliant but not really engaged in
their learning. By focusing on coaching the staff to reflect and enhance their practices, significant shifts in
student engagement were found. Although it is not regularly referenced in coaching now, the MeE
Framework was a significant reflective tool throughout early coaching projects.
More recent research in the What Works Best document, highlights several effective practices that can be
enhanced by pedagogical coaches, most notably:
•

Use of data to inform practice by reflecting on success and challenges.

•

Collaboration by learning shoulder to shoulder with the coach.

Within our professional learning network at Blairmount Public School, we need to provide professional
development to all executive staff on the MeE Framework as a tool to guide reflective practice and quality
teaching. This language needs to become part of the narrative of coaching conversations again.
Pursuing ongoing training for coaches with Growth Coaching International will enhance existing leadership
skills and increase the effectiveness of coaching practices in the future. This professional learning could also
be extended to the wider staff so we can establish coaching practices across all levels of staff as a way to
effectively manage change. Additionally, we could train Stage Three students with coaching methods to
support development of learning, social and/or behavioural goals. Students could use coaching methods
as a way to reflect on their own goals or support their peers to develop their own goals.
Outside of our professional learning network, we need to showcase the coaching practices and outcomes
with colleagues outside of our school as a way to celebrate our success, showcase effective practices, build
the leadership capacity of teachers and enhance the effectiveness of the wider education system.

LOOKING FORWARDS

Recommendations
•

Retrain all staff in growth coaching as the leading method of change management, as there has been
significant staffing changes over the past few years.

•

Engage stage three students in learning growth coaching methods to develop personal learning,
social and/or behavioural goals.

•

Continue Teach Meets as an opportunity for staff to showcase their coaching projects with each other.
This could also be expanded to staff from other schools that may like to attend.

•

Refine the titles of all coaches to develop greater clarity from wider staff i.e. ‘Learning Coach’ for
Instructional Leaders, ‘Innovation Coach’ for Pedagogical Coaches and ‘STEM Coach’ for Instructional
Leader STEM Coaches.
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PROJECT BASED LEARNING

LOOKING INWARDS

Overview
Project Based Learning is the key Inquiry pedagogy at Blairmount Public School for integrating the Key
Learning Areas and the general capabilities across the curriculum. Students engage in authentic tasks using
real world tools ensuring there is a purpose and audience to have an impact on a local and global scale.
Projects are designed to give students an opportunity to design and create high quality products. This
pedagogy is based on a student centred approach, giving students significant voice and choice while being
supported by their teacher through a guided inquiry approach.
In 2019 the Digital Technology STEM Coach led professional learning with the executive team and worked
alongside teachers during coaching sessions and in-class to support the implementation of PBL. In January
2020, one of the Digital Technology STEM Coaches and two staff members attended the PBL 101
professional learning course run by The PBL Works in Kingscliffe, NSW.
In Terms 3 and 4, the Digital Technology STEM coaches led five sessions which mirrored the PBL 101
professional learning. Staff became informed of the Gold Standard PBL pedagogy and spent many of the
sessions in stage groups planning their first stage based project.
Each session covered a different area of PBL to ensure staff were equipped with all the skills they needed
to implement their project.
Session 1- 7 elements of Gold Standard PBL
Session 2- Recap and planning time
Session 3- Storyboarding projects
Session 4- Project Based Teaching Practices
Session 5- Assessment as, of and for
Each Stage was paired with a coach and the coaches worked with teachers side by side to plan and
implement their project in classrooms during Semester two.
To further professional development in this area, the leadership team and staff members participated in the
iON The Future virtual conferences in October 2020. Three members of the leadership team participated
in PBL Leadership, three executives participated in PBL 202, and six teachers participated in PBL 101. This
training will be used for future planning for all staff and further increase the expertise of teachers.
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Evidence
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Impact
Staff survey results:
During the PBL PL delivered by the Digital Technology STEM Coaches, team planning time, hands-on
activities and watching videos of example projects, proved to be most effective for staff. Student voice was
the major strength viewed in implementing PBL and 55% of staff would prefer to implement a stage-based
PBL project. When asked about clarification needed with PBL, top responses included assessment (as, of
and for) and coaching through the ‘messy middle’. For future support, staff members would like team
planning time and in-class support.
Staff quote “The PBLworks PL has helped me to refine the way I teach project based learning. Also having
the in class support with my STEM coach has been helpful in allowing me to step out of my comfort zone
and try new technology.”

LOOKING OUTWARDS
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Research
Continued Professional Learning is key to successful implementation of PBL “professional development —
both initial training and continuing support — is likely to be essential to the successful implementation of
PBL” (Project-Based Learning A Literature Review, Condliffe Et al., 2017)
A number of research studies have taken place to evaluate the effect of PBL on student engagement and
outcomes. “Some studies in schools that follow PBL approaches have pointed to positive effects on
students’ engagement, motivation, and beliefs in their own efficacy, although the specific PBL model and
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the intensity of its use have varied across these schools.” (Project-Based Learning A Literature Review,
Condliffe Et al., 2017) https://www.pblworks.org/sites/default/files/2019-01/
MDRC%2BPBL%2BLiterature%2BReview.pdf

More research studies can be found here:
•

https://www.pblworks.org/sites/default/files/2019-01/PBL_Evidence_Matters_Volume_I.pdf

•

https://www.edutopia.org/pbl-research-learning-outcomes

•

https://www.pblworks.org/research/publications

“PBL is an effective, hands-on learning model designed to assess students’ application of cross-curricular
knowledge to solve real-world problems. Studies prove PBL increases student engagement and
performance while encouraging the development of 21st century skills including creativity, critical thinking,
collaboration, and communication.” (Speziale, Defined Learning, 2020) https://www.definedlearning.com/
blog/project-based-learning-research/
Teaching students 21st Century skills is most authentic when taught though a student centred pedagogy
such as PBL. “Along with the inclusion of the capabilities in curriculum, effective pedagogical approaches
have been employed to create authentic learning environments that can boost students’ 21st century skills.
Problem- based, Inquiry-based, and Project-based Learning are some of the most widely used methods
(Cooper & Heaverlo, 2013; Hmelo-Silver, 2004; Zhao, 2012). (Izadinia, 2019,Improving Students’ 21st
century skills through the stem.T4L Project)”

LOOKING FORWARDS

Recommendations
•

Continue to engage and discuss PBL in stage meetings

•

Allow team planning time and continue in class support

•

Further support with assessment as, of and for and the messy middle

•

Refresher PL at the beginning of the year

•

PL on PBL 201

•

Continue Coaching role to support PBL implementation
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TELL THEM FROM ME: TEACHER SURVEY

LOOKING INWARDS

Overview
The Tell Them From Me (TTFM) teacher survey has been used in NSW public schools since 2013.
Blairmount PS has participated in this survey each year from 2018-2020. This survey provides data on a
range of aspects of school life, practices and procedures from the perspectives of teachers, and provides
valuable insights that can inform school planning and decision-making.
As well as providing school leaders with insight into student engagement, wellbeing and effective teaching
practices at the school-level, Tell Them From Me data contributes to a state-wide research project. This
project is led by the Centre for Education Statistics and Evaluation (CESE). The results from CESE's analysis
of the TTFM data will help teachers, principals and other education stakeholders discuss what works to
improve student outcomes. CESE's analysis supports the department's continuing focus on quality
teaching and leadership.
Schools are able to use TTFM to measure and monitor the extent to which these effective teaching
practices are in evidence in their classrooms and across the school. Analysis of this data will highlight areas
of strength and improvement to ensure that all students are best supported to succeed in their learning.

Evidence
‘FOUR DIMENSIONS OF CLASSROOM AND SCHOOL PRACTICES’
These questions ask teachers to consider whether they present challenging and visible learning goals for
students, and if so, whether they enable students to achieve these learning goals through planned learning
opportunities which involve an intentional transfer of skills and knowledge; quality feedback that guides
students’ effort and attention; and support for students to overcome obstacles to achieving their learning
goals.
Dimensions of
classroom and
school practices

Gov
Norm

Challenging and
visible goals

7.5

7.5

7.8

7.6

Planned learning
opportunities

7.6

7.8

8.0

7.8

Quality feedback

7.3

7.3

7.7

7.4

Overcoming
obstacles to
learning

7.7

7.8

8.0

7.8

School Mean
2018 2019
2020
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‘FOCUS ON LEARNING’ (30 responses)
The questions in this survey are grouped to assess eight of the most important Drivers of Student Learning.
Research on classroom and school effectiveness has consistently shown these factors to be strong
correlates of student achievement. A score of 0 indicates strong disagreement, 10 indicates strong
agreement, and 5 is a neutral position (neither agree nor disagree).
Drivers of student
learning

Gov

School Mean

Norm

2018

Leadership

7.1

7.6

7.8

7.5

Collaboration

7.8

7.8

8.0

7.7

Learning culture

8.0

7.8

7.9

7.8

Inclusive school

8.0

8.2

8.4

8.2

7.8

7.8

7.8

7.4

7.9

7.8

8.0

7.9

6.7

7.5

7.4

7.6

6.8

7.1

7.7

6.9

Data informs
practice
Teaching
strategies
Technology
Parental
involvement

2019

2020

Highest Scoring Responses - Agreeance>8.5

(2018-2020)

2018

2019

2020

Students have opportunities to use computers or other interactive
technology for describing relationships among ideas or concepts.

9.2

I establish clear expectations for classroom behaviour

8.9

9.1

8.9

I set high expectations for student learning.

8.8

9.1

8.6

I talk with teachers about strategies that increase student engagement

8.8

8.8

I make an effort to include students with special learning needs in class
activities.

8.8

8.8

8.7

8.7

Four of these elements were rated consistently high over the past 3 years.
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Lowest Scoring Responses - Agreeance<6.8

(2018-2020)

2018

2019

2020

School leaders have taken time to observe my teaching.

5.4

Students use computers or other interactive technology to track progress
towards their goals.

5.5

6.0

6.1

I ask parents to review and comment on students' work.

5.9

5.6

5.2

I provide examples of work that would receive an "A", a "B", or a "C" (or
their equivalent).

5.9

6.2

5.5

I use computers or other interactive technology to give students
immediate feedback on their learning.
I am in regular contact with the parents of students with special learning
needs.

6.8

6.7

6.7

Four of these elements were rated consistently low over the past 3 years.

School leaders are leading improvement and change
% of teachers
2018

2019

2020

Strongly Agree

44

26

48

Agree

56

61

39

-

13

13

Neither agree nor
disagree
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Impact
The evidence presented above indicates that most teachers at BPS believe that: it is an inclusive school,
there are clear expectations set for classroom behaviour and high expectations for student learning, and
students have opportunities to use technology to support their learning. Areas to develop include:
students using interactive technology to track learning goals; teachers providing examples of high quality
work related to report grades; asking for parent feedback on student’s work; and school leaders observing
teaching.
Over 87% of teachers surveyed (2018-2020) agreed that school leaders were leading improvement and
change which reflects the implementation of professional learning (eg Corwin Visible Learning, Project
Based Learning), evidence based practices and professional reflection with stage teams, coaches and
instructional leaders.

LOOKING OUTWARDS
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Research
‘CESE’s research and case studies have highlighted a number of important findings (relevant to this survey)
that have implications for teaching and learning in schools. Key findings include:
Teachers’ high expectations have a positive impact on student achievement. High expectations also
improve students’ interest and motivation, positive behaviour and attendance, each of which also impact
achievement.
Student learning is improved when lessons are well organised and provide opportunities for students to
ask about, and demonstrate their understanding of, difficult concepts.
Positive behaviour and attendance, as well as high levels of academic challenge and effort, increase the
chances that a student will finish school.
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Classroom factors, such as positive behaviour and teachers’ high academic expectations, support
learning at all stages of schooling from Years 5 to 12. Other specific drivers of student outcomes are
significant at different times as children proceed through the school years
https://www.cese.nsw.gov.au//images/stories/PDF/Supporting_school_improvement_background_paper.pdf

The CESE What Works Best: 2020 update offers eight themes for schools to consider:
1. High expectations
2. Explicit teaching
3. Effective feedback
4. Use of data to inform practice
5. Assessment
6. Classroom management
7. Wellbeing
8. Collaboration
‘Research shows that quality teaching practices tend to benefit students regardless of their background,
but it also shows that not all students have access to these effective strategies. Wellbeing and quality
teaching are mutually reinforcing – if students with high levels of general wellbeing are more likely to be
productively engaged with learning, it is also true that improving intellectual engagement can improve
wellbeing. Ideally, everyone associated with a school – leaders, teachers, students, parents and community
members – will share the same commitment to the school’s vision and strategies for development and will
collaborate effectively to achieve it. Whole school engagement matters.’
https://www.cese.nsw.gov.au//images/stories/PDF/What-works-best-2020-update.pdf
The evidence gathered suggests that Blairmount PS teachers feel that they have strengths in High
expectations, Classroom management and Wellbeing. Use of data to inform practice and Effective
feedback along with parental involvement were the three weakest areas, as identified by the teachers
through the TTFM survey in 2020.

LOOKING FORWARDS

Recommendations
•

Further support for teachers to improve visible learning practices including quality learning
intentions and success criteria, high quality work examples and feedback (teachers, students and
parents)

•

Provide authentic opportunities for students to use interactive technology to reflect on and track
learning goals

•

Ensure that all teachers fully understand what the term ‘data’ encompasses as stated in ‘What
Works Best: 2020 Update’ and why it is a ‘critical foundation for high expectations, explicit
teaching and feedback’, whilst providing teachers with information to inform teaching and learning
and ‘to reflect on their own effectiveness.’
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INSTRUCTIONAL LEADERSHIP (EAFS)

LOOKING INWARDS

Overview
Blairmount Public School has been a part of Early Action for Success (EAfS) since 2017. An allocation of 1.6
Instructional Leaders with an additional school funded 1.4 has enabled three Instructional Leaders to work
directly with teachers and students across all stages since 2018.
During this time, Instructional Leaders worked shoulder to shoulder with K-6 and support class teachers,
and stage based interventionists, to build capacity in the provision of high-quality teaching and learning,
with the direct aim of improving student outcomes in literacy and numeracy. Throughout 2019-2020,
teachers at BPS received an extra hour of RFF for individualised reflective practice and were coached or
mentored by either a Pedagogical Coach or Instructional Leader. This varied over the course of each year.
Over the last three years, Instructional Leaders have utilised a variety of practice improvement methods
including coaching, mentoring and Teaching Sprints. Instructional Leaders worked alongside teachers in
their classrooms and directly with students. Demonstration lessons, team teaching and lesson reflections
were utilised according to teacher need.
Student data records (including National Literacy and Numeracy Learning Progressions) are updated and
discussed regularly with teachers and stage leaders to analyse student progress. This informs teaching and
learning programs and focussed IL support.

Evidence
During the extra time allocated for teachers to meet with an instructional leader, a variety of activities took
place.
2018
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2020

Over the last three years, the main focus for these meetings moved from data analysis (2018) to coplanning and co-reflecting on teaching practice (2020).

87% of teachers in 2020 indicated that their teaching had changed or improved as a result of working with
an instructional leader.

Over the last three years, instructional leaders have supported teachers in a variety of ways as stated in the
table below. Teachers who worked with an Instructional Leader found the following most beneficial.
2018
•
•
•
•
•
•
•
•
•

Unpacking the progressions
Supporting the implementation of L3
Data analysis
Reflecting on teaching practices
Co-teaching and planning
Obtaining feedback
Information on number talks and
talk moves
Instructional leader knowledge and skills
Programming support

2020
•
•
•
•
•
•
•
•
•

Sharing ideas
Reflecting on lessons and
student development
Co-planning lessons
IL expertise and knowledge
Collegial discussions
Data analysis
Support with LISC (surface, deep, transfer)
New ideas
Another perspective in the classroom
and with planning
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National Literacy and Numeracy Progressions
In 2018 the National Literacy and Numeracy Progressions were available for all EAfS schools to access
through PLAN (2018) and PLAN 2 (2019+). Since 2018, the Literacy and Numeracy Progressions have been
mainly used by teachers at BPS to monitor student progress and to inform teaching and learning. With the
support of the IL, classroom teachers are beginning to use different features of PLAN 2 including Areas of
Focus and Class Observations to establish focuses for group observations. Annual and On-demand
assessments including Best Start Kindergarten, Phonics Screening Check and Phonological Awareness
Diagnostic also link to PLAN 2 data.

2018

2020
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Student progress in PLAN 2 (i.e. the level students are working mostly at) for all students in Quantifying
Number and Creating texts is recorded each term and used in triangulation with other data sources to
identify students who are ‘on track or at risk’. This is used to identify students for intervention.
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Impact
Over the course of three years the evidence indicates that meetings with ILs have shifted from a data
analysis focus to a stronger focus on co-reflecting on teaching practice. Data is still used to inform teaching
and learning, however now conversations are more driven by research and reflective practice. This has
been made possible due to the engagement of a third Instructional leader so all stages are supported.
Instructional Leadership has had a positive impact on the improvement of teachers’ knowledge and
practice. This aligns with the school plan to develop ‘reflective, innovative and knowledgeable teachers ‘.
Teachers have utilised the knowledge and expertise of Instructional Leaders in different ways including coplanning and co-teaching, reflecting on teaching practice, data analysis and support with implementing
whole school initiatives such as Visible Learning and LISC.
The National Literacy and Numeracy progressions remain a valuable tool to inform teaching and learning
and to identify observable behaviours that demonstrate student achievement of syllabus outcomes.
Evidence has indicated that teachers have an increased understanding of the beneficial use of PLAN2 to
establish areas of focus for their whole class or smaller groups.
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Research
Reflections:
Instructional leadership - EAfS Instructional Leader
‘The role of Instructional Leaders in EAfS is to work directly with teachers to build student and teacher
capacity in both literacy and numeracy, by providing high quality differentiated professional learning and
direct literacy and numeracy support.
Instructional Leaders work with teachers to identify students who may require additional literacy and
numeracy support and tailor interventions to address these needs. Professional learning opportunities are
facilitated by instructional leaders for both school executive and classroom teachers through a wide range
of approaches including peer observation, structured feedback on lesson observation, and one-on-one
mentoring and coaching in specific aspects of pedagogy.’ (Early Action for Success)
‘An instructional leadership mindset includes an intense moral purpose focused on promoting deep
student learning, professional inquiry, trusting relationships and seeking evidence in action’ (Timperley,
2011). Timperley states that ‘leaders of teaching and learning need to know what teachers already know
and do well and what teachers need to learn. They also need to learn and do what makes a difference to
teacher learning and student learning.’
John Hattie’s research into Visible Learning for Teachers aims at ‘making learning visible’ and helping
teachers to see learning through the eyes of their students. Teachers must also be learners, and evaluators
of their own teaching, whilst helping students to become their own teachers.(Hattie, 2009)
At BPS, Instructional Leaders work directly with school leaders, teachers, interventionists and students. ILs
and teachers learn together, plan together, teach together and reflect together. They spend time together
to discuss research-based, best classroom practices and what these look like in the classroom. The aim of
this ‘practice-based and research-informed professional learning’ is to enable teachers to make ‘meaningful
and manageable changes to teaching practice, for big impact over time.’ (Breakspear, Teaching Sprints)

LOOKING FORWARDS

Recommendations
•

Continue to employ three Instructional Leaders so that all stages are supported through a
coaching/mentoring and co-learning, co-planning, co-teaching and co-reflecting model.

•

Ensure that ILs drive whole school initiatives as part of their support and collegial discussions

•

Sustain a strong focus on the improvement of teaching practice and student outcomes in the areas
of literacy and numeracy

•

Continue to develop supportive tools and routines so that reflective practice is sustained long term

•

Continue to support all teachers to access the Literacy and Numeracy Progressions as an additional
tool to: inform teaching and learning, set student learning goals and monitor student progress.
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VISIBLE LEARNING: LISC & FEEDBACK

LOOKING INWARDS

Overview
Over the past three years, Blairmount PS has been working in partnership with CORWIN to become a
visible learning school. In the second year of the three year visible learning journey, we began to
implement Learning Intentions and Success Criteria. We narrowed our focus to implement Learning
Intentions, Success Criteria (LISC) into Mathematics, with the option for staff to experiment with the use of
LISC in other areas. In the third year of our visible learning journey, we completed professional learning on
Assessment and Feedback and began to implement some elements of this professional learning into our
teaching and learning programs, with further refinement, particularly with assessment planned for 2021.

Evidence
Learning Intentions Success Criteria
2019 - Term 1 Staff Development day was spent with community of schools - Blairmount PS, Elderslie PS
and Currans HIll PS with a focus on LISC. During this day, each staff member developed a deeper
understanding of LISC, including research and the benefits of using LISC as the foundations for learning.
Each stage team had the opportunity to create LISC to implement into their teaching and learning
programs for term one. Later in term 1, the executive teams from each of the three schools held an
additional professional learning day with CORWIN to deepen their understanding of LISC.
During term 1, all stage teams spent time implementing LISC into the key learning area of Mathematics.
Through this initial implementation, we found that further support was required around the use of verbs at
each of the levels of the success criteria and how to successfully construct effective LISC. Instructional
leaders spent time working with the executive team and each stage team refining their understanding of
LISC to ensure that we had consistency across the school with use of LISC, with a focus on Mathematics

Capturing feedback from the staff and students around learning
intentions and success criteria ensured that we as a school had a solid understanding of how teachers were
utilising LISC as part of their teaching and learning, the value that staff placed on the use of LISC and
further support that we could provide for sustainability of LISC in the classroom.

LISC Gap analysis completed with 27 staff members, with a focus on the understanding and use of LISC at

BPS as well as the value that staff place on LISC as part of the teaching and learning cycle. Notable, 81% of
staff share a common understanding of LISC, with 100% of staff valuing the importance of sharing a
common understanding.
Tell Them From Me data looked at the key learning areas that staff are currently
using learning intentions and success criteria in. At the beginning of 2019, support
around the use of LISC was provided in the content area of Mathematics, though
the greatest percentage of teachers are utilising LISC both in English and
Mathematics.
ASSESSMENT - SOLO Taxonomy
2020 - Term 1 Staff Development day was spent with community of schools - Blairmount PS, Elderslie PS
and Currans HIll PS with a focus on Assessment using the fragment of SOLO taxonomy. At the conclusion
of the day, teams were encouraged to trial assessment linked to their LISC. Stage 1 developed
Mathematics assessment tasks linked to their LISC with the intention of using these tasks as a form of
consistent teacher judgement for reporting. With interruptions due to COVID-19, momentum with the
whole school was not created with assessment, with the decision to hold off any further professional
learning in the area of assessment until 2021.
To show the relationship between Learning Intentions, Success Criteria, Assessment and Feedback, one of
our Instructional Leaders created this visual representation. Through this, staff can clearly see that Learning
Intentions refer to where the students are going with their learning, success criteria is how they are going
and feedback refers to where to next.

FEEDBACK

2020 - Professional Learning with CORWIN for Feedback was held with community of schools - Blairmount
PS, Elderslie PS and Currans Hill PS. A train the trainer model was used due to restrictions being placed on
professional learning due to COVID-19. As a result of this day, all stage leaders led their teams through 6
weeks worth of modules during allocated staff meeting time. At the point of writing this evidence book,
staff had only had the opportunity to trial the use of feedback within their individual classrooms.

Impact
Strategic Direction 2 of our three year school plan identified that teachers, in partnership with and a
community of schools engage in current educational research to become an accredited Visible Learning
School. Our practices indicated that teachers will employ visible learning practices to improve student
learning. As a result of this three year journey, we would see students
articulating their learning and teachers seeing learning through the
eyes of the students.
Students know what they are learning and why they are learning it.
This question in the tell them from me survey informed Blairmount PS
that 67% of our years 4-6 students either very often or almost always
knew what they were learning and why they were learning it. In the
open ended questions students identified that they knew what they
were learning and why they were learning it based on the feedback
from their teachers. This information therefore does not identify
whether students knew what they were learning based on learning intentions and success criteria, feedback
or a combination of both.
Comments made by students on how they know they are successful with their learning.
My teacher tells me.
LISC
I can ask my teacher in class how I am doing and what my qualities are.
I know I am successful by using a LISC
Because my teacher helps me whenever I’m stuck in learning and I understand what my teachers saying
and after I finish my work and I give it to her she says that i have succeeded in my work and I know
when I have finished my work because I’ve pushed myself far enough that I can feel my heads sweaty
and that my head needs a rest.
By getting feedback from the teacher
As a result of implementing Learning Intentions and Success Criteria, Assessment and Feedback, we have
now implemented all areas of Visible Learning. All teachers have deepened their understanding of visible
learning. The evidence is telling us that staff still require further support to implement learning intentions,
success criteria, assessment and feedback, particularly with the interruptions that COVID-19 and the
restrictions that this had to professional learning in 2020.

LOOKING OUTWARDS

SEF
LEARNING

SCHOOL EXCELLENCE FRAMEWORK

Learning Culture
High Expectations - Sustaining
and Growing

Wellbeing

Curriculum
Curriculum Provision:
Sustaining and Growing
Differentiation: Sustaining and
Growing
Assessment
Formative Assessment:
Sustaining and Growing
Summative Assessment:
Sustaining and Growing
Student Engagement:
Sustaining and Growing

TEACHING
Effective Classroom Practice
Lesson Planning: Sustaining
and Growing
Explicit teaching: Excelling
Feedback: Sustaining and
Growing
Data Skills & Use
Data use in Teaching:
Sustaining and Growing
Data use in Planning:
Sustaining and Growing
Professional Standards
Improvement of Practice:
Excelling
Literacy and Numeracy
Sustaining and Growing
Learning and Development
Collaborative Practice and
Feedback: Sustaining and
Growing
Coaching and Mentoring:
Excelling
Professional Learning:
Sustaining and Growing
Expertise and Innovation:
Excelling

LEADING
Educational Leadership
Instructional Leadership:
Excelling
High Expectations culture:
Excelling

School Planning,
Implementation & Reporting

School Resources
School Deployment: Excelling
Financial Management:
Excelling

Management Practices
& Processes

Reporting
Student Performance Measures

Under each domain list the element, theme and level attained eg: Learning Culture, high expectations,
excelling

Research
•

What Works best document reflects effective feedback, assessment and explicit teaching as three
effective practices that are reflected in Blairmount PS use of LISC, feedback and assessment.

•

Blairmount PS has engaged deeply with a range of research from CORWIN and John Hattie in the
area of Visible Learning including; Visible Learning for Teachers, 10 mindframes for Visible
Learning.

Opportunities
•

During the implementation of Learner Qualities in the first year of Blairmount PS Visible Learning
journey, time was spent developing connections with other schools who were also on the Visible
Learning journey. In 2021, connecting with a variety of schools who have successfully been
accredited as Visible Learning schools would be beneficial to strengthen Blairmount PS
implementation of LISC, assessment and feedback.

•

Connecting with knowledgeable others particularly in the area of assessment and feedback would
be beneficial to deepen our understanding of the link between LISC, assessment and feedback.

LOOKING FORWARDS

Recommendations
•

Embed LISC into the teaching and learning cycle for all English and Mathematics lessons K-6

•

Complete an external evaluation of where we are as a school with our use of LISC in Mathematics
lessons.

•

Further professional learning for all teaching staff in relation to assessment and how this can be
aligned to LISC

•

Continue to develop our feedback procedures that link to our LISC and assessment practices.

•

Opportunities to share across stages on use of LISC, assessment and feedback.

•

Continue to develop further connections with a range of schools that are accredited as Visible
Learning Schools

COMMUNITY EVENTS

LOOKING INWARDS

Overview
In 2018 and 2019 Blairmount Public School hosted a variety of community events that encouraged
authentic community engagement with the school. The events were communicated to parents/carers
through the letters, school calendar, Facebook and Seesaw. These events included:
•

Harmony Day

•

Easter Hat Parade

•

Kindergarten and Stage 1 Mum’s Fun Night

•

Kindergarten and Stage 1 Dad’s Fun Night

•

Sorry Day picnic

•

NAIDOC Week celebrations

•

Stage One Geography Expo

•

School Readiness Evening

•

Book Character Parade

•

Parent Information Sessions

•

Grandparents Day

•

Kindness on Purpose launch

•

Athletics and K-2 Fun Day

•

Project based exhibitions

•

Concert

In 2020, unfortunately due to COVID-19 restrictions, these events had to be cancelled.
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Evidence

2019 Parent Engagement Survey

| Page 114

Impact
The parent engagement survey data indicates that parents/carers value community events that involve
watching their children perform on stage, e.g. at assemblies, school concert and Harmony Day.
Furthermore, the data indicates that parents seem to value receiving invitations to events where they can
watch their children learning, which include Open Classrooms and Learning Conversations. The graph
reveals that events that require membership, e.g. P & C Meetings or invitations to attend, e.g. Whole
School Planning Day had lower attendance. A sample size of 45 responses is relatively small; therefore,
future data could include the actual number of parents that attended each event for an accurate
representation.

LOOKING OUTWARDS

SEF
SCHOOL EXCELLENCE FRAMEWORK

LEARNING

TEACHING

LEADING

Effective Classroom Practice

Educational Leadership

Data Skills & Use

School Planning, Implementation
& Reporting

Curriculum

Professional Standards

School Resources

Assessment

Learning and Development

Management Practices
& Processes

Learning Culture
HIgh Expectations - Excelling
Wellbeing
Individual Learning needs:
Excelling
Behaviour: Excelling

Reporting

Student Performance Measures

Research
Family-School and Community Partnerships Bureau (2017) highlights that parental engagement can help
foster early literacy acquisition, school readiness, student attendance, motivation, self-regulatory behaviour,
social skills, retention and graduation.
Family-School and Community Partnerships Bureau. (2017). Research and Resources.
https://www.education.gov.au/research-and-resources
Opportunities
Reflecting on the research affirms that effective parental/community engagement is a key contributor to
many positive outcomes for students. Therefore, after a challenging year with Covid 19 restrictions, future
steps would include providing as many opportunities for authentic community engagement as possible.
These will include inviting parents/carers to a range of whole school-based events and options to attend
intimate events that are tailored to the interests and needs of parents/carers
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LOOKING FORWARDS

Recommendations
•

Continue to provide authentic community events that build on the partnerships already established

•

Provide community events at different times throughout the day and on different days of the week
to allow opportunities for all parents/carers to be involved

•

Initiate Parents as Teachers and Classroom Helpers (PaTCH)

•

Hold a ‘Welcome to Blairmount’ dinner in Term 1 to discuss the school’s vision and priorities for the
year ahead

•

Plan community events at the beginning of the year to ensure they are evenly spread throughout
the year and allow staff and community members to secure dates

•

Continue to liaise with the Benevolent Society to initiate a community playgroup that will run on
school grounds one day per week.
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EMPOWERED DECISION MAKING

LOOKING INWARDS

Overview
Over the last three years, Blairmount Public School has strived to build an ongoing partnership with all
stakeholders, including parents and students having an authentic voice in the direction of our school. This
has been achieved through planning weekends, P & C meetings, Techy Brekkies and the creation of
Blairmount Public School’s Learner Qualities.
During annual planning weekends, a cross-section of parents and students are invited to have an input into
current initiatives and new initiatives for the following year. P & C meetings are held every month, which
provide parents with an opportunity to meet together with teachers and plan for school events and
fundraisers. Techy Brekkies were held regularly before staff communication meetings. They provided
students with the opportunity to share their expertise in using ICT. The students co-presented with
teachers to share their knowledge of apps, robotics and functions of the iPad. Students have also had an
authentic voice in the creation of Blairmount Public School’s Learner Qualities. Students co-designed the
Why-Fi character with a graphic designer and planned and delivered learner quality lessons.

Evidence
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Impact
The data collected regarding P & C membership reveals that 93% of the 102 responses gathered have not
attended a P & C meeting. Furthermore, 70.6% are not interested in attending future meetings. However,
27.5% parents/carers have displayed interest in becoming a member of the P & C committee. Further
information is required to determine why such a significant number of the responses expressed that they
are not interested in attending and what other opportunities can be provided for them to engage in
making decisions towards school planning and implementation.
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LOOKING OUTWARDS

SCHOOL EXCELLENCE FRAMEWORK

SEF
LEARNING

TEACHING

LEADING

Learning Culture
HIgh Expectations: Excelling

Effective Classroom Practice

Educational Leadership

Wellbeing

Data Skills & Use

School Planning, Implementation
& Reporting

Curriculum

Professional Standards

School Resources

Assessment

Learning and Development

Management Practices
& Processes
Community Satisfaction: Excelling

Reporting

Student Performance Measures

Research
Campbell, Dalley-Trim & Cordukes (2016) suggests that there are three key constructs involved in parents’
decision-making process: This includes a parent’s sense of self-efficacy about helping their child with
improving learning outcomes, their perception of opportunities and the demands of getting involved.
Furthermore, Rogers (2005) highlights that when students have an opportunity to to express their opinions
and make decisions regarding the planning, implementation and evaluation of their learning experiences
then that school is activating authentic student voice.
Campbell, C., Dalley-Trim, L., & Cordukes, L. (2016). ‘You want to get it right’: A regional Queensland
school’s experience in strengthening parent–school partnerships. Australasian Journal of Early Childhood,
41(3) 109-116.
Rogers, A. (2005). Student Voice: Bridge to learning. Seattle: University of Washington.
Opportunities
The research indicates that it is important to build parents/carers’ self-perception of their own skills in
supporting their children with improving learning outcomes. Furthermore, parents/carers need
transparency in not only the opportunities available to them in being involved in parental engagement
programs but also the demands of the program in terms of time and what they will be asked to do.
Therefore, parent engagement opportunities need to be widely advertised with the description and
demands of the role clearly visible. Similarly, student voice opportunities need to be effectively planned
and students’ input needs to be authentically heard and valued.
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LOOKING FORWARDS

Recommendations
•

Continue to involve parents and students in authentic decision making at Blairmount Public School

•

Increase opportunities for staff, students and parents to collaborate and make decisions regarding
the school together

•

Increase the number of parents on the P&C. Make the P&C more visible in the school and provide
further opportunities for them to be active decision makers in the school

•

Continue to invite parents and students to the annual planning weekend

•

Increase the number of parents and students involved in the annual planning weekend

•

Encourage students to pitch new initiatives to staff at the annual planning weekend

•

Increase the number of students presenting their own Learning Conversations to parents

•

Increase the opportunities for students to attend professional learning with staff, including staff
development day, to discuss the future directions of Blairmount Public School

•

Continue to involve students in the decision-making process around the learner qualities

•

Develop a student team that works with staff to act on major school decisions

•

Encourage the above mentioned school team to meet with like student teams from other schools
for inspiration

•

Encourage authentic student voice through Project-Based Learning.
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KINDERGARTEN INFORMATION SESSIONS

LOOKING INWARDS

Overview
During 2018 and 2019, the Kindergarten team hosted two parent information sessions, one in Term 2 on
literacy and one in Term 3 on Numeracy. In 2018, the workshops ran straight after school and in the
evenings for working parents. In 2019, these sessions ran between 2:15pm and 3pm to cater for parents/
carers during pick up time. They were initiated in an effort to help our parents/carers engage with learning
at home and provide them with the tips and tools to replicate the teaching methods used at school.
Furthermore, the teachers put together take-home learning packs with items such as counters, dice, tens
frame, ziplock bag with paint, white board texta etc. This was to encourage parents to use the learning
strategies that were shared during these sessions with their child at home.
In 2020, due to COVID-19 restrictions with parents not being permitted on school grounds, these hands-on
workshops had to be postponed.

Evidence
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The literacy kindergarten Information Session attracted 29 parents/carers who came to get information on;
•

Letter sounds

•

Sight words

•

Writing

•

Speaking & Listening

The numeracy kindergarten Information Session attracted 12 parents/carers who learnt about;
•

Addition & Subtraction

•

Multiplication & Division

•

Patterns

•

Working Mathematically

2019 Parent Information Session Survey

Impact
The data from these information sessions reveals that the Kindergarten Literacy information session was
more popular than the Kindergarten Numeracy information session, with 29 parents attending the
Kindergarten Literacy information session in 2019 and only 12 parents attending the Kindergarten
Numeracy information session. The survey responses indicate that all participants found the information
sessions valuable with ratings ranging from 8-10. Furthermore, more than 70% of participants rated the
workshops 10/10 in regards to it being helpful. The impact of these Kindergarten Literacy and Numeracy
information sessions on student learning outcomes is unknown. However, 100% of attendees indicated that
they intended to use the take-home activity packs with their children at home.
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LOOKING OUTWARDS

SEF

SCHOOL EXCELLENCE FRAMEWORK

LEARNING

TEACHING

LEADING

Effective Classroom Practice

Educational Leadership

Data Skills & Use

School Planning, Implementation
& Reporting

Curriculum

Professional Standards

School Resources

Assessment

Learning and Development

Management Practices
& Processes

Learning Culture
High expectations: Excelling
Transitions and Continuity of
Learning: Excelling
Wellbeing
Individual learning needs:
Excelling

Reporting

Student Performance Measures

Research
Family-School and Community Partnerships Bureau (2017) suggests that there is strong evidence that
indicates that parent engagement is associated with significant improvements in academic achievement for
students of all ages. Furthermore, Reading Partners (2020) suggests that when learning extends beyond
the classroom with families being equipped with resources to stay informed in early educational practices,
then students thrive not only in the start of their schooling but in the future academically.
Family-School and Community Partnerships Bureau. (2017). Research and Resources.
https://www.education.gov.au/research-and-resources

Reading Partners. (2020). Resources for Families.
https://readingpartners.org/take-action/resources-for-families/

Opportunities
The research is clear, parental engagement can have a strong impact on the academic achievement of
students.
Therefore, extending these information sessions to beyond Kindergarten and creating bespoke learning
opportunities to suit the needs of parents/carers is a direction worth investigating further. Moreover,
sharing educational resources through various mediums such as videos, pamphlets and Zoom learning
could be a valuable way of targeting parents who cannot attend information sessions at the school.
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LOOKING FORWARDS

Recommendations
•

Expand parent information sessions to include other stages

•

Ensure that work sample/end of stage expectations are made clear during the presentations

•

Gauge the best time for parent information sessions during Kindergarten Orientation

•

Hold one afternoon and one night session to accommodate parents that work during school hours

•

Survey parents on topics of interests prior to the information session

•

Continue to record the information sessions and post these on Seesaw for parents to view at their
convenience

•

Host information sessions earlier in the year

•

Possibility of students attending the information session with parents in order for parents to see
the learning strategies being implemented

•

Host Zoom online sessions.
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LEARNING CONVERSATIONS

LOOKING INWARDS

Overview
Learning Conversations were introduced in 2016 at Blairmount Public School and have replaced traditional
parent teacher interviews. They provide an opportunity for the parent/carer, student and teacher to meet
and plan learning goals in reading, writing and numeracy. Students actively engage in the Learning
Conversation process by demonstrating reading and numeracy skills to their parents/carers. Learning
Conversations allow parents/carers to see examples of literacy and numeracy activities that can be
completed at home to consolidate student learning. Teachers record student goals on a Learning
Conversation template, with parents/carers being given a copy to support the goals at home. Learning
Conversations are held twice a year, once at the beginning of the year to plan/create goals and then later
in the year to review learning. In 2020, due to COVID-19 restrictions, Learning Conversations were
postponed to later in the year. However, classroom teachers did make contact with parents/carers via
phone and Zoom to provide feedback on their childrens’ progress.

Evidence
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Learning Conversation Attendance Semester 1 2018

Learning Conversation Attendance Term 1 2019
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Learning Conversation Attendance Term 3 2019

2018 Learning Conversations Survey Responses
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Impact
Learning Conversation parent/carers attendance data reveals that parent/carers’ attendance significantly
dwindled in the later years of school. There is an average 20% drop in parents attending Learning
Conversations in Kindergarten/Year 1 (average + 85%) compared to Year 6 (average + 65%). The Learning
Conversation parent survey data reveals that 100% of parents are aware of their children’s learning goals
after attending. Furthermore, 90% of parents/carers feel they completely understand what their children
are learning at school and 91% feel they completely understand what their children have to do next to
improve. As this is a three-way student-led conference, data from students’ perspectives would be valuable
to collect in the future.

LOOKING OUTWARDS

SEF

SCHOOL EXCELLENCE FRAMEWORK

LEARNING
Learning Culture
High Expectations: Excelling
Transitions and Continuity of
Learning: Excelling
Attendance: Excelling
Wellbeing
A Planned Approach to
Wellbeing: Excelling
Individual Learning Needs:
Excelling
Curriculum
Differentiation: Excelling
Assessment

TEACHING

LEADING

Effective Classroom Practice

Educational Leadership
Community Engagement:
Excelling

Data Skills & Use

School Planning, Implementation
& Reporting

Professional Standards

School Resources

Learning and Development

Management Practices
& Processes

Reporting
Whole School Reporting:
Excelling
Student Reports: Excelling
Parent Engagement: Excelling
Student Performance Measures

Research
McCarthy (2015) believes that student-led conferences enable students to take greater responsibility for
their learning. It also provides the opportunity for students to take the lead in their work and be a part of
authentic, reflective assessment. Furthermore, student-led conferences can improve the quality of
communication between home and school by encouraging parent involvement in student learning.
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Opportunities
The research highlights the importance of students not only being involved in Learning Conversations but
having the opportunity to lead and take responsibility for their learning and be involved in authentic
reflective assessment. Therefore, as a school, we need to investigate platforms and pedagogies which
encourage students to monitor and assess their progress. Students would then co-design learning
experiences with teachers and parents/carers to help them achieve their learning goals.

LOOKING FORWARDS

Recommendations
•

Continue the Learning Conversation process

•

Continue to schedule Learning Conversations and academic reports in alternate terms, i.e.
Learning Conversations in Terms 1 and 3 and academic reports in Terms 2 and 4

•

Conduct an information session prior to Learning Conversations for new staff

•

Open bookings for Learning Conversations earlier to give teachers the chance to contact parents/
carers who do not make a booking

•

For parents/carers who can not be contacted by the teacher, the child will make contact with their
parent/carer via phone with the assistance of their teacher

•

Employ a casual admin staff member for a day to call parents who have not booked in a
conversation

•

Continue to allocate time in stage meetings and planning days for consistent teacher judgement
sessions where teachers analyse student data and prepare for academic reporting and learning
conversations

•

Investigate a platform or process that will assist students in tracking their learning goals and
reflecting on their success towards these

•

Have students prepare and run their own Learning Conversations, with teacher support

•

Clearly communicate the expectations for follow-up with parents/carers who do not attend/ book a
Learning Conversation
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SEESAW

LOOKING INWARDS

Overview
Seesaw is an online learning journal which allows students and teachers to upload photos and work. It
enables parents to like and comment on items uploaded to their child’s account. Seesaw has been used at
Blairmount Public School since 2015. In the past three years (2018-2020), it has been used as a tool for
classroom teachers to communicate with parents through the private messaging function.
Seesaw’s functionality features have evolved over the years. Based on client feedback, the software
developers have released new features. In 2020, during the COVID-19 pandemic, the feature for students
to be able to post their learning from devices at home was used widely during remote learning. Many
teachers have continued to use this feature to encourage students to consolidate their learning at home.
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Evidence
Impact
The data reveals that parents/carers value Seesaw as a tool to view their children’s work, with 75% of
parents/carers checking Seesaw every school day and 25% checking it every week. Parents/carers also
revealed they utilise Seesaw’s private inbox feature, with 86.5% of parents/carers using it to send their
child’s classroom teacher a private message. The data indicates that the way parents/carers have engaged
with Seesaw has been steady over the past three years, except for March and April in 2020 where there
was a dramatic spike in parent engagement during the COVID-19 remote learning period.

LOOKING OUTWARDS
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Research
According to Ryan (2018) Seesaw provides an opportunity for parents/carers to get an accurate
understanding of what their children are doing whilst at school during the day. It also opens the lines of
communication between parents, teachers and helps teachers communicate with hard-to-reach parents.
Ryan, A. (2018) What Happens When the Seesaw App is Used in a Kindergarten Classroom? [ Dissertation
thesis, Abilene Christian University].

Opportunities
The research indicates that Seesaw is a valuable tool for helping families gain insight into what is
happening in their children’s classrooms. Therefore, we need to evaluate how Seesaw is currently being
used at Blairmount Public School. Seesaw regularly releases new features and functions; however, unless all
stakeholders know about these updates, they might not be using the software to its fullest potential.

LOOKING FORWARDS

Recommendations
•

Continue to use Seesaw across the school to share student learning and inform parents and
community of upcoming events

•

Provide professional development opportunities for classroom teachers to learn about Seesaw’s
updated features

•

Ensure that Seesaw is promoted and parents are shown their child’s learning journal during
Learning Conversations

•

Encourage parents to use Seesaw to communicate with staff more

•

Encourage parents to discuss student learning by commenting on the posts and asking questions

•

Ask students and parents to post items to their child’s portfolio showing learning they are
practicing and consolidating at home

•

Include information about Seesaw and how to use it effectively to communicate with teachers
during Kindergarten orientation

•

Ensure new staff have access to Seesaw and receive professional learning on how to use it
effectively in the classroom
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TELL THEM FROM ME: PARENT SURVEY

LOOKING INWARDS

Overview
In Term 3, schools are able to survey their wider community through the TTFM parent survey. Blairmount
PS has offered this survey to parents each year from 2018-2020.The ‘Partners in Learning’ Parent Survey is
based on a comprehensive questionnaire covering several aspects of parents’ perceptions of their child’’s
experiences at home and school. The survey also provides feedback to schools about the extent to which
parents feel the school supports learning and positive behaviour and promotes a safe and inclusive
environment.
Custom questions added by our school over the last three years have focused on:
•

Forms of communication

•

Things parents like about the school and what could be improved

•

KLAs and school initiatives parents would like to know more about

The number of parents/carers completing the survey in 2020 has more than doubled from the previous two
years.

Evidence
‘PARTNERS IN LEARNING’ (58 responses 2020)

Gov

School Mean

Norm

2018

2019

2020

Parents feel
welcome

7.4

8.1

7.2

7.8

Parents are
informed

6.6

7.7

7.2

7.9

Parents support
learning at home

6.3

7.1

7.8

8.1

School supports
learning

7.3

7.8

7.7

7.9

School supports
positive behaviour

7.7

8.4

7.8

8.2

Safety at school

7.4

7.6

7.0

7.9

Inclusive school

6.7

7.7

7.1

7.8
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A score of 0 indicates strong disagreement; 10 indicates strong agreement; 5 is a neutral position (neither
agree nor disagree).

Highest Scoring Responses - Agreeance>8.5

(2018-2020)

2018

2019

2020

My child is clear about the rules for school behaviour.

8.8

8.7

8.9

Teachers expect my child to pay attention in class.

8.7

8.5

8.5

In my family we encourage my child to do well at school.

8.6

9.0

9.4

I can easily speak with my child's teachers.

8.5

8.5

8.9

8.5

8.6

My child is encouraged to do his/her best work.
Reports on my child’s progress are written in terms I understand.

8.7

In my family we praise my child for doing well at school.

9.1

In my family we talk with my child about feelings towards other children at
school.

8.6

My child feels safe going to and from school.

8.7
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Lowest Scoring Responses - Agreeance<7.4

2018

2019

In my family we discuss how well my child is doing in his or her classes.

5.5

6.8

In my family we ask about any challenges my child might have at school.

5.7

In my family we talk about how important school work is.

6.7

6.9

7.1

I am informed about opportunities concerning my child's future

6.7

6.5

7.2

The school helps prevent bullying

6.9

6.6

7.3

Parent activities are scheduled at a time when I can attend.

5.1

6.5

I can easily speak to the school principal.

6.5

7.1

Teachers devote their time to extra-curricular activities.

6.5

7.3

Teachers expect homework to be done on time.

More than 90% of parents surveyed had a
positive perception of the school facilities

(2018-2020)

2020

7.1

6.6

School reports, formal interviews and phone calls
were identified as most useful when discussing
students with parents.
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Please tell us one thing we could improve. (23 responses 2020)
•

The school playgrounds and car parking for parents

•

Clean and fix the bathrooms

•

A ramp for prams at the front door

•

Address bullying x 3

•

More education

•

Structured, regular homework x 3

•

Homework assistance or information on local homework clubs

•

View expected learning outcomes each term so that I can track the progress of my child

•

Competitive sports with other schools

•

More welcoming front office staff

•

Encouragement and support for shy students when delivering speeches

•

All staff to be aware of and be patient with children with special needs x 2

•

Social and emotional learning/mindfulness class

•

Clearer and more consistent way of passing on information x 2. Skoolbag is rarely used and
Facebook is not updated enough for it to be reliable. Also some parents do not have Facebook.

•

More information at orientation eg tour of the school, how to order at canteen, how often
assemblies are, what a day typically involves in kindergarten, how home reading system works

•

Happy with the school x 2

In 2020, parents found text messages
(Skoolbag App) most useful followed
by newsletters (notes home) for finding
out news about what was happening
at school.
41 out of 58 parents surveyed
indicated that they used Seesaw to
answer questions posed by their child
or the teacher.
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Please tell us some of the things you know about our learner qualities. (19 responses)
Named some or all of the BPS learner qualities

4

(curios, risk taker, problem solver, collaborative, challenged, reflective)
Explanation of how the qualities make students better learners

3

(‘engagement, learning pit, growth mindset, learning goals, life skills…’)
Named PB4L behaviour rules (safe, respectful, responsible, kind)

3

Other

9

Which of the following would you like to know more about?
26 out of the 58 parents surveyed would like to learn more about the BPS learner qualities.

Has the school sought your input into, or opinions about any of the following? (Tick all that apply)
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During the six weeks of learning from home, over 90% of parents felt supported by the school, had contact
with the school and had access to the resources they needed.

87% of parents (up from 74% in 2019) would recommend BPS to other parents.
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Impact
An 11% increase in the number of parents/carers participated in the TTFM survey in 2020. The analysis of
these survey results acknowledges that parent voice is welcomed and valued. These results indicate an
upward trend in all areas from 2019-2020. However, two areas: ‘Parents feel welcome’ and ‘School
supports positive behaviour’ have recorded a slightly lower school mean in 2020 than in 2018. All areas
except for ‘2019 Safety at school’ and ‘2019 Parents feel welcome’ recorded above the related NSW
government norms for 2018-2020.
•

Parents expressed requests for continued improvements in the following areas:

•

School improvement - playgrounds, parent parking, access ramps, toilets

•

Timely and efficient communication - Skoolbag App, Facebook, Seesaw, notes

•

Incidences of bullying - identification and support

•

Whole staff awareness and consideration for students with differing needs.

•

Parent information around the learner qualities

•

Structured homework
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Research
The evidence suggests that parental engagement strategies have the greatest impact when they are
focused on linking behaviours of families, teachers and students to learning outcomes, when there is a
clear understanding of the roles of parents and teachers in learning, when family behaviours are conducive
to learning, and when there are consistent, positive relations between the school and parents. (Emerson,
Fear, Fox & Sanders, 2012, p. 32).
When schools collaboratively plan and implement parent and family engagement as an intentional strategy,
they benefit from and contribute to family knowledge, experiences, capacities and networks. Collectively,
this enriches lifelong learning and strengthens communities.
Effective parent engagement has been found to have a positive influence on: cognitive development,
attendance, student engagement, social and relationship skills, self-regulation behaviour, well-being,
academic achievement and retention.
https://docs.education.gov.au/node/43976

LOOKING FORWARDS

Recommendations
•

Increase opportunities for parental participation and engagement - eg P&C, classroom support,
parent information sessions/workshops, special events, establishment of a community hub with
weekly events, wellbeing activities and support, homework support, support with technology and
digital platforms such as Seesaws

•

Employ a member of the school community to liaise with parents/carers, school staff and other
agencies, to be someone community members can go to for support

•

Continue to improve lines of communication through social media, Skoolbag App and notes where
appropriate

•

Continue to find ways and opportunities to increase the number of parent surveys completed each
year so that more voices are heard
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ACER PROGRESSIVE ACHIEVEMENT TESTS

LOOKING INWARDS

Overview & Evidence
ACER’s approach is informed by a growth mindset – tailoring teaching to the needs of the individual learner
to advance the progress of every student, regardless of their starting point.
The Progressive Achievement Tests (PAT) were introduced at Blairmount Public School to provide another
source of data and information to teachers about their students’ skills and understanding in Key Learning
Areas. These tests are implemented twice a year, across years 1-6, with PAT scale scores being used to
measure improvement over time.
Some of the benefits of using Progressive Achievement Tests and data include:
•

They provide a measure of student achievement in each learning area

•

There is a common achievement scale for all tests within a learning area (PAT scale scores allow
teachers to compare achievement on the tests within each learning area regardless of year level
and the specific test completed and to monitor progress over time)

•

They are mapped to the Australian Curriculum

•

They provide overall descriptions of the types of skills mastered and those still to be developed
based on test performance

•

Individual and group reports have automatically calculated scores and sorting functions that allow
comparison of scores across students, strands, etc.

•

They can be used to inform teaching and learning and to assist in planning effective and targeted
learning programs.

PAT results are instantaneous, allowing teachers to make use of the data to inform their teaching and
learning programs straight away. The results can be used at both a group and individual level. Staff are able
to analyse the results to make focus groups, target teaching and learning programs and to differentiate
learning for students. Results are often used during Spirals of Inquiry and Teaching Sprints so teams can
narrow the area of focus leading to improvements in pedagogy and student outcomes.
Allocation of difficulty of assessment can be differentiated according to the ability of the student if
necessary. The resulting scaled scores can then be compared.
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Examples of the type of reports available include:
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This data is also available in graph form. For analysis, questions can be grouped in order of presentation,
difficulty, student performance or strand.

Year 3 testing period 2 2020
compared to Year 3 norming
sample students

Year 6 testing period 2 2020
compared to Year 6 norming
sample students
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Recommendations
•

Students in years 1-6 complete the PAT Reading and Maths tests during Term 1 (approximately
March) and again towards the end of Term 3.

•

Continue to analyse PAT data, along with a variety of other data sources, during Spirals of Inquiry
and Teaching Sprints to promote collegial discussion and narrow the focus of the Spiral or Sprint.

•

Encourage teachers to unpack the data and PAT questions with students and use this to help set
personal learning goals after identifying areas of strength and areas for improvement.

•

Use PAT data in the triangulation of data sources to inform future whole school teaching and
professional learning focuses.
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ATTENDANCE

LOOKING INWARDS

Overview
‘Regular attendance at school for every student is essential if students are to achieve their potential and
increase their career and life options’.
‘ All students who are enrolled at school, regardless of their age, are expected to attend that school
whenever school is open’.
‘Schools, in partnership with parents, are responsible for promoting the regular attendance of students ‘.
(school attendance policy)
Blairmount Public Schoo’s student attendance is closely monitored by the Deputy Principal and Home
School Liaison Officer (HSLO). Fortnightly meetings occur with the HSLO to analyse data and discuss
students not meeting targets. Classroom teachers, Administrative staff and DP follow up attendance and
seek explanations for non-attendance with parents/carers. Our student attendance target is 93%.

Evidence
Strategies that are implemented at Blairmount Public School to monitor, track and improve student
attendance includes:
•

Monitoring and recording daily attendance electronically. Students whose attendance rates are
below our school targets are flagged as attendance concerns and are initially followed up by the
teachers with parent contact and all correspondence is recorded in Sentral.

•

Fortnightly monitoring of student attendance with scheduled meetings with the HSLO. A phone
call home, school based letter of concern, then a Letter 1 is sent home to students whose
attendance rate is low or has not improved over a period of time.

•

DP emails teachers/supervisors to follow up with parents of students whose attendance is starting
to or continuing too cause concern.

•

Students and families are placed on a Home School Liaison program if attendance fails to improve.

•

SMS alert systems are being used daily to notify parents of absences to try to receive
explanations.

•

Supervisors print and send home weekly reminder notes to families who have not explained a
student absence.

•

An attendance trophy and certificate is awarded to the K-2 and 3-6 class with the best fortnightly
attendance at the school celebration of learning assemblies.

•

Term attendance champions are announced at whole school assemblies at the end of each term
and the winning class receives a reward, eg an ice cream sundae bar.

•

Breakfast club is offered to all students 3 times a week.
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•

Rewards days for PBL are held on the last day of term (or lose to) to encourage students to attend
right up to the last day of term.

•

PBL daily stamps are awarded to each student that comes to school and has a positive day.

•

Weekly / fortnightly check-ins with the DP for students whose attendance rate is of serious
concern.

•

Absence slips provided to all classroom teachers, and to students whose attendance is of concern,
to promote explanations for all non-attendance.

Whole school attendance data, cumulative by term

Year group percentage attendance data, cumulative by term.
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2020 explained and unexplained absences by grade

Term attendance champions rewards

New initiative
In Term 3 2020, Blairmount Public School began a new initiative with attendance; an attendance card. This
card was used for students who were attendance concerns. Each day the student was at school on time,
they had a stamp placed on their attendance card. At the end of the ten days, the student would receive a
mutually agreed upon prize. These prizes included; LEGO, sport time with Mr Dooner, lollies and class
award prizes. For some students this was successful where improvements in attendance were shown,
though for some students, the impact on attendance was not as measurable. This attendance reward
system will continue to be used for the remainder of 2020.
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Recommendations
•

Continue with existing strategies that are in place to improve attendance

•

Increase the number of explained absences.

•

Staff to closely monitor attendance, in line with the school attendance policy and procedures and
speak with supervisors DP/principal with any concerns

•

Continue with the sentral SMS system

•

Invite HSLO to speak at the Kindergarten orientation to promote the importance of regular
attendance

•

Continue with the DP weekly/fortnightly check-ins for students with high absenteeism rates
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CHECK-IN ASSESSMENTS YR3 & YR5

LOOKING INWARDS

Overview
The Check-in assessment (Years 3 and 5) was a NSW Department of Education literacy and numeracy
assessment package that was designed to:
•

Provide teachers with consistent up-to-date information about their students’ skills and abilities in
literacy and numeracy

•

Assess the types of skills that are necessary for students to progress through school and beyond

•

Identify students requiring support to successfully engage with stage relevant learning outcomes

•

Help inform targeted teaching and intervention strategies

•

Supplement existing assessment practices

The Check-in assessment assessed aspects of the NSW syllabuses and the National Literacy and Numeracy
Learning Progressions.These assessments were completed in Term 3 (Year 5 - weeks 5/6 and Year 3 - week
10). Results and feedback was available to teachers through SCOUT and PLAN2 within two days of
completion and included links to teaching strategies. Three phases of on-line professional learning
(Preparation, Access and Analyse, and Action) was available through Microsoft Teams along with technical
support and sharing.
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Evidence
Year 5 Reading
Summary and cohort % correct by area of learning

The Year 5 cohort performed slightly better on Processes questions than the other two areas of learning.

Performance by syllabus, stage and syllabus outcome

85.9% of three Stage 1, 68.7% of 15 Stage 2 and 40.6% of 22 Stage 3 questions were answered correctly
by this cohort.

Cohort % correct by question

Overall, students performed better on questions involving the skills of identifying or locating. Students
performed less well on questions involving the skills of inferring, interpreting or analysing.
Areas to develop include: interpreting and inferring meaning using context, punctuation, visual, language
and grammar clues; knowledge and interpretation of the varying purposes of brackets; and knowledge of
text structure and language features to identify text purpose.
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Student Differentiation - % of Questions correct grouped by Class and Domain

Possible student groupings for reading are identified in the student differentiation tab. This is to be
interpreted with care by classroom teachers as automated groupings will not always be accurate. This is to
be used in conjunction with teacher observations and class assessment data.

Year 5 Numeracy
Summary and cohort % correct by area of learning

The Year 5 cohort performed slightly better on Statistics and probability questions than the other two areas
of learning.

Performance by syllabus, stage and syllabus outcome

82.2% of two Stage 1, 52.5% of 28 Stage 2 and 41.8% of 10 Stage 3 questions were answered correctly by
this cohort.
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Cohort % correct by question

Overall, students performed better on questions involving performing simple calculations eg addition
without trading, identifying the likeliness of an event occurring, recognising the degree of an angle.
Some areas to develop include: fractions (including time) and decimals (including money), units of
measurement (length, area, volume and mass), calculating perimeter, area and volume, multi-step problems
and calculations, rounding numbers, calculating the difference between two numbers, and division.
As teachers analysed the students responses many errors were found to be related to understanding what
the question was asking, or missing or misunderstanding details in the question. This correlates with
student areas to develop in reading. Students are not considering all the relevant information in a given
question. Many students were also observed to be making calculations using inefficient strategies which
took up extra time during this assessment.
Student Differentiation - % of Questions correct grouped by Class and Domain

Possible student groupings for numeracy are identified in the student differentiation tab. This is to be
interpreted with care by classroom teachers as automated groupings will not always be accurate. This is to
be used in conjunction with teacher observations and class assessment data.
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Year 3 Reading
Summary and cohort % correct by area of learning

The Year 3 cohort performed slightly better on Comprehension questions than the other two areas of
learning.

Performance by syllabus, stage and syllabus outcome

78% of Stage 1, 46.8% of Stage 2 and 30% of Stage 3 questions were answered correctly by this cohort.

Cohort % correct by question

Overall, students performed better on questions where they were locating directly stated information in
predictable texts and pronoun references as well as linking pronouns to a proper noun. Areas for further
development included: using contextual clues to determine the meaning of unfamiliar words, interpreting
information and understanding precise meanings of words.
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Student Differentiation - % of Questions correct grouped by Class and Domain

Possible student groupings for reading are identified in the student differentiation tab. This is to be
interpreted with care by classroom teachers as automated groupings will not always be accurate. This is to
be used in conjunction with teacher observations and class assessment data.

Year 3 Numeracy
Summary and cohort % correct by area of learning

The Year 3 cohort performed better on Statistics and probability questions and the area for improvement
appears to be Measurement and Geometry.

Performance by syllabus, stage and syllabus outcome

75.2% of Stage 1 and 43.3% of Stage 2 questions were answered correctly by this cohort.
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Cohort % correct by question

Overall, students performed better on questions involving addition of one- and two-digit numbers to
determine a total, interpreting tally graphs and chance. An area for further development was measurement
and geometry, particularly calculating mass and identifying and describing features of 3D objects.
Student Differentiation - % of Questions correct grouped by Class and Domain

Possible student groupings for numeracy are identified in the student differentiation tab. This is to be
interpreted with care by classroom teachers as automated groupings will not always be accurate. This is to
be used in conjunction with teacher observations and class assessment data.
The Year 3 and 5 check-in assessments for literacy and numeracy were highly valuable tools for identifying
cohort, class and student strengths and weaknesses. The benefit of timely feedback enabled teachers to
use this data to directly inform teaching and learning programs and differentiated learning for all students.

Impact
Year 5 Teacher Responses to implementing the Check-in assessments
“The Check-In Assessment provides a clear snapshot in time of student achievement. It has been an
effective tool in helping gauge student achievement and to plan further lessons that address student
needs. After completing the assessment, I was able to look at the results and identify questions and areas
of learning in which students required additional support. By doing this, I have been able to plan and
implement lessons that target a specific need of the class, group or individual.”
“I used the results when reporting to parents, although state-wide data was not available at the time which
would have been helpful to give them an overall view. I am using the results for my lesson planning for next
term, in terms of my focus for reading groups and when planning revision lessons for mathematics.”
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Recommendations
•

Use the data gained from the check-in assessments (along with teacher observations and other
class assessments) to:
•

inform teaching and learning programs for Term

•

Inform whole school planning for reading and numeracy

•

Continue to analyse Check-in Assessment data, along with a variety of other data sources, during
collegial reflective practice sessions

•

Year 3 and 5 teachers to unpack the data and questions with students and use this to help set
personal learning goals after identifying areas of strength and areas for improvement.
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APPLE PENCIL PILOT

LOOKING INWARDS

Overview & Evidence
120 Apple Pencils were purchased this year for student use. A class set of 1:1 Apple Pencils were trialled
from the beginning of the year; in a Year 2, Year 4 and Year 6 class. A fourth set was purchased to share
amongst the Stage 3 classes from Term 3. Teaching staff were also provided with an Apple Pencil in Term 3.

Impact
1:1 from Term 1 Reflections: 6C
Apple pencil has been a great tool to use in 6C. Students were highly engaged when using it rather than
using regular pencil and paper. Students needed explicit rules and expectations before the pencils could
be used in order to ensure none were broken and all were used appropriately. Students used the pencil for
writing, reading, annotations, vocabulary, spelling, Maths, Science, History, Creative Art and Geography.
Students were productive and allowed for longer time spent on topics as their was less movement and
disruptions in getting tools they needed. The Apple Pencil fostered creativity, allowed for risk taking and
problem solving and gave students another tool for reflecting. Students used the pencil to give feedback
to one another without changing their peers work, this let them give constructive feedback that improved
their peers final product. Overall the pencils were an amazing tool that allowed students to be creative and
innovative, fostered student voice and allowed students to put forth a high degree of effort and strive to
produce quality work.
Student Feedback:
Apple pencil is useful for writing because we can use it to plan and brainstorm on the Ipad in a creative
way
Apple pencil makes it easier for us to draw on the iPad and improve our drawing skills
You can erase with the click on a button which means we weren’t scared to make mistakes and try again
We had one tool that can do multiple things
Apple pencil allowed for effective sharing of work but using the smart annotations and pointing out key
facts
Using the apple pencil for feedback was effective because you could make notes on a peers work by
duplicating the original and editing it without changing their copy.
Hands hurt less because we don’t need to push down like we do with a pencil.
Allowed for more time to complete work and be productive because we could change colour and format at
the touch of a button.
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1:1 from Term 1 Reflections: 4H
The organisation of the pencils and the setting up of rules prior to use was an important factor in the
success of the Apple pencils. We decided as a class to keep the pencils stored in their original boxes and
labelled both the pencil and the box. We made the rule that when the pencil was being charged, the small
lid must be inside the box at all times. As a result, we didn’t lose any pieces or break any pencils all year.
We began with the Apple Education document Everyone Can Create – Drawing, and worked through the
lessons as a class using the Sketches School app. This was a great starting point for students to see what
the pencil was capable of.
We used the pencil for Visual Arts lessons with a focus on detailed sketching and shading. Students taught
their own lessons on famous artists such as Monet and Van Gogh and then taught their peers how to
recreate these famous artists' works using the pencil.
We used it for note taking in History lessons and found it useful to make summaries of texts in Literacy
group sessions.
We used it to label detailed diagrams and recreated processes in Science lessons.
We created storyboards and comics to support both our narrative writing and Geography lessons.
We sketched a variety or our own backgrounds to embed in presentations when using the green screen
app DoInk instead of using a pre-made image from Google.
We drew our own sketches using the pencils in Scratch and created a small video game with assistance
from Mr Noonan from StemShare.
Students drew individual sketches of bees and the honey making process to support our Project Based
Learning. We used these sketches to create an animated presentation of the honey making process in
Keynote. Students created gifs using their own detailed sketches to support their animations. The fact that
the students created their own sketches for the presentation made it very authentic as the whole
presentation became their own work (no google images).
Student Feedback
The Apple pencil rules created at the beginning of the year were helpful.
I found the pencil easy to draw with and very useful.
We used the Apple pencil to sketch scientific diagrams and make Keynote presentations.
The Apple pencil is awesome but you can’t use it on Google Slides.
The pieces were very easy to lose so you had to be responsible even when you charged it.
I think the pencils were useful and I loved it.
I feel my sketching has improved since using the Apple pencil.
I can draw better using the Apple pencil rather than just a pencil and paper.
I think if other classes were to get the pencils then they definitely need to create rules before using them.
We mostly used Sketches School and Keynote when using the Apple pencils.
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1:1 from Term 1 Reflections: 2C
2C have had 1:1 Apple Pencils this year and have found them very useful. We have used them for art
projects, for Seesaw activities, for movie backgrounds and for writing.
Apple Pencils and the Sketches School app has given the students the confidence to experiment with
various artistic techniques and has allowed them to produce art that looks more realistic and professional
than would normally be possible.
When creating movies I have challenged my students to draw their own backgrounds using the Apple
Pencil rather than using images from the Internet. The Apple Pencil allows more realistic images to be
created.We also use the Apple Pencil during reading groups which allows students to write and draw in
various activities.

As a teacher this year I have used Seesaw a lot across various KLAs and the Apple Pencil has allowed
students to write, draw and manipulate objects in various activities. The Apple Pencil has also allowed me
to mark and comment on student work on Seesaw a lot more efficiently than before.

Shared set Reflections: 6F
PROS
Only 5G & 6F were using the Apple Pencils, so we were able to access them regularly.
The pencil numbers were aligned to our iPad numbers, so everyone had responsibility of their ‘own’
pencil.
Students feel they do better work with them and find lessons more engaging using them, and enjoy the
screen shot feature.
CONS
Quite often they’d need charging before they could be used
Sometimes they were not available when we needed to use them
Stickers have come off and 6F were worried they’d get in trouble for it
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Recommendations
•

Need covers to protect the pencil

•

All of Stage 3 to have an iPad model 6th Gen or higher to be able to use Apple Pencils
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BLAIRMOUNT JUNIORS

LOOKING INWARDS

Overview & Evidence
Blairmount Juniors is Blairmount’s Pre Kindergarten program that runs 9:30am – 2:00pm. This year 60
prospective Kindergarten students participated in the program. Each child attends one day a week from
Term 3 through to the end of Term 4.
Each family attended the Juniors information session prior to beginning the program which was an
opportunity to meet the new students and their families, explain the program in detail, discuss any
concerns or questions the family had, and connect each family to seesaw.
We focus on play-based learning. Play-based learning draws from children’s natural desire to engage in
experiences based on their interests, strengths and developing skills. When children initiate play they are
more likely to be motivated to learn and develop positive outlooks towards learning. The aim of a play
based program is to promote a sense of wonder, exploration, investigation and interest in a rich range of
materials, resources and opportunities in which children can engage in. Each play-based station/area
supported children’s school readiness skills such as, fine motor, name writing, pencil grip, cutting, reading,
shapes and numbers.
The benefits of play-based learning include:
•

assists children to develop lifelong learning skills that will stay with them beyond the early learning
environment.

•

engaging in play based learning enables children to use and develop thinking skills such as problem
solving, reasoning and lateral thinking.

•

It allows opportunities to interact with others and develop communication strategies as they work
together with peers and adults.

•

As children are empowered to make decisions and initiate play, they become confident and motivated
learners. This then fosters responsibility and self regulation.

•

Play provides children with many opportunities to resolve conflict, challenge unfair play and embrace
diversity.
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Impact
Simple assessments were carried out at the end of each term to track student progress and to allow the
teacher to make a recommendation to each parent about their child starting school. Students with speech
or language difficulties were referred to the school speech therapist who carried out over 20 speech and
language screeners in preparation for students beginning Kindergarten.
Data
•

50 students are currently attending the program.

•

85% of the students can recognise their name

•

70% of the students can write their name

•

75% of students use the correct pencil grip

•

70% of the students are able to name the eight basic shapes

•

65% of the students can identify numerals 1-10

•

90% of the students can verbally count forward to 10

•

70% of students use one to one correspondence

•

65% of students can use scissors correctly

•

75% of students can sit on the floor and listen to a story

•

65% of students can follow instructions

•

70% of students understand rules and routines
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LOOKING FORWARDS

Recommendations
•

Continuation of the program running from 9:30am – 2:30pm

•

Continuation of the program to be held in a classroom nearby toilets.

•

Continued employment of a staff member to run Blairmount Juniors.

•

Continued speech and language screeners carried out by the school speech therapist to support
potential students.

•

Regular involvement of the speech therapist in the program to implement effective speech and
language activities, with the possibility of taking small groups of students that require speech
support.

•

Regular involvement of Learning Support Teacher to assess and organise possible support for
students who will need extra support when they are in Kindergarten.

•

Continued involvement of the Early Stage One supervisor to support in the Blairmount Juniors
Classroom.

•

Blairmount Juniors to begin mid term 1. This to allow Phase 1 of the letters and sounds program to
be completed. Teacher to support Kindergarten during beginning of term 1 to help transition
students into their new classes.
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BROADENING KNOWLEDGE OF
MATHEMATICS LITERACY & LANGUAGE

LOOKING INWARDS

Overview
As part of EAfS, Blairmount is offered opportunities to engage in Professional Learning to deepen
knowledge and understanding of curriculum and lead to improved practices. This year, we participated in
the learning pathway ‘Broadening Knowledge of Mathematics Literacy and Language’ led by and based on
the research of Dr. Ryan Dunn.
This professional learning opportunity shared current knowledge and research around the role of talk in
mathematics classrooms, exploring the language of reasoning and higher order thinking skills.
The pathway allowed participants to explore how the proficiency strands in the mathematics syllabus
impact classroom practice, building on dialogical practices as a way to enact reasoning, developing domain
specific vocabulary and supporting students in transferring oral responses into written messaging.
Four classroom teachers, one from each stage level, participated along with Instructional Leaders. The
professional learning consisted of 4 online modules with pre, in and post module tasks. Time was provided
between each module to implement small changes in practice and reflect on the effectiveness and impact
on teaching and learning and student outcomes. Staff involved were to upload evidence onto the
Microsoft Teams ‘Learn a Little, Share a Little’ page to engage and connect with other educators across the
state

Evidence
Staff Reflections
ES1 Teacher
Participating in the Broadening Knowledge program has provided me with new ideas and skills, which
have changed my pedagogy and enhanced my students’ learning. Using concept maps (such as the Frayer
Model) has helped me to unpack the syllabus content and plan engaging teaching experiences. I have also
used this plan with my Early Stage 1 students to co-construct mathematical definitions and vocabulary,
using visuals to assist. From this vocabulary bank, I introduced sentence stems as a scaffold for my students
to explain their thinking and understanding. Initially, students required lots of modelling and prompting to
use sentence stems. However, with practice all students were able to experience success with
explaining their thinking using the correct mathematical language. Another strategy that I have
implemented as a result of participating in the BNL training is using ‘talk moves’, such as repeating and
revoicing. This has helped my students to develop active listening and collaboration skills as they learn how
to have a conversation. This has been beneficial not only during number talks, but also during shared
reading discussions about a text.
I have enjoyed being a part of this professional learning, and will continue to use the strategies that I have
learnt.
| Page 164

Stage 1 Teacher
While participating in the Building Knowledge of Mathematics Literacy and Language professional
learning, I have been able to engage with current research and pedagogical practices that have
enhanced student learning and engagement within the classroom. I have implemented the Frayer Model at
the beginning of mathematics units to help students unpack content and focus on language that will be
embedded in the unit. As a class, we have worked on the proficiency strand of reasoning to build students’
ability to articulate their knowledge and support their ideas, reinforced, through the use of talk moves, as
students' confidence to participate in mathematical discussions increased. The course has enabled me to
trial and tweak new and current practices including number strings and number talks. The opportunity
to work alongside colleagues and reflect on current practices ensures I am providing opportunities for
student growth and development across a range of key areas in Mathematics.
Stage 2 Teacher
Being involved in the Broadening Knowledge of Mathematics Literacy and Language professional learning
has enabled me to explore new ways of learning that I was able to embed into my teaching pedagogy.
Using the knowledge gained around this learning has created a mathematics sense within my classroom.
Being able to explicitly teach Talk Moves and providing students with sentence frames has allowed
students that tend to refrain from speaking and answering questions to have a voice and share. Having an
Instructional Leader coming to observe and support my new learning has provided me with their expertise
and knowledge. Using the Learn a Little, Try a Little Framework has provided me with a variety of
teaching tools that I have been able to explore within my classroom. It definitely has had a positive
impact on my teaching pedagogy and will continue to deepen and strengthen my teaching practice.
Stage 3 Teacher
By participating in Broadening Knowledge of Mathematics Literacy and Language professional learning, I
feel that I have been able to understand further the 4 proficiency strands and their relationship to the
curriculum content strands, developed mathematical dialogue and vocabulary and am developing an
understanding of conceptual understanding and instructional routines.
I have been able to see how reasoning and quality intentional talk has helped improve my teaching
practice and the understanding of my students.
Through ‘learn a little, try a little’ I have utilised amongst other things, the Frayer model and the use of
sentence frames. I have had the benefit of an instructional leader come into my classroom to support
my teaching and regular meetings to help further my understanding in programming and teaching
mathematical concepts. (Stage 3 Teacher)
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LOOKING FORWARDS

Recommendations
•

Continue to engage with professional learning opportunities provided through EAfS. Choose a
variety of staff to be involved so all staff have the opportunity to reflect and refine current practices.

•

Continue with evidence based practices to broaden knowledge and improve teaching and learning
with ILs supporting staff.

•

Provide opportunities for teachers involved in professional learning to lead colleagues through their
new learning.
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EAL/D

LOOKING INWARDS

Overview
For the first half of this year Blairmount Public School was given funding for an EAL/D allocation of 0.6 of a
full-time teacher with 46.8% of students coming from a language background other than English (LBOTE).
This was later increased to 0.8 to better support the new arrival students at the school. Like previous years
EAL/D support has been provided to students and classes with high EAL/D needs based on data from class
teachers and from past annual survey results. Modes of delivery took the form of small group withdrawals
and in class assistance for EAL/D students during their class activities. Resources were also provided for new
arrival students to assist students’ acquisition and usage of the English language within classrooms. Some
of these resources were taken from the New Arrivals Program resource kit which was applied for early in
the year from the Henry Parkes Equity Resource Centre. During remote learning, activities and recordings
were also posted onto Seesaw for EAL/D students receiving support. This was met with consistent
engagement from several students. Overall, the EAL/D program this year focused on improving students
reading and writing skills through targeting specific gaps and areas of need. Weekly reading groups and
writing groups were conducted for students who were at similar EAL/D progression phase levels from years
K-3. In-class support of these students also took place weekly mainly in the Kindergarten, Year 1 and Year 2
classes. A handful of upper primary students were supported, some of whom have just arrived in Australia
this year. Results have been mixed with some students showing very limited progress while others
exhibiting greater confidence and proficiency in their speaking, reading and understanding of the English
language.
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Evidence
The table below shows the progress of students who have been withdrawn from class for small group
intervention from the start of the year to focus on reading and responding and/or writing and/or oral
interaction.
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Impact
Teacher survey responses
•

The EAL/D program has assisted the students by giving them the self-confidence to communicate
and understand.

•

I think the most obvious way it has supported my students is by building their confidence to work
independently in class as you have provided them with skills and strategies for reading and writing.
You also supplemented the classroom learning to give a boost and it increased my students’ ability
to read and recognise sound and use this when writing and reading.

•

The EAL/D teacher has supported the LBOTE students satisfactorily through timetabling to include
all students requiring support. The EAL/D teacher has provided a range of support, from
withdrawing small groups to in-class support. The students in these support groups enjoy working
with the EAL/D teacher and are beginning to transfer their learning into the classroom setting to
work more independently.

•

The EAL/D teacher/program has assisted the LBOTE student in my class that requires EAL/D
support by providing small group intervention three times per week and consulting on my teaching
practice. I feel that my student's confidence has improved enormously as evidenced by her
increased willingness to engage in group and class discussions and modelled reading with small
groups and in front of the class. Pleasingly, the student in my class looks forward to her regular
lessons.

•

I believe that the EAL/D program supported my EAL/D students in reading and with continued
support and consistency, I believe that the support given will show through their writing.

•

Yes, it has been helpful to discuss the learning needs of my EALD students with the EAL/D teacher
to help me with supporting those students in the classroom. Her suggestions have been helpful to
better understand my students and how I can best support them.

•

The students who are part of the EAL/D program have been supported this year. I feel the
withdrawal groups are more beneficial for the students as it is an opportunity for them to practise
specific skills in small group settings. It also builds their confidence.

•

Yes the teacher/program has been very effective in supporting students. She has been able to work
in helping EAL/D students improve in small groups and within the classroom setting. She is able to
focus the teaching and learning on the individual language learning needs of the student.
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Recommendations
•

Stop relying on last minute data collected just ahead of the EAL/D annual survey due date.

•

Discontinue the use of standard class assessment tools and rubrics to judge progress of EAL/D
students against their peers. Make necessary adjustments to account for the gaps in their cultural
understanding and linguistic competence when completing class activities.

•

Within EAL/D withdrawal groups, differentiate program activities not just for struggling students but
also for those who are progressing well.

•

Try not to plan and program in isolation but address the learning focus of each stage by perhaps
jointly constructing programs with class teachers.

•

Maintain consistent amount of school support for EAL/D students and continue to minimise
disruption to the EAL/D timetable.

•

Continue to provide target early intervention support especially for Early Stage 1 and Stage 1 and
including Beginning/Emerging Phase students.

•

Continue to use learner quality language with EAL/D students and make learning visible.

•

Enhance the teaching of EAL/D students through further professional development of the EAL/D
teacher and extending participation in EAL/D professional learning to class teachers. Furthermore,
scaffold the professional learning resources for classroom teachers particularly beginning teachers.

•

Regularly assess school’s practices against the EAL/D School Evaluation Framework and promote a
whole school approach to supporting EAL/D students.
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•

Have a more systematic approach to accurately identify EAL/D and LBOTE students so that these
students get the support they require (we had a few instances this year where non LBOTE students
were mistaken as requiring EAL/D support while those who are LBOTE weren’t on the LBOTE list in
ERN).

•

Continue to hold Multicultural Celebrations / Harmony Day to embrace the amazing linguistic and
cultural diversity at the school.

•

Team teaching with other EAL/D teachers in neighbouring local schools via an online platform. This
would allow teachers to network and learn from each other while also giving newly arrived students
the opportunity to meet others like themselves.

•

Complete the DET ‘Refugee Readiness Survey’ to audit the school’s preparedness in supporting
students and families from a refugee background. Begin forward planning and engage staff in
related professional learning as numbers of refugee and new arrival students increase in the area.

•

Share resources with teachers to increase intercultural communication skills (e.g.
h8ps://aus.ol=nterna=onal.net/browse-resource/opening-the-school-gate-) and provide access to useful
bilingual dictionaries and translation programs.

•

Consider parallel or co-teaching methods i.e. EAL/D teacher to teach group/s (literacy groups/
guided reading) with classroom teacher in the classroom.

•

Create opportunities for EAL/D students to learn beyond the classroom and experience language
as it is used in a real-world context.

•

Streamline the process for collecting student data and annual survey data by perhaps building a
shared digital profile of each EAL/D student which includes their background information, visa
details, work samples, progress and assessment results in one.

Teacher Recommendations
•

EAL/D excursions should be considered to expand the experiences and vocabulary of the students.

•

As a teacher, I would like to have more time to discuss ways that I can support the student in my
classroom through implementing changes in my teaching practice.

•

I would like to have some insight to what lessons are done during EAL/D so that I can further
support these students in the classroom to maintain consistency with strategies used in and out of
the classroom.

•

Perhaps including the 'top' students who appear to not need support but require some extra
support with writing to include things such as correct tense and pronouns.

•

More communication with classroom teachers about how the EAL/D teacher feels the students are
tracking and possible attendance at stage meetings once or twice a term to talk about
strategies that can be implemented in the classrooms to support students at different stage levels.

•

Professional development to assist teachers in catering for EAL/D students within their classes and
understanding of the EAL/D progression.

•

Providing suggestions/resources to cater for EAL/D students in mainstream classes on school’s
teacher share folder.

•

More time allocated to the EAL/D teacher so she only carries out this role and no other. There
appears to be an increasing number of students with EAL/D needs and with increased support
these students will be closer to meeting stage outcomes and targets.

•

I would like to investigate at the time of enrolment whether someone is checking that we are
assisting all EAL/D students (if they don't tick the box, they don't get help).
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•

More support for students - they need more withdrawal support. Employ an additional EAL/D
teacher.

•

Translation of notes for parents especially the new arrival students who may have no English at
home. Getting a translator for those who need it to get parents to come to learning conversations.
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NEW HOUSE GROUPS & CAPTAINS

LOOKING INWARDS

Overview & Evidence
In 2020 Blairmount Public School introduced new house groups and captains. New houses were developed
with students voice driving the project. Students were surveyed and the result concluded that students
were unaware of what house they were in with only 64% of the school aware of their house name and
colour.
Students suggested the following via google form:

After evaluating the survey results with a stage 3 class discussions around sporting teams and Australian
animals were conducted. The class came up with a list of six names that incorporated the ideas from the
survey and their own thoughts. Students then presented their ideas to Mr Turnbull and Mrs Cohen who
chose the final 4 house names.

Year 6 students then were able to nominate themselves for house captain by submitting a video to Mrs
Coleman. The nominations were then collected and presented to students in Years 2-6. They voted on a
google form for one person in their house colour who they believed was best for the position. See results
attached below:
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Student leaders and other members of Stage 3 helped with the house launch. Students created logos,
games and flags to assist in launching the house names to the rest of the school. House captains helped
run the Fun Run, did daily announcements over the speakers, were in charge of the sports trolley and
equipment.
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Impact
The new house launch was highly successful and 98% of students from Kindergarten to Year 6 are aware of
what house they are in and the importance of earning Bee Bucks for their house groups. 89% of students
enjoyed the house launch and 73% of students think the bee bucks are an improvement from the raffle
tickets. 89% of students also stated they enjoy seeing the points in the hallway and this encourages them
to earn more Bee Bucks. In Term 3 the house who earned the most bee bucks won an ice cream.
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Recommendations
Feedback from the teachers, students and parents recommended the following:
•

House Games once a term where students play sports against each other and earn points

•

Different coloured Bee Bucks for the different school rules

•

Hand out Bee Bucks more often on the playground

•

House captains should run lunchtime groups.

•

Day out of the school for the winning house

•

House trophy

•

House Rewards Day for the winning house

•

House shirts or hats for sports days

•

House captain nominations happen earlier in the year
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UNSW ICAS ASSESSMENTS

LOOKING INWARDS

Overview & Evidence
The University of New South Wales (UNSW) International Competitions and Assessments for Schools (ICAS)
are designed to recognise academic excellence. Students are assessed on their ability to apply classroom
learning to new contexts using higher-order thinking and problem-solving skills.
In 2020, 64 students from Years 2-6 were identified through school data and/or nominated by their class
teachers, to participate in the ICAS assessments in Science, Digital Technologies, English, Mathematics
and/or Spelling. Parents then purchased the tests online. During Term 3, 38 students completed a total of
93 assessments across the five subject areas, at school. In Term 4, the students received a certificate and
their parents had online access to view their child’s results.
In English, 27 students participated and 1 distinction, 4 credit, 4 merit and 18 participation awards were
achieved. The assessment questions were categorised into four skill areas including Text Comprehension,
Writer’s Craft, Syntax and Vocabulary. These students demonstrated strengths in the area of text
comprehension.

In Mathematics, 24 students participated and 1 distinction, 3 credit, 1 merit and 19 participation awards
were achieved. The assessment questions were categorised into five skill areas: Number and Arithmetic;
Algebra and Patterns; Space and Geometry; Measures and Units; and Chance and Data.There was no
common identified area of strength across the five year levels.
In Science, 22 students participated and 3 credit, 7 merit and 12 participation awards were achieved. The
assessment questions were categorised into five skill areas: Observing/Measuring, Interpreting, Predicting/
Concluding, Investigating and Reasoning/Problem Solving. There was no common identified area of
strength or weakness across the five year levels. Reasoning/Problem Solving was an area of weakness in the
Years 2-4 students but an area of strength in the Year 5 students.

In Spelling, 15 students participated and 1 distinction, 5 credit, 2 merit and 7 participation awards were
achieved. The assessment questions were categorised into four skill areas: Dictation, Rules and
Conventions, Proofreading and Correcting. Rules/Conventions was an area of strength for the Years 2, 3
and 6 students and Proofreading was an area of strength for the Year 5 students.

In Digital Technologies, 5 students participated and 1 credit and 4 participation awards were achieved.
The assessment questions were categorised into six skill areas: General Skills, Word Processing, Graphics/
Multimedia, Internet/Email, Spreadsheet/Database and Programming. Overall, the students performed
best in the Programming questions.
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Impact
ICAS provides another opportunity for higher performing students at Blairmount PS to demonstrate a
‘deeper, integrated and thorough level of learning’ through an external assessment platform and provides
information on their performance in relation to other students across Australia.
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LOOKING FORWARDS

Recommendations
•

Continue to identify students who demonstrate high ability in English, Writing, Spelling,
Mathematics, Science and Digital Technologies through school assessment data and teacher
observations

•

Encourage all identified students to participate with payment support through a possible school
fundraising event

•

Continue to analyse results to identify areas of strengths and weaknesses in teaching and learning
programs, focusing on differentiating learning to extend all students
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SUPPORT UNIT INTEGRATION &
REVERSE INTEGRATION

LOOKING INWARDS

Overview & Impact
At Blairmount Public School there are two types of integration;
•

Integration (support classes into mainstream)

•

Reverse integration (mainstream students into support classes).

An integration policy was created with stakeholders agreeing to a defined integration process. Students
are referred to the Learning Support team, and a meeting is held between appropriate stakeholders to
ensure that an individualised plan is created and implemented to support students in the integration
experience.
Integration
Targeted students from the support classes have been integrated into subjects that suit their needs and
strengths. Collaboration between classroom teachers, the student’s family, the LaST and the AP Support
mean that students are placed into a suitable class for appropriate amounts of time. Using this
collaborative approach, individual students have been integrated into subjects to develop literacy,
numeracy and social/emotional regulation skills. These students have demonstrated success in their
mainstream classrooms and have shown on-task learning behaviours and appropriate social interactions.
These students have been able to work alongside their mainstream peers without the need for further
scaffolding and support from mainstream teachers. Pleasingly, the students in this program have forged
bonds with their peers that have transferred out into the mainstream playground.
This year we have one Year 6 student transitioning from the support unit setting into the mainstream high
school setting for 2021. To support this student, increased opportunities for integration with a mainstream
year 6 class has been embraced. The student is not only making progress academically, but is building a
bank of social skills to enable her to form reciprocal friendships and problem solve difficult situations in the
classroom and playground environments.
Blairmount Public School being an inclusive setting, has embraced the support unit students in all aspects
of school life. With appropriate supportive measures in place, select students from the support classes
access the mainstream playgrounds. Whole classes participate in stage programs such as sport and special
days.
Reverse Integration
Students from the mainstream classes with identified learning needs or disabilities, including intellectual
disability, emotional and/or behavioural difficulties, and autism have been successfully integrated into the
support classes. Again, this collaboration with the classroom teachers, the student’s family, the LaST and
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the AP Support have ensured that appropriate supportive measures are in place to make reverse
integration successful.
Students from the mainstream that integrate into the support classes have developed strong rapports with
support unit staff and students, and identify the support unit as a safe place to be. These students
participate in individualised learning experiences and have the opportunity to develop a bank of emotional
regulation skills that can be transferred back to the mainstream classroom.
Students from the mainstream classes who exhibit difficulty in the mainstream playground (e.g. social
difficulties, safety issues) access the Safe Play Area (SPA) during lunch and recess breaks. This has been
successful and students have felt safe and supported during these times. Many times, these students
choose to access the SPA without being required to be in this area.
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LOOKING FORWARDS

Recommendations
•

Feedback from the parents of students involved in the integration program has been positive. This
feedback has been informal in the way of discussions and messages through the Seesaw app.
Students have also indicated that integration is successful, one student often chooses to ask his
mainstream class for additional visits throughout the week. Classroom teachers involved in the
integration programs have indicated that they feel supported and can adequately meet the needs
of the integration students without any negative impacts to the established class.

•

To further improve the integration programs at Blairmount Public School, review meetings with all
stakeholders would be a beneficial addition. This information should be recorded on the individual
student’s integration form and uploaded to Sentral.

•

To continue developing a strong and cohesive support unit where students can flourish alongside
their stage peers, continuing with an inclusive Spirals of Inquiry one semester a year would be
useful. This allows mainstream and support class staff to understand the needs and current levels
of functioning of the mainstream and support class students. Using the second semester to
complete a Support Unit spirals of Inquiry to bring together skills and learnings from semester one
and further build upon the needs of support unit students could be useful.
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KINDNESS ON PURPOSE

LOOKING INWARDS

Overview & Evidence
The Kindness on Purpose (KOP) program aims to provide an initiative focusing on student wellbeing,
emotional intelligence and positive behaviour. The KOP aims to increase empathy and emotional literacy to
result in lower rates of bullying, better educational outcomes and lower rates of depression and anxiety.
Kindness On Purpose uses acts of kindness on purpose as an access point to empathy.
At Blairmount Public School in 2020, the KOP committee planned and incorporated kindness lessons
alongside PB4L. Initially these were fortnightly lessons that the teacher was able to conduct during
mandated PB4L time. Teachers had the opportunity to forward any evidence of KOP to the committee that
would’ve been promoted during whole school assemblies.
A survey was also sent out to all staff and students at Blairmount Public School seeking feedback and
suggestions for KOP. We acknowledge that Blairmount has a number of new staff members who may have
not been familiar with KOP and asked what their understanding was with the wellbeing initiative. We also
were seeking feedback on previous initiatives (i.e. feeling first aid kit and heavy & light feelings chart) and
their current practice.
Student Data

| Page 183

Staff Data

Impact
Students
Based on the data gained from student surveys it was clear that they enjoy Kindness On Purpose and
would like to continue with current practices. It also highlighted that while the feelings first aid kit was
being used, it wasn’t being used to its full potential.
Listening to student voice, at the end of Term 3 we replenished the kits for all classrooms and liaised with
Katrina (founder of KOP) to discuss a sustainable path for managing KOP at BPS.
Staff
Based on the data gained from staff it was alarming to see that staff members did not find KOP useful as
opposed to the student data. Taking on feedback we decided to have a focus on the feelings first aid kit.
In order to address concerns the following have occurred:
•

Met virtually with Katrina to discuss how she could provide explicit instructions for the first aid kit
and discuss the reflection process.

•

Replenished and restocked classroom feelings first aid kit items and whole boxes.

•

Created a feelings first aid kit ‘cheat sheet’ as a tool for students and staff to use.

•

Held a refresher zoom meeting for all existing staff and new staff which was recorded to use as
future resource.

•

Katrina came on-site for clinical hours with teachers and a follow up for strategies suggested.

Due to COVID-19 restrictions and remote learning, planned KOP initiatives were put on a momentary
pause for Semester 1. During this time, the KOP committee planned future initiatives for and if we returned
on site. This included embedding regular kindness lessons through PB4L, a mini relaunch to invite and
refresh new and existing staff members and students and proposed clinical hours with select students. With
great success, the planned proposals were picked up in Semester 2.
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Recommendations
After much reflection and conference with the KOP committee, we believe that we should continue KOP
independently at Blairmount Public School. To seamlessly embedded and embrace KOP we feel that we
should:
•

Acknowledge and integrate kindness in PB4L. As it is already a rule, we use the principles of KOP
in conjunction with PB4L. Amalgamating the two will be effective and efficient for both student and
teacher.

•

Review and revamp the Reflection process. The current practise involving students completing a
written form has been ambiguous and irrelevant. Streamlining the process with students to build
connections and have meaningful conversations with teachers develops positive relationships and
deepens empathy within students.

•

Highlight ‘Acts of Kindness’ during Wellbeing week each term to promote school values behind
being kind.

•

Continue to use the knowledge of KOP and remodel it to meet the needs of our school and
students.

•

Transforming KOP to make it truly Blairmount’s will mean that guidance under Katrina will no
longer be required.
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LEARNING BOOST GROUPS

LOOKING INWARDS

Overview
Boost Learning Support is a means of providing intervention to individual students in mainstream
classrooms who have been identified as falling below the desired learning levels. Learning activities are
short and focused with the aim of retaining the desired learning goals. The learning experiences are in
addition to the regular learning that occurs in the classroom.

Learning Boosts have been operated as Reading Boosts at Blairmount Public School from September 2019.
The Instructional Leaders initiated the program and refer the students who are to receive intervention
based on their assessed levels in the Literacy Progressions.
Each student involved in the Reading Boost program receives targeted intervention three times a week.
The duration of each lesson is between 15 and 30 minutes, dependent upon need, ability to focus and the
number of students in the group.
During the first two terms of the school year, students from Stage One receive reading intervention as the
students in Early Stage One need time to adjust to the routines and culture of the school learning
environment. Some students appear to be behind when they enter school but may acquire learning quickly.
Conversely, others can appear to be continuously learning, only to stall. Consequently, reading intervention
is best conducted after the students have experienced at least two terms of schooling. Therefore, Early
Stage One students are included in the Reading Boosts program from Term 3 onwards and consequently,
Year Two students are dropped due to a lack of space in the timetable.
Assessment is key to developing an individual reading intervention program for each student.
Each of the following aspects are pre-assessed:
•

Letter sound knowledge

•

Digraph and trigraph phoneme knowledge

•

Ability to blend the individual phonemes to read a word

•

Their PM+ reading level.

•

If the student approximates or carefully decodes when reading

•

What reading cues they use or do not use

•

If there are any speech or hearing issues

•

Whether they retain learning, or if they have issues with their working memory

Once a clear picture of the individual learning needs of the student are determined, a targeted reading
intervention program can be designed and implemented.
The interventionist is required to create a timetable that ensures inclusion for each referred student.
Experience has revealed that groups should consist of no more than three students for learning to be truly
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targeted to the learning-to-read needs of each student. A student’s needs can be so individual that the
most effective intervention is one-to-one. I have found that taking students who require one-to-one
intervention for a shorter period of time, is much more beneficial than placing the student in a small group
for a standard lesson time.
Usually, reading intervention is not a quick fix. Students who are struggling readers need more time than
others. Therefore, a lot of patience is required as the only way to consolidate learning is through repetition
and practise. This includes phoneme practice, blending, segmenting, (aural, oral and physically
manipulating sounds) using blending to read unknown words in texts and using segmenting to spell words.
These strategies are components of a synthetic phonics program.
Decodable readers provide students with the opportunity to practise decoding through the use of
blending phonemes. This is a vital strategy as 96% of words in the English language are decodable.
However, this can only be applied when the student has a knowledge of the phonemes required to decode
the words in the text. This is where a step back is required. Students are explicitly taught the sound for
each phoneme through activities such as “Match-to-Sample”. They are then, provided with the opportunity
to manipulate the focus phonemes to make and read words. This can very effectively be accomplished
through the use of magnetic letters.
Magnetic letters enable the individual phonemes in a word to be identified before sliding them together to
hear a word. This strategy provides students with a physical and visual cue on how the component
phonemes in a word need to slide together rather than be sounded out in a segmented manner (“robot
talk”). Once the student has mastered the focus phonemes they can experience reading success when
required to read a complementary decodable reader. This explicit teaching and learning sequence, builds
not only reading competence but also confidence, as many struggling readers suffer low self-esteem and/
or anxiety.
However, decodable readers do not address the learning-to-read needs of every student. I have provided
reading intervention for a Year One student who relied solely on synthetic phonics. He sounded out every
word in the text whether he needed to or not. Thereby, reading without fluency or meaning. In this
scenario the reading intervention focus was on other reading cues. Once he was exposed to a variety of
reading strategies, his ability soared!
Some students lack the ability to hear the word when blending phonemes. These students require a lot of
aural and oral blending practice. This occurs through the use of fun, blending games such as Phoneme
Blending ‘I Spy’, the ‘Hear-the-Word’ Game and ‘Phoneme Blending Bingo’.
Other students have the ability to hear the onset and rime but cannot blend them together to hear the
whole word. For example, when blending c-a-t they keep the a-t sound but cannot place the ‘c’ before it to
read ‘cat’, instead they say “at”. Even when manipulating magnetic letters to swap the onset in rhyming
words, they have a great deal of difficulty including the onset when verbalising the word. As well as
persistence with swapping the onset to read rhyming words, I have experienced some success with the
strategy of vocalising the onset louder than the rime and encouraging the students to do the same.
Conversely, students can also have difficulty with hearing the last sound in a word. Particularly short
consonant sounds such as those for “t”, “d” and “g”. The strategy of saying the first two phonemes
together and then loudly snapping the third, has proven to be effective.
The Reading Boosts program is fluid and adjusted when learning stagnates or progresses. Consequently,
the reading progress of each student is continually assessed. If progress is stagnant, different learning
strategies are trialled to determine which would be the most effective to stimulate progress. When the
‘light bulb’ switches on, students are ready to progress at a faster pace.
Students must have a clear understanding of why they are receiving intervention and what is required of
them as learners. Subsequently, students are provided with Learning Intentions and Success Criteria which
are displayed and unpacked several times a week. The students relate well to the Blairmount Learning
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Dispositions which are displayed, unpacked and often referred to when providing students with feedback.
These prompts inform and remind students about their role as learners.
The Reading Boost program is informed by the analysis of formal and informal assessment. Each student’s
emotional, social and psychological needs are be considered. Lesson content is continuously adjusted as
informed by assessment and response to learning activities. Thereby, the reading intervention is targeted
towards the specific learning-to-read needs of each individual student.

Evidence & Impact
During 2020
•

32 students have received Reading Boost intervention.

•

4 students left the school. Consequently, their incomplete data has not been included.

•

1 student was unable to receive their three lessons per week due to high absences (CK).

Some of the benefits gained from the inclusion in Reading Boosts cannot be displayed as data, such as:
•

An increase in the enjoyment of reading

•

An increase in confidence

•

An increase in self-esteem

•

Friendships formed with like-ability students from other classes

•

Enjoyment of fun learning activities targeted at each student’s zone of proximal development

The following evidence has been collected from the pre- and post-assessments conducted before and after
each Reading Boost.
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The data reveals that:
•

93.8% of students have increased their PM+ reading levels

•

The overall average increase in PM+ reading levels for the 32 students who participated in boost
reading is 2.8 levels per boost

•

100% of students have increased their phoneme knowledge by an average of 6.7 phonemes per
boost.
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LOOKING OUTWARDS

SEF

SCHOOL EXCELLENCE FRAMEWORK

LEARNING
Learning Culture
High Expectations: Sustaining
and Growing
Transitions and Continuity of
lLearning : Excelling
Wellbeing
Individual Learning Needs:
Excelling
Curriculum
Curriculum Provision: Sustaining
and Growing
Differentiation: Sustaining and
Growing
Assessment
Formative Assessment: Sustaining
and Growing
Summative Assessment:
Sustaining and Growing

TEACHING

LEADING

Effective Classroom Practice
Explicit Teaching: Sustaining and
Growing

Educational Leadership
High Expectations Culture:
Excelling

Data Skills & Use
Data Analysis: Excelling

School Planning, Implementation
& Reporting

Professional Standards

School Resources
Facilities : Excelling

Learning and Development

Management Practices
& Processes

Reporting
Student Performance Measures
Student Growth: Sustaining and
Growing

LOOKING FORWARDS

Recommendations
•

The Instructional Interventionist to continue to work shoulder-to-shoulder with the Instructional
Leaders and classroom teachers to boost the learning needs of identified students who may be
falling below grade expectations.

•

Students who fall in the red zone of the Literacy Progressions, to receive reading interventions for
eight weeks rather than five weeks, with formal assessment occurring in week 1 and the final week
of each term.

•

100% of the K-2 classroom teachers would like the Reading Boost program to continue.

•

Year Two to continue to receive Boost Reading intervention throughout the whole year.

•

Employ an additional Instructional Interventionist to better provide for the learning needs of
students across a broader range of classes and key learning areas. An additional interventionist
would release time from the Boost Learning program to observe the transfer of learning and
mentor SLSOs.

•

The instructional Interventionist to work as a mentor to the SLSOs supporting ES1 and Stage 1.
This will require the allocation of time to work shoulder-to-shoulder with the SLSOs to
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LAST & NATIONAL CONSISTENT
COLLECTION OF DATA

LOOKING INWARDS

Overview & Impact
This year to date the Learning and Support Teacher has submitted 15 Access Requests – 11 for placement
in support class settings, 3 Integration Funding Support and 1 for Itinerart Support. Currently 5
applications have been approved for placement with 6 still pending, 1 successful itinerart application 2
have been supported for Integration Funding Support with 2 remaining to be completed. One unsuccessful
Integration Funding Support application was made during 2020.
PL for teachers was MAPA training at the beginning of 2020. However PL has been limited due to Covid 19
restrictions. the school Speech Therapist worked with LaST to provide PL to Blairmount Juniors, Early Stage
One and Stage One Teachers on Phonological Awareness and Phonics in the classroom. PL has also been
provided for SLSO’s in conjunction with the IL’s in regard to the school Speech Therapist and Occupational
Therapist.
The LaST is responsible for supervising and co-ordinating the Multilit Reading Tutor Program, Macqlit,
MiniLit and Quicksmart and programs and allocating time for SLSO’s to work with students (see results of
each of these intervention programs in relevant section). In addition to this the LaST co-ordinates with the
school Speech Therapist (Derya Aydogan) who works 2 days per week. This involves assessing students as
per learning and support team recommendation, liaising with the Blairmount Juniors Teacher and screening
pre-school students as needed, co-ordinating with therapist and SLSO to shadow and deliver speech
programs to build consistency. Liaising with speech therapist and class teachers to allocate time for 1-1,
small group and whole class speech therapy. As an addition to supports for Blairmount students an
Occupational Therapist was engaged to work in term 3 and 4, 1 day per week.
The role of Wellbeing/Chaplain Teacher and Community Engagement Officer is overseen by the LaST who
liaises with relevant teachers on how to utilise this resource at Blairmount PS. Risk Assessments, Behaviour
Support Plans and Learning Plans are facilitated by the LaST. Review Meetings are held twice per year with
all key stakeholders to identify individual student needs. However due to Covid restrictions reviews were
only held once in 2020.
The LaST is fully trained to administer the CELF 4 Screening tool and completes Functional Assessment for
the Learning Support Team consisting of Educheck, SPAT, Sight word assessment tools, CELF 4, Reading
Comprehension and SENA. The LaST also liaises with all external NDIS providers to work within the school
and co-ordinates Health Care Plans.
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Evidence
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LOOKING OUTWARDS

SEF

SCHOOL EXCELLENCE FRAMEWORK

LEARNING
Learning Culture
High Expectations: Excelling
Transitions and Continuity of
Learning: Excelling
Wellbeing
Caring for Students: Excelling
A Planned Approach to
Wellbeing: Excelling
Individual Learning Needs:
Excelling
Behaviour: Excelling
Curriculum
Differentiation: Sustaining and
Growing
Assessment
Summative Assessment: Excelling
Whole School Monitoring of
Student Learning: Excelling

TEACHING

LEADING

Effective Classroom Practice

Educational Leadership
Instructional Leadership: Excelling
High Expectations Culture:
Excelling

Data Skills & Use
Data Analysis: Excelling

School Planning, Implementation
& Reporting

Professional Standards

School Resources
Financial Management: Excelling

Learning and Development

Management Practices
& Processes

Reporting
Student Performance Measures

LOOKING FORWARDS

Recommendations
•

Continuing to work with the School Speech Therapist 1 day per week in 2021.

•

Continuing to work with the Occupational Therapist 1 day per week in 2021.

•

Continue facilitating the role of the Chaplain Teacher.

•

Employ a transition/community engagement officer to work between EVHS, CPS and BPS 5 days
per week.

•

Work with the classroom teachers at the beginning of 2021 to establish student need and
handover adjustment sheets completed by previous teachers.

•

Begin utilising Hero Linc Ed as part of the LST for 2021.
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NSW COS LINC-ED HERO PROJECT

LOOKING INWARDS

Overview & Impact

Shared visions, shared collaboration, shared knowledge, shared growth. Leveraging strength of a school
cluster and innovation to enhance visible learning, student agency and community engagement.
Why Linc-Ed Hero?
Linc-Ed Hero is going to transform the way that we teach, assess, report and empower students
to be partners in their learning journey. The software from New Zealand will support schools to:

Facilitate digital learning
portfolios where student
evidence of learning can be
uploaded from any device,
device’s camera or Google
Drive. This evidence can then
be annotated and tagged to
current learning goals,
followed by digital feedback.

Empower student agency
through self-allocation of
learning goals. Students can
also post evidence of the
process and product of
learning, with annotations and
tagging current learning goals,
and a focus over quality
instead of quantity.

Transform visible learning
pedagogy by monitoring
evidence of learning linked to
learning goals with digital
badges to recognise
achievement. Linc-Ed Hero will
build inclusivity with student
and parent-friendly language
and by facilitating feedback.

Revolutionise the reporting
process through real-time
reporting with progress graphs
and links between evidence of
learning, exemplars and
learning goals.

Transform community
engagement through a
centralised feed and
customisable options for the
content families will see.
Digital learning portfolios and
real-time reports will facilitate
rich engagement with learning.

Streamline administrative
functions through an intuitive
design to easily locate profiles
and historical information. Staff
can create flexible and fluid
groupings, and schools can
customise their own pages,
assessments and learning
goals.
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Project Summary
Melissa Clarke, the principal at Elderslie Public School, and some of her staff travelled to New Zealand with
a Social Ventures Australia (SVA) school tour where she saw the use of Linc-Ed at The Gardens School in
Aukland. Glenys Williams, the Chief Operating Officer from Linc-Ed Hero, was invited to run a software
customisation session for representatives of the five schools. We were highly motivated to engage with this
software further.
As our CoS is the first in Australia to use the Linc-Ed Hero software, we engaged in a one year trial,
predicted to end in July 2021. The CoS also invested in a facilitator role to drive the project and ongoing
collaboration with Linc-Ed Hero and the in-school coordinators in each school. This involved creating:
1. Internal pages and related tags
2. Summative assessments
3. Learning goals and digital badges

After disseminating and analysing a whole staff survey, we came to several conclusions that further
encouraged our belief that Linc-Ed Hero would meet out school needs:
Classroom teachers currently use three
•
methods to monitor learning goals, with
53% of classroom teachers and executive
staff finding this process difficult or very
difficult.
85% of classroom teachers engage students
•
in allocating learning goals, due to our
united focus on student empowerment and
agency. However, only 36% of staff engage
families in this process.
72% of teachers perceive that students can
•
regularly or always talk about their learning
or goals. Less confidence was noted with
more complex reflections, including explaining how they are going, articulating how they
know they have achieved their goal and identifying their next steps.
Almost two-thirds of staff find locating information about students during transitions
•
difficult or very difficult, often going to up to six sources to find what they need.
In-school coordinators and school leaders collaboratively engaged in strategic planning for the
trial of the Linc-Ed Hero software in their schools. This involved:
1. Engaging with school leaders in New Zealand and a representative from Linc-Ed Hero.
2. Reflecting on survey results.
3. Time to plan within school groups.
4. Time to provide feedback and reflect across school groups.
We then embarked on the trial of the software with select trial teachers from each school, led by
the in-school coordinators with the support of the newly appointed NSW CoS Linc-Ed Hero
Facilitator.
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NSW CoS Linc-Ed Hero Facilitator
The NSW CoS Linc-Ed Hero Facilitator role was created and funded by the CoS to support the
implementation and sustainability of the project. This role evolved throughout the course of 2020 as the
demands of the trial changed and included:
Visible Communication
• Establishing and maintaining clear lines of communication between Linc-Ed Hero and the CoS principals
and in-school coordinators.
• Mentoring/coaching in-school coordinators and principals throughout trial.
• Recording the narrative of the CoS and individual school trial journey.

Facilitate Collaboration
• Leading negotiations to develop a consistent NSW version of the Linc-Ed Hero software.
• Determining pre-requisite school systems and processes that were needed before commencing the trial.
• Coaching leadership teams to develop strategic implementation plans.
• Planning CoS collaborations.

Professional Learning
• Engaging in Professional Learning on the Linc-Ed Hero software and training processes.
• Collecting and analysing feedback from all staff.
• Initiating support networks with colleagues in New Zealand.
• Providing regular Professional Learning for trial teachers.

Legal Processes
• Facilitating Legal and ITD processes to support the safe and secure storage of student information.

Leading In-School Coordinators
• Establishing a timeline for trial.
• Developing training process and resources for the trial.
• Seeking and responding to feedback.
• Building the capacity of in-school coordinators to customise individual sites and problem solve
transitions across software packages.
Linc-Ed Hero Trial
This started with ‘Phase 1: Internal Pages and Assessments’ where teachers
explored how to navigate around Linc-Ed Hero and learnt about the home
feed, student information, posting, student groups, assessments and how
to use internal pages and assessments to guide intervention, and teaching
and learning.
Unfortunately, due to delays with getting approval to transfer student
information into the software, ‘Phase 2: Learning Goals’ has been
postponed until Term 4.
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Major Achievements

Administrative Functions
• Collaboratively created a NSW package
for the Linc-Ed Hero software, including
internal pages and learning goals.
• Developed transitioning processes from
existing systems to Linc-Ed Hero,
including support referrals and award

Teaching and Learning
• Created assessment frameworks for internal
assessments and the National Consistent
Collection of Data (NCCD) assessment.
• Received legal approval from ACARA to use
Version 3 of the Literacy and Numeracy
Progressions as learning goals.
• Established milestones and expectations for
learning goals against a five point scale.
• Collaboratively reworded the ‘teacher
speak’ in the learning goals to student and
parent friendly language.
• Created a set of digital badges with a
graphic designer to represent the CoS and
to recognise the time and effort students
employed to achieve a all learning goals in
a level.
• Collectively developed a vision for learning
goals in Linc-Ed Hero, which informed the
creation of a ‘Learning Goals Continuum’.

Other
• Established networks with school leaders
and teachers in New Zealand.
• Showcased the software to numerous
Directors of Educational Leadership
(DELs) and the Executive Directors of
Public Schools NSW.
• Completed a grant application to fund
the project in the future.
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School Excellence Framework
The School Excellence Framework has been used to reflect on the impact Linc-Ed Hero will have on
learning, teaching and leading through a rating scale, including delivering, sustaining and growing and
excelling. The six features of Linc-Ed Hero that were explored in the ‘Why Linc-Ed Hero?’ section have
been compressed to four to identify the features of the software that will facilitate school excellence in
each domain as indicated by the coloured cells.
Domain

Category

Digital Learning
Portfolios & Visible
Learning

Student
Agency

Real-time Reporting
& Community
Engagement

Administrative
Functions

Learning Culture
Wellbeing
Learning

Curriculum

Excelling

Assessment
Reporting
Student Performance Measures
Effective Classroom Practice

Teaching

Data Skills and Use

Excelling

Professional Standards
Learning and Development
Educational Leadership

Leading
Excelling

School Planning, Implementation
and Reporting
School Resources
Management Practices &
Processes
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This evaluation against the School Excellence Framework is visionary and representative of the end goal
of this project. It is important to note that Linc-Ed Hero is the platform to facilitate school excellence and
will need to be utilised in combination with school systems, processes and practices to achieve this vision.
Category

Notes

Learning
Culture

Excelling: The whole school community will develop high expectations through
learning visibility in digital learning portfolios and real-time reporting. Student
agency with learning and ongoing feedback will motivate learners to deliver
their best and continually improve. The continuity of administrative and
academic information will support transitions and facilitate high quality
partnerships with all parents. Eventually attendance will be hosted and analysed
for individual students and groups to support personalised attendance
approaches.

Wellbeing

Excelling: Automatic analysis of wellbeing will determine student needs, inform
intervention groups and monitor impact of changes. A school-wide collective
responsibility for student learning and success will be established over time due
to accessibility of evidence of learning and learning goals. Students will be
empowered to take agency over their learning by creating digital learning
portfolios, tagging current learning goals and self-allocating new learning goals.
Parents will engage with real-time reporting which outlines achievement and
next steps, and can include exemplars and resources to support learning at
home.

Curriculum

Excelling: Teaching and learning programs will be enhanced through the
collation and analysis of assessments and learning goals which will facilitate
explicit and differentiated teaching. Comprehensive and holistic student
information will drive adjustments to teaching and learning programs to address
individual student needs. Expected outcomes will be explicitly shared in reports
with parents through detailed progress graphs that are updated against a five
point scale every six months.

Assessment

Excelling: Evidence of learning will document formative assessments required to
adjust daily classroom instruction. Formal summative assessments will regularly
be update and automatically analysed to indicate progress and growth. Some
assessments will include the sharing of evidence to facilitate deeper
conversations and moderation of evidence. Teachers will work with colleagues
and school leaders to reflect on student achievement and respond to trends.
Assessments shared with families on student reports will be supported with
associated media that will unpack the purpose and how to interpret results.

Reporting

Excelling: This centralised system will facilitate analysing and reporting holistic
data on student, group and school performance in a range of areas, including
behavioural, wellbeing, attendance, learning support and academic. School
leaders could utilise reflections to inform decisions about student learning and
support. Personalised and comprehensive Real-time reports will provide detailed
information about curriculum achievement and progress, learning expectations,
current learning goals and assessments. During the trial, parents will engage in a
consultative process to ensure that reports are inclusive of their needs and to
support transitioning from more traditional reporting methods. Real-time reports
and digital learning portfolios will facilitate regular and rich learning
conversations with families.

Learning
Excelling
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Student
Performance
Measures

Excelling: The assessment function of Linc-Ed Hero will automatically analyse
growth data over time, and support the transference of NAPLAN and PAT data
to individual student profiles. This will ensure that schools can triangulate
student assessment data and use comprehensive range of assessment measures
to evaluate student performance.

Effective
Classroom
Practice

Excelling: A culture of continual improvement will flourish with the use of the
student performance tools in Linc-Ed Hero during collaborative programming
processes. Most notably, the filtering options for assessment results and learning
goal achievement across larger student groups. This comprehensive
understanding of class and individual student performance will guide program
personalisation by individual teachers. Digital learning portfolios will enhance
student responsibility for their learning, facilitate student conferencing to review
evidence and explicitly address errors and misunderstandings, and empower
students to determine if learning goals have been achieved.

Data Skills and
Use

Excelling: School leaders will use student performance reflections to determine
school strategic priorities. Teachers will be able to use the automatically
assessment and learning goal analysis to inform planning, identify interventions,
modify teaching practices and measure impact. Additionally, teams will be able
to engage regularly in Consistent Teacher Judgement (CTJ) to moderate digital
work samples to ensure consistency of learning goals achievement and school
expectations. The Literacy and Numeracy Progressions are the basis for student
learning goals. Learning goals will be selected from the student's current level of
learning and allocated based on previous evidence of learning and feedback.

Professional
Standards

Excelling: The use of learning goals in Linc-Ed Hero will facilitate the explicit
teaching of literacy and numeracy as they are directly from the Literacy and
Numeracy Progressions, a tool to guide the application of content from the
NSW Syllabus documents. Established school processes for the regular
monitoring of learning goals, expectations for achievement and the posting of
evidence of learning, will ensure that students are provided with differentiated
learning experiences based on their current individual learning goals. The
impact of teaching and learning, along with any other school changes, can be
monitored through the analytical tools in Linc-Ed Hero.

Learning and
Development

Excelling: The visibility of student evidence of learning will facilitate
collaborative practice and feedback, as staff can view and engage with work
samples from students outside of their class. Ongoing coaching and mentoring
will be provided for staff by in-school coordinators and the NSW CoS Linc-Ed
Hero Facilitator to support the effective and sustainable implementation of LincEd Hero. Teachers will also be provided with opportunities to collaborate with
staff across the CoS and with colleagues in New Zealand that are experienced
with the software.

Educational
Leadership

Excelling: Leadership teams will be able to use Linc-Ed Hero to sustain a culture
of high expectations, evidence-based teaching and ongoing improvement
through analytical functions to indicate academic achievement and growth,
which will determine if every student makes measurable learning progress. We
have established a professional learning community across the CoS that is
motivated to explore the impact of Linc-Ed Hero on improving teaching and
learning practices and student performance.

Teaching
Excelling
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Leading
Excelling

School
Planning,
Implementation
and Reporting

Excelling: The CoS are the first in Australia to trial the innovative Linc-Ed Hero
software so are leaders in this area. School leaders are curious to measure its
impact on learning progress, effective practices and continuous improvement.
This software will facilitate a focus on improving student progress and
achievement through the assessment and learning goal features. This trial has a
several monitoring methods to measure the impact on all stakeholders.

School
Resources

Excelling: The leadership teams across the CoS employed the NSW CoS
Facilitator to develop a level of expertise across the network and implemented a
train-the-trainer model of support to build capacity within each school to lead
ongoing professional learning and support for staff. Technology will be utilised
to integrate Linc-Ed Hero by teachers and students throughout learning
experiences.

Management
Practices &
Processes

Excelling: The CoS evaluated current administrative systems and process to
determine the need for Linc-Ed Hero to streamline and support effective school
practices. Parents will be involved in a consultative phase in 2021 to guide the
structure and expectations for real-time reporting.
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What Works Bets

The What Works Best: 2020 update document by the Centre for Education Statistics and
Evaluation (CESE) has been used to reflect on the impact Linc-Ed Hero will have on researchbased teaching practices. The same four features of the software have been used to evaluate
the impact of the software on quality teaching practices, as indicated by the coloured cells.
Domain

Digital Learning Portfolios
& Visible Learning

Student Agency

Real-time Reporting &
Community Engagement

Administrative Functions

High
Expectations
Explicit
Teaching
Effective
Feedback
Use of data to
inform practice
Assessment
Classroom
Management
Wellbeing
Collaboration

This evaluation against the What Works Best document is visionary and representative of the end goal of
this project. It is important to note that Linc-Ed Hero is the platform to facilitate quality teaching and will
need to be utilised in combination with school systems, processes and practices to achieve the vision
described below.
Category

Notes

High
Expectations

A culture of high expectations will be facilitated through school processes that promote
continual learning and the learning goal feature of Linc-Ed Hero. Exemplars moderated by
the CoS will support a clear and consistent understanding of success and uploaded to
specific learning goals in the software. These examplars will be visible to staff, students and
parents. Staff and students will continually review evidence of learning and feedback to
monitor the achievement of current goals and, upon achievement, allocating new goals.
Student achievement and current learning goals will inform explicit teaching and
differentiation to ensure that all students are supported, challenged and engaged to
develop their potential fully.
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Explicit
Teaching

The learning goals feature will support explicit teaching as teachers will be able to identify
current learning goals for their students in a curriculum area and then plan subsequent
explicit teaching. Visibility of current learning goals and exemplars, where applicable, will
clearly explain expectations and what this looks like when successful, to both students and
parents. Students will be empowered to post evidence of learning that aligns with these
expectations and transcribe their metacognition into annotations that indicate how their
evidence demonstrates achievement of their learning goals. Teachers will then be able to
review this evidence with students and provide specific and timely feedback. Students will
be provided with time to clarify this feedback, make amendments to their evidence and then
resubmit for review.

Effective
Feedback

The annotation and comment fields in digital learning portfolios facilitate high quality
feedback from teachers to students in response to evidence of learning. Teachers will apply
their knowledge of feedback from Professional Learning to improve task, process and
student self-regulation. Parents will be supported to provide effective feedback through
sentence starters in the software and workshops.

Use of data
to inform
practice

The student performance analysis in Linc-Ed Hero will facilitate rich collegial conversations
about assessment results and learning goal achievement. This will support teachers to
identify student strengths and learning needs to inform future teaching and learning.
Teachers will be able to use student achievement and growth as an indication of the success
of their teaching practices, driving pedagogical evolution.

Assessment

Linc-Ed Hero will host all internal assessments and will be able to import NAPLAN and PAT
data to create a comprehensive snapshot of student assessment results. These results will be
analysed for achievement and growth, indicating students that require differentiated support
and close monitoring. Formative assessments will be monitored through the learning goals
function of the software where student performance is measured against a five point scale
and utilised to drive targeted planning and programming. Additional assessments or
learning goal sets that schools create can be created and customised in individual sites and
shared with the CoS.

Classroom
Management

Student wellbeing and behaviour will be regularly tracked in Linc-Ed Hero and automatically
analysed to easily identify trends and support the creation of intervention groups for
additional support. Building a culture of student agency in learning and learner disposition
acquisition will be crucial to building student engagement and ensuring that teacher’s time is
focused on teaching and learning.

Wellbeing

Student profiles host internal information about behaviour, wellbeing and learning support
as well as the learning records, including internal assessments, evidence of learning and
learning goals. This will support the recognition and implementation of a holistic approach
to teaching and learning focuses on developing the whole child. This information can be
viewed concurrently when evaluating student academic performance to consider the
wellbeing needs and impact on achievement.

Collaboration

Visible learning evidence-informed practices will be facilitated in Linc-Ed Hero through the
formation of digital learning portfolios with learning goals. The visibility of this evidence of
learning to all staff promotes collegial dialogue about what success looks like. Impact of
changes to teaching practices will be measured through automatic analysis of assessment
results and learning goal progression. The CoS network is committed to collaborate across
our network throughout this trial to enhance teaching practices.
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Digital Maturity Framework
The Draft ICT PLUS+ Digital Maturity Framework Stage 2 draft document has been used to reflect on the
impact Linc-Ed Hero will have on learning experiences, digital teaching processes and leadership actions
through a similar rating scale as the School Excellence Framework. The same four features of the software
have been used to evaluate the impact of the software on digital maturity or to indicate where features of
Linc-Ed Hero will be addressed by elements of the framework, as indicated by the coloured cells.
Domain

Category

Digital Learning
Portfolios & Visible
Learning

Student Agency

Real-time Reporting
& Community
Engagement

Administrative
Functions

DMF1.0 Personalise to extend
student learning
Learning
Delivering

DMF2.0 Connect beyond the
classroom
DMF3.0 Develop, measure and
monitor digital literacy
DMF4.0 Visualise student growth
DMF5.0 Access and utilise
student wellbeing information

Teaching
Excelling

DMF6.0 Digital innovation,
evaluation and improvement
DMF7.0 Effective planning and
programming
DMF8.0 Efficient and effective
feedback and reporting
DMF9.0 Staff digital literacy
DMF10.0 Enabling distributed
leadership

Leading
Excelling

DMF11.0 Supporting
professional learning (PL)
DMF12.0 Managing learning
resources digitally
DMF13.0 Automating processes
DMF14.0 School systems and
infrastructure
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This evaluation against the Digital Maturity Framework is visionary and representative of the end
goal of this project. It is important to note that Linc-Ed Hero is the platform to facilitate digital
maturity and will need to be utilised in combination with school systems, processes and
practices to achieve the vision described below.
Domain

Learning
Delivering

Teaching
Excelling

Category

Notes

DMF1.0 Personalise
to extend student
learning

Delivering: Teachers will use the analysis of assessment and learning goal data
to inform learning experiences design and flexible differentiated groups.
Students will choose evidence of learning to showcase and become selfdirected learners as they tag current learning goals, reflect on achievement
and use this, along with feedback, to self-allocate future learning goals.

DMF2.0 Connect
beyond the
classroom

Delivering: Students will actively use Linc-Ed Hero to develop a digital
portfolio that demonstrates the process and product of learning. Evidence of
learning will be shared with all staff and their families to bridge the gap
between school and home and facilitating the provision of feedback.

DMF3.0 Develop,
measure and
monitor digital
literacy

Sustaining & Growing: The Student Hero Challenge guide and other
resources will guide the explicit teaching of the appropriate use of Linc-Ed
Hero and the expectations for posting quality evidence and annotations.
Students will be empowered to create and share digital resources, such as
screencasts, to enhance the skills of other students across the CoS and wider
Linc-Ed Hero school network.

DMF4.0 Visualise
student growth

Excelling: Teachers will record holistic learning information in this central
system and automatically access analysed student achievement to gauge
performance against consistent expectations. This comprehensive information
will guide smooth transitions across grades and non-confidential information
can be immediately accessed by students and families, including real-time
digital reports.

DMF5.0 Access and
utilise student
wellbeing
information

Excelling: Student wellbeing information is stored in this one system and
linked to ‘tags’ that prompt automatically analysis for individual students and
groups. Welfare needs can be filtered and automatically transformed into
support groups for monitoring or interventions. Academic and welfare needs
can be viewed concurrently to gain a holistic understanding of student needs.

DMF6.0 Digital
innovation,
evaluation and
improvement

Excelling: Teachers across our CoS collaborate to support innovation to
improve the administrative and learning functions of Linc-Ed Hero, with the
support of networks with teachers and leaders in New Zealand.

DMF7.0 Effective
planning and
programming

Sustaining & Growing: Teachers will personalise teaching and learning
programs in response to assessment results and learning goal achievement
and status. The ongoing monitoring of student academic performance will
support targeted and explicit teaching based on current student needs.

DMF8.0 Efficient
and effective
feedback and
reporting

Sustaining & Growing: As teachers and students upload evidence of learning,
the annotation and comment functions of the software will facilitate the
regular and ongoing provision of digital feedback. Families will be able to
engage with accurate and regular student performance updates through the
real-time reporting feature and access to digital learning portfolios with
evidence of learning.
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Leading

DMF9.0 Staff digital
literacy

Excelling: Through the train-the-trainer model of the Linc-Ed Hero project, the
facilitator is building the capacity of in-school coordinators and trial teachers
to apply a high level of digital literacy to ensure that Linc-Ed Hero is going to
support quality learning in their individual school contexts. Staff will also have
a variety of support resources, including ongoing professional learning, NSW
resource guides, Linc-Ed Hero Guides and access to their facilitator, to
increase their confidence when troubleshooting solutions to any issues that
may arise.

DMF10.0 Enabling
distributed
leadership

Excelling: School leadership articulates school visions to all stakeholders
through their school plan and future school plans will integrate the purposeful
use of the Linc-Ed Hero digital innovation to enhance visible learning, student
agency and community engagement.

DMF11.0
Supporting
professional
learning (PL)

Sustaining & Growing: School leaders will integrate the Linc-Ed Hero
emerging technology into their school PL plan, that incorporates the train-thetrainer model and a trial implementation, followed by a full school roll out (if
successful). Some staff may include the Linc-Ed Hero project in their annual
PDP.

DMF12.0 Managing
learning resources
digitally

Sustaining & Growing: In the future, school leaders will provide access to
exemplars that have been collated and moderated by literacy and numeracy
experts across the CoS and uploaded to Linc-Ed Hero to align with the
learning goals. Staff will routinely be provided with opportunities to share how
they use Linc-Ed Hero to enhance teaching and learning within their school
and across the wider CoS.

DMF13.0
Automating
processes

Excelling: School staff will employ automated processes through Linc-Ed Hero
that will increase the instructional focus of teachers, as all administrative and
academic information will be stored and monitored in the same platform.
School leaders will regularly review the effectiveness of this software through
a range of feedback methods and reviews to ensure that it meets school
needs and Department policy.

DMF14.0 School
systems and
infrastructure

Excelling: Leaders align ICT procurement to the school vision of quality
learning by investing in Linc-Ed Hero that will enhance visible learning
practices, student agency and community engagement. This software will
provide schools with the ‘next step’ in their visible learning journeys through
the provision of an ongoing digital learning portfolio where evidence is
connected to current learning goals and real-time reporting.

Excelling
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Next Steps
Throughout the remainder of the Linc-Ed Hero trial, the following activities will be co
Legal and Senior Executives
• Confirmation of student roll over.
• Showcase software and implementation to senior executives.

NSW Package
• Finalise learning goals and digital badges for the remaining areas of the Literacy and Numeracy
progressions.
• Make amendments to the NSW Linc-Ed Hero package, where necessary.
• Continued customisation of individual Linc-Ed Hero sites.

School Leaders (Principals and In-School Coordinators)
• Ongoing conferencing and check-ins.
• Pre-planning for 2021 trial and potential roll out.
• Explore ‘Phase 3: Real-time Reporting’ to parents.

Trial Teachers
• Complete ‘Phase 2: Learning Goals’ and ‘Phase 3: Mock Reporting to Parents’ PL.
• Receive ongoing support from in-school coordinators and one-on-one coaching/mentoring from the
NSW CoS Linc-Ed Hero Facilitator.
• Attend optional CoS PL to develop new skills, share practices and learn from experts, such as Zoom
sessions and Discovery Days.

Additional Collaborations
• Complete rewording the Literacy and Numeracy progressions and the moderation of exemplars.
• Continue exploring parent meetings and individualised plans with Learning and Support Teachers and
teams.
• Continue exploring parent meetings and PLP plans with Aboriginal Education teams.

•

Community
• Parent consultation about real-time reporting.

Feedback
Collect feedback on the:
• School practices and processes through whole staff surveys.
• Trial through staff check in surveys and feedback on the NSW CoS Linc-Ed Hero Facilitator role.
• Visible learning through perception surveys and feedback impact snapshots.
• Student performance through student focus groups and student achievement levels.
• School growth through monitoring progress through the ‘Learning Goals Continuum’ and the School
Excellence Framework.
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LUNCH TIME GROUPS

LOOKING INWARDS

Overview & Evidence
This year, we continued lunchtime groups throughout the year. During terms 1, 2 and 3, these groups
needed to be modified due to the COVID-19 pandemic. These groups are aimed towards different
students with some groups being invitation only and some clubs being open to all students. Throughout
the year, students and staff were surveyed to determine which lunchtime clubs would run.
Here are the lunch time clubs that were offered to the students in 2020.

K-2 Directed

Debating

Football

Sketching Art

Gorilla Ball

Just Dance

Choir

Art/Craft

Drumming

STEAM

Eco Group

Cosmic Yoga

Fully Charged

Street Library

K-2 Social skills

Knitting

Bootcamp

Pasifika

Woodwork

Gala Day Cricket

Drawing

Gala Day Tiger
Tag

BIG girls group

Impact
21 staff ran lunch time groups throughout the year and some teachers took on student leaders to help with
these activities.
Staff indicated that lunchtime groups are beneficial as they;
•

Lunch time groups give students an opportunity to participate in something they have a passion for
e.g. dancing, art etc. They allow students to work on social skills and reduce behaviours in the
playground. When the kids come to just dance they are all so excited to dance with each other. It is
also nice to see different grades mix with each other.

•

Lunch time groups are beneficial because they provide an opportunity for students to participate in an
area of interest and learn new skills.

•

Lunch time groups are often beneficial because students of all classes and behaviours can involve
themselves in fun lunch time activities. It can help develop social skills and often be a safe and fun
place for students to be during a break.
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Students identified that lunchtime groups are beneficial because they;
•

I have fun and I get to play with my friends (Larrtoia KS)

•

you get to spend time with other people you don't know and learn things about them - (Nevaha
1T)

•

You can play with someone - (Blade 1T)

LOOKING OUTWARDS
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LOOKING FORWARDS

Recommendations
•

More teachers running lunch time clubs or assisting teachers to run them

•

Community experts to run lunch time clubs

•

Student helpers are rewarded/encouraged for attending

•

Recess groups are introduced

•

More resources / budget for resources to be allocated.
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MINILIT

LOOKING INWARDS

Overview & Evidence
What is MiniLit?
MiniLit is an evidence-based effective early literacy intervention program. It is a practical, systematic,
explicit and effective model for teaching reading skills. MiniLit targets the bottom 25% of students and is
specifically aimed at struggling Year 1 and Year 2 readers. It is a Tier Two school-based small group
program (up to four students per group) within a Response to Intervention Framework.
MiniLit is an integrated and balanced program of 80 carefully structured lessons, divided into two levels of
40 lessons each:
•

Level 1: Teaching the basics of letter / sound knowledge and decoding skills for CVC words

•

Level 2: Extending word attack knowledge by teaching commonly used digraphs and longer
words

This program takes around 20 weeks to complete, with up to four 60 minute lessons per week, and
includes regular curriculum based measures to monitor the progress of the students. Entry point into the
program is flexible and, based on students’ assessment scores, can be anywhere within the 80 lessons.
Each lesson comprises three main components:
•

Sounds and Activities

•

Text Reading

•

Story Book Reading

How are students identified?
Learning and Support Teacher and SLSO’s identify students through Literacy Progressions and teacher
recommendation. Students can be referred to LST and discussed. Students that are identified as possible
candidates for MiniLit, take a Placement Test which identifies if they qualify for the program and their
starting level. The same test is given on completion of MiniLit to see how they have progressed.
Monitoring Progress
Students are tested using WARL (Wheldall Assessment of Reading Lists) which is a quick, simple measure
of performance. The initial assessment consists of 3 lists of words which students are assessed on how
many correct words read in 1minute. This is averaged out over the 3 passages to give you a word count per
minute average score. The WARL then has progressive testing throughout the program to monitor each
child’s progress week to week. Students who do not progress through the program or have continual
unsatisfactory attendance can be referred off. This allows other students to have the opportunity to be
placed on the program.
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What does MiniLit look like at Blairmount?
BPS started using MiniLit in Term 2 of 2017. MiniLit is currently coordinated and run by SLSO’s Trudy
Wilson and Deb Hatcher who have been formally trained in 2020 and have been running the program with
outstanding results. We currently have 18 students on the MiniLit Program, and an additional 11 students
have completed the program this year. The current 18 students are from years 1 and 2, and are split into
four different groups. These students are all making expected progress throughout the program.
MiniLit during remote learning
During remote learning MiniLit continued through videoed lessons which were recorded by Mrs Hatcher
and Mrs Wilson. These lessons took time and effort to record so that the students could continue to follow
the program and maintain their level of learning from home. Student work books were also delivered home
to give students access for their writing material. These lessons were followed up with phone calls and
zoom meetings.
Teacher comment
The SLSO’s have proved themselves to be flexible and adaptable. Despite the challenging circumstances
with Covid, the Minilit teachers made a considerable amount of effort to continue this learning during
remote learning. The resources made were student friendly and easy for parents to understand. They were
also valuable for classroom teachers who needed extra support catering to the needs of students of lower
learning abilities (that were not involved in the program).
Current MiniLit Progress: WARL Test
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Impact
Student comments
•

“I learnt stuff to help with my reading and writing”

•

“It’s so much fun, I didn’t want it to end. I learned a lot”

•

“I’m having lots of fun doing MiniLit. There’s lots of activities and we are learning while we play.
Now I’m reading much better because I learnt a lot with MiniLit”

•

“I love writing sentences in our books”

•

“Stretching the words out”

•

“Making new words”

•

“Playing bingo and racing cards”

Class Teacher Comments:
•

“The students in my class who have participated in the MiniLit program, I have seen growth in their
phonics knowledge and applying this new knowledge and skills to reading and writing classes in
class. The student’s confidence in themselves and in their learning has also had a positive change.

•

“Students are positive about the program. They have shown improvement in reading/fluency and
comprehension and are more confident about reading as a result of the program. They talk about
how “we learnt that with Mrs Hatcher” every time we cover a blend in a spelling talk. The small
group focus helps them to focus on their learning goals.”

•

MiniLit this year has been a successful intervention program for students in my class. Despite the
disruption with Covid the students transition back to school allowed MiniLit students to quickly
pick up from where they left from (or not too far behind). Communication between SLSO and
teacher has also been clear and open to allow collaboration for effective planning of teaching/
learning strategies. A future direction for MiniLit would be to see in class support from SLSO’s for
students to make connections with their learning from MiniLit to be applied in the classroom.
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LOOKING FORWARDS

Recommendations
•

Continue MiniLit in 2021 as an intensive educational group intervention for low progress readers
from Stage 1 and Stage 2.

•

Continue to target year 1 and 2 and potentially year 3 students that are below grade level.

•

Due to the varying levels of student ability as identified by their classroom teacher, MiniLit is able
to provide further support in the differentiation process by focusing on specific needs.

•

Explore establishing a designated area for delivery of the MiniLit Program.
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NOII BEGINNING TEACHER CONFERENCE
2020

LOOKING INWARDS

Overview & Impact
After attending professional learning at the NOII Beginning Teacher Conference on the 21st and 22nd of
February, we gained new knowledge and professional support in developing our teaching pedagogy.
The conference allowed us to build connections with other schools and institutes. We were able to network
and establish future working relationships and gain insights into pedagogical content knowledge.
Presenters demonstrated a variety of educational teaching methods along with the importance of
behaviour management and routines of practice. The conference also outlined the interconnectedness of
community support and establishing strong links between schools and families.
We participated in the following workshops:
•

Big Ideas in Number

•

Indigenous Perspective in Education

•

Loose Parts/Story Workshop

•

Play Based Learning

•

Choosing Quality Texts

•

Trauma Informed Practice

•

Technology and Coding in the Classroom

The 2 day conference enabled us to examine our own reflective practise in order to enhance both student
engagement and outcomes in the classroom. Since attending the NOII Beginning Teacher Conference, we
have gained confidence and developed new teaching strategies and programs.

Highlights
Jessica Stilloni and Rani Fairbairn presented their journey of creating a story workshop at Blairmount Public
School. Following the presentation, teachers were encouraged to build their own story using loose parts
while networking with teachers from other schools.
Some of the take-aways from the conference included:
“Presenting and showcasing my own journey of the story workshop was exciting to share with others...I
enjoyed providing support and sharing my expertise with fellow beginning teachers” Jessica Stilloni
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“I really enjoyed the Trauma Workshop as it was insightful and beneficial to the students in my class. The
Story Workshop was also valuable in teaching me that the story doesn't have to start with the writing, it
starts with a visual idea” Elisa Borg
“The most valuable part of the conference for me was supporting beginning teachers from our school and
encouraging their own professional growth” Anna La Sala
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PHONICS CHECK-IN YEARS 1-3

LOOKING INWARDS

Overview & Evidence
The Phonics Screening Check is a short assessment that tells teachers how students are progressing in
phonics.
The check takes 5-7 minutes and is carried out by classroom teachers with each student individually.
Teachers analyse the results and, if necessary, plan for any additional support that students might require
by targeting teaching aligned with NSW English syllabus outcomes.
The check complements existing strategies to identify students' progress in developing foundational
literacy skills.
The phonics check assesses how students blend sounds together to read a word.
Student responses are mapped to indicators from the National Literacy Learning Progression. Student
information from the screening check is available in PLAN2 upon lodging the assessment.
Blairmount Public School participated in the trial of the phonics check that was offered in term 3 and will
expand the trial to Year 2 and Year 3, during term 4.
Year 1
A total of 68 year 1 students completed the phonics assessment during term 3. Of those 68 students, 18
were on track, 16 need to be carefully monitored and 31 require support.
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Year 2
A total of 73 year 2 students completed the phonics assessment during term 4. Of those 73 students, 43
were on track, 16 need to be carefully monitored and 14 require support.

Year 3
A total of 49 year 3 students completed the phonics assessment during term 4. Of those 49 students, 39
were on track, 7 need to be carefully monitored and 3 require support.
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LOOKING FORWARDS

Recommendations
•

Significant changes to the way that phonics is taught K-2 is required for 2021. Almost half of our
Year 1 students require support in phonics. Explore best practice in terms of teaching phonics.

•

Investigate the introduction of a explicit and systematic phonics and phonemic awareness based
program such as Initialit or Get Reading Right to provide the structured support that we require at
Blairmount PS to see the shift that we need in phonics

•

Expand MiniLit to capture more year 1 students, due to the success of the program during 2020.

•

Refine the order of phonics learning for Stage 1.

•

Professional learning with the speech therapist around how to successfully teach blending and
segmenting.

•

Further support for parents in how they can support their children with decoding skills.

•

Research how we can refine our practise so that students are better supported with their phonics
development.

•

Investigate schools that have high growth in phonics.
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REMOTE LEARNING

LOOKING INWARDS

Overview & Evidence
In light of the COVID-19 pandemic in Australia, the way schools operated changed rapidly. The National
Cabinet was established and the announcement of social distancing policies were put in place on Friday
the 13th of March. Staff would receive regular updates from Murat Dizdar, Deputy Secretary School
Operations and Performance and Mark Scott, Secretary. A COVID-19 web page was set-up to support staff
and there was a ‘Learning from Home’ hub established by the DoE with resources for both teachers and
families. Greg continued his weekly Sunday email with all updates from the department, as well as
countless emails explaining the changes that would come into effect with very short notice. One of the first
Media Releases in response to the pandemic was sent on Sunday 15th March, cancelling all assemblies,
substantial gatherings, sport, school events and conferences. Greg and Kate developed an action plan that
was updated at 6pm each night giving the most up to date information to staff.
Paper notes were sent home with every child who was present on Monday 23rd March with contingency
plans in case schools were required to become non-operational at any given time. These notes also
contained individual QR codes to access Seesaw Home Learning and information of how students could
connect with google classroom from home with individual logins and passwords. Greg surveyed the
community to find out how many families had internet access and a device that students could use for
remote learning. Even though many families were keeping their children home, teachers were not
expected to plan or provide extra work while schools were still expected to be operational face-to-face.
Any staff member who was pregnant or identified as an additional risk of COVID-19 was not required to
work on site from the 24th March and must have been supported to work from home. Quite often, us as
teachers and school executive staff, would find out information regarding the new restrictions put in place
for NSW schools through the media. Gladys Berejiklian would hold a press conference each morning at
8am making announcements affecting our day to day working lives when we were already at work. A new
attendance code ‘F’ (flexible) was created on the 24th March for any students at home and engaged in
learning. Brodie provided the whole school P/L on how to set up and use Google classroom.
Wednesday the 25th March was the first official remote learning day for Blairmount Public School. All
families who could do so were asked to keep their children at home, essential workers’ children and any
vulnerable students were supervised at school. Teachers who were not rostered on ‘minimal supervision’
were encouraged to work from home. All students regardless of being on-site or at home completed their
learning activities online, with their classroom teacher providing feedback. All School staff were informed
about their new role descriptions.

Teaching and Learning
Remote learning occurred from Week 9 Term 1 until the end of Week 4 Term 2 with teachers recording
student attendance on google sheets by online engagement and completion tasks. Every stage provided
daily literacy and numeracy activities and tried to make them engaging for the students.Teachers
communicated the daily learning activities via Google classroom or seesaw. Each day classroom teachers
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were encouraged to have a personalised morning greeting for their class to explain that they were
available to help and encourage a sense of connectedness. Most staff were making pre-made teaching
videos to support their students with the learning of new concepts. Videos were a bit daunting for staff at
the beginning, however they reinforced the concept that teachers were available for the students. Google
classroom allowed the older kids to connect with their classmates via discussions about learning on the
stream and each day's work could be sent in one slideshow that students could work through at their own
pace. Real time feedback given to students by their teachers in google classroom with comment
functionality. However, setting google classroom up for K-2 was a challenge. K-2 teachers and the Support
Unit mainly communicated through seesaw where the functionality of voice recordings for feedback was
required. ePM reader, Mathletics, EPIC supported teachers with differentiation for their students.
Unfortunately the ePM reader servers weren’t able to cope with the demand, which was extremely
frustrating for students, families and teachers.
For Term 2, a K-6 sheet was recorded so that siblings attendance could be tracked and teachers could take
turns to contact families. From the beginning of Term 2, teachers started Zoom classes. The expectation
was 2-3 sessions per week with groups of students. SLSOs helped with tech support, ran intervention
groups through Zoom and worked closely across stages. 1:1 support was timetabled for students with
funding. Deb and Trudy took each other's groups once back at school one day a week. Kate surveyed the
school for 1 day a week return (siblings vs class). The majority of parents opted for the students to stay in
their class groupings. Students started back face-to-face teaching and learning one day per week from
Term 2 Week 3. All students were expected to return to full time face-to-face teaching and learning from
Monday of Week 5, Term 2. Teachers were not to provide any remote learning activities for parents who
chose to keep their children at home as schools were expected to be fully operational.
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Support and Resources
As mentioned before, all families were initially sent home an information pack explaining how to connect
on seesaw and google classroom. The Kindergarten team sent home paper copies of learning activities
before logins and technology was available. Parents were given websites and tips for helping their children
while learning from home. Tips and ideas were also shared with parents for the holiday break.
Greg, Ashleigh C and Jess K organised for existing iPads to be de-personalised and lent out to any families
requiring them. Teachers could nominate or families could self-nominate to borrow them. Our Tech DPs
made user agreements and 190 iPads were lent to families, with only two broken across the school. Offclass coaches acted as technology support for families - helping to get students on ‘student seesaw app’
rather than the parent app and google classroom app. Rani supported Years 3-6 and Tamara supported K-2
families. Each would leave messages offering their support on seesaw and google classroom each day.
Immersive reader was used to translate. Stationery packages were organised for zoom support. They
included a whiteboard, whiteboard marker, workbook, coloured pencils and a pencil sharpener.
Very early on any updates or changes to school processes were recorded in the google doc as our emails
were being flooded with new policies, expectations and guidelines. A set of expectations was written up
for staff working from home. Stage teams participated in remote planning days at the end of Term 1 to
research, plan and prepare resources for their students. Staff were supported by their supervisors and
executive staff. Early on during remote learning, each stage was supported by an off-class coach rather
than the individual coaching load that each coach had for the beginning of Term 1, this coach continued to
support the stage until Term 2 Week 5. Teachers were encouraged to engage with the DoE remote
technology P/L and Apple P/L.

Communication
Staff communicated through daily emails, weekly communication, executive and stage Zoom meetings.
Information was communicated to families via Skoolbag, Facebook and Seesaw, with teachers
communicating the learning experiences each day via Seesaw or Google Classroom. Staff were also
required to make regular check in phone calls with families during this time and recorded this information
in google drive.
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Welfare
There was a major focus as a school on welfare, with staff checking in on each other, staff checking in with
students and their families. Kate facilitated the process. Lots of staff were making phone calls as calls were
initially scheduled for every family, every week. Teachers digitally handed out PB4L awards to recognise the
students' efforts and achievements. Lisa H, Ron & Brody were responsible for additional welfare check-ins.
If students had not been engaging in remote learning for three days, teachers would record this, try to call
themselves and then Ron or Brody would follow up. Children who were regularly completing their learning
activities were put into a draw to win prizes. Ron went around houses and dropped off food hampers. Ron
and Brody were also responsible for finding out what other resources were available for our community
beyond our school.
A staggered return was decided upon by the department in order to ensure the welfare of all NSW
children.

Challenges
•

The amount of different logins and how to log in to each app or platform was different

•

How some platforms looked on iPad versus a desktop was different, so if teachers were explaining
the steps to take over the phone, students would become very frustrated.

•

Some students using Google classroom would ‘draw’ over their slides rather than complete them
in the slides app

•

Learned about ‘read alouds’ what we could and couldn’t share legally

•

Parents were experiencing stress having their children at home and being able to support them
with their learning as well as supporting them mentally through a pandemic

•

Staff were also experiencing stress, having to completely revamp their programs with very short
notice, having their own children at home and being online all day to support their students

•

Legalities about Zoom and organising for another staff member to be present in Zoom meetings to
help with tech support

Feedback
•

Most students across the school became a lot more familiar and confident using technology for
learning remotely. This has continued in the classroom since returning with more classes regularly
using google classroom and seesaw in their day to day teaching. A mixed response was collected
in regards to if they enjoyed remote learning, some loved the amount of screen time they were
allowed, others missed their friends and were very happy to be back at school once it was over.

•

Most staff increased their capabilities utilising technology. SLSO’s sought Professional Learning and
developed a new formed a sense of identity and role description. The expectations for ‘Feedback
to students’ were extremely high and very hard to manage for teaching staff.

•

Some families commented that remote learning broke down the barrier between teachers and
parents, most were grateful for lending iPads, tech support, phone call check-ins and the time and
effort teachers need to put in to teach remotely.
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Explicit Teaching: Sustaining and
Growing
Feedback: Sustaining and
Growing

Educational Leadership
Instructional Leadership: Excelling
Community Engagement:
Excelling

Wellbeing
Caring for Students: Excelling
A Planned Approach to
Wellbeing: Excelling
Individual Learning Needs:
Excelling

Data Skills & Use
Data Analysis: Sustaining and
Growing

School Planning, Implementation
& Reporting

Curriculum
Curriculum Provision: Sustaining
and Growing
Differentiation: Sustaining and
Growing

Professional Standards
Improvement of Practice:
Sustaining and Growing
Literacy and Numeracy Focus:
Sustaining and Growing

School Resources
Staff Deployment: Excelling
Financial Management: Excelling

Assessment
Formative Assessment: Sustaining
and Growing

Learning and Development
Collaborative Practice and
Feedback: Sustaining and
Growing
Expertise and Innovatio: Excelling

Management Practices
& Processes

Reporting
Parent Engagement: Excelling
Student Performance Measures

LOOKING FORWARDS

Recommendations
•

Streamlined process for calling home and recording process of this for staff.

•

Wellbeing for staff, students and families to be a continued priority.

•

Processes in place for students who are unable to attend school due to personal illness / need to
isolate due to COVID-19.
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SCHOOL MINI BUS

LOOKING INWARDS

Overview
During the planning weekend in 2017, an idea was put forward to lease a 12 seater mini bus for the use at
Blairmount PS. By leasing a 12 seater, it enabled anyone with a regular driver’s licence to drive it. By having
access to a mini bus students, staff and families would be able to participate in further extra-curricular
activities.
Many staff, and neighbouring schools have used the mini bus to transport students to and from different
events. The bus has been used as a shuttle also, transporting students to and from different events. The
support unit has utilised the bus more frequently. Two of the three support unit classes use the bus for
community access on a weekly basis.

Evidence
Through the leasing of the school mini bus, Blairmount students have been able to participate in:
•

Swimming

•

Debating

•

Community access

•

Rugby Sevens
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LOOKING OUTWARDS

SCHOOL EXCELLENCE FRAMEWORK

SEF
LEARNING

TEACHING

LEADING

Learning Culture

Effective Classroom Practice

Educational Leadership

Wellbeing

Data Skills & Use

School Planning, Implementation
& Reporting

Curriculum

Professional Standards

School Resources
Community use of facilities:
Excelling

Assessment

Learning and Development

Management Practices
& Processes

Reporting

Student Performance Measures

Under each domain list the element, theme and level attained eg: Learning Culture, high expectations,
excelling

LOOKING FORWARDS

Recommendations
•

Continue to use the bus to transport students to extra-curricular activities and events

•

Encourage performance groups to use the bus to take students to perform at various locations

•

Use the bus to enhance units of work by having first hand experiences

•

Encourage lunch time clubs to use the bus for mini excursions

•

Continue to loan the bus to support other schools in the local area.
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EARLY STAGE 1 INTERVENTION

LOOKING INWARDS

Overview & Evidence
The Early Stage 1 interventionist (SLSO) worked with small groups of students, three times per week for 30
minutes, that were looked at every 5 weeks. These groups were for both Literacy and Numeracy. The focus
for each group was identified through literacy and numeracy progression data and target groups formed
across the stage.
Early Stage 1 areas of focus included:
•

Reading and writing sight words.

•

Number recognition and subitising.

•

Numbers before and after a given number.

•

Phonics and phonemic awareness.

•

Sentence structure.

Impact
This year I have found working with a small group of students, that are at the same level, has been a great
way to help the students reach their goals. I have felt very supported from my IL and Stage AP who have
guided and given me strategies to help me teach these small groups. Each week when we meet they give
me feedback from the data they have collected on how the students are progressing and then direction for
the following week. (Early Stage 1 Interventionist- Mrs Wilson)
Remote Learning
Staff and students were supported during online learning.
•

Assisting parents to connect to their child’s zoom lessons.

•

Following up student’s regular engagement for online learning via phone calls.

•

Checking in on student and parent wellbeing.
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LOOKING OUTWARDS

SCHOOL EXCELLENCE FRAMEWORK

SEF
LEARNING

TEACHING

LEADING

Learning Culture
High Expectations: Sustaining
and Growing
Transitions and Continuity of
Learning: Excelling

Effective Classroom Practice

Educational Leadership
High Expectations Culture:
Excelling

Wellbeing
Individual Learning Needs:
Excelling

Data Skills & Use
Data Analysis: Excelling

School Planning, Implementation
& Reporting

Curriculum
Curriculum Provision: Sustaining
and Growing
Differentiation: Sustaining and
Growing

Professional Standards

School Resources
Facilities: Excelling

Assessment
Formative Assessment: Sustaining
and Growing
Summative Assessment:
Sustaining and Growing

Learning and Development

Management Practices
& Processes

Reporting
Student Performance Measures
Student Growth: Sustaining and
Growing
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STAGE 1 INTERVENTION

LOOKING INWARDS

Overview
The Stage 1 SLSO Interventionist worked with small groups of two - four students, three days per week for
30 minutes over a period of five weeks. The focus for each group was identified through literacy
progression data, the class teacher and the Instructional Leaders and target groups were formed across the
stage. Stage 1 areas of focus included:
•

Phonics, phonemic awareness and word attack skills to improve accuracy and fluency

•

Reading and writing high frequency and sight words

•

Improving comprehension skills

•

Oral language - before and after, following instructions, understanding questions, social skills

Impact
Working in short burst small groups has allowed me to watch the rapid progress and growth of the
students as the small steps that may have been missed previously are being filled in. The rapid
improvement meant that more students had the opportunity to participate as goals were met and new
groups of students were chosen. The small groups worked well as the students had just one thing to focus
on in that specific area allowing improved confidence as their understanding and skills improved.
Having a designated time to meet with the ILs each week was greatly beneficial to touch base, receive
direction and adjust targets if needed. The support and feedback while working with the ILs as mentors has
taught me a lot about my role. I learned many different strategies to use to achieve a common goal under
their guidance.
Remote Learning
•

Staff and students were supported during online learning.

•

Assisting parents to connect to their child’s zoom lessons.

•

Following up student’s regular engagement for online learning via phone calls.

•

Checking in on student and parent wellbeing.
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LOOKING OUTWARDS

SCHOOL EXCELLENCE FRAMEWORK

SEF
LEARNING

TEACHING

LEADING

Learning Culture
High Expectations: Sustaining
and Growing
Transitions and Continuity of
Learning: Excelling

Effective Classroom Practice

Educational Leadership
High Expectations Culture:
Excelling

Wellbeing
Individual Learning Needs:
Excelling

Data Skills & Use
Data Analysis: Excelling

School Planning, Implementation
& Reporting

Curriculum
Curriculum Provision: Sustaining
and Growing
Differentiation: Sustaining and
Growing

Professional Standards

School Resources
Facilities: Excelling

Assessment
Formative Assessment: Sustaining
and Growing
Summative Assessment:
Sustaining and Growing

Learning and Development

Management Practices
& Processes

Reporting
Student Performance Measures
Student Growth: Sustaining and
Growing
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STAGE 2 INTERVENTION

LOOKING INWARDS

Overview & Evidence
As the Stage 2 SLSO Interventionist (Karen Hogarth), semester one’s focus was on increasing the student's
capacity for NAPLAN in the areas for reading/comprehension and Mathematics. The groups were
identified though progression data and small groups were formed across Year 3 in both KLAs. The small
groups consisted of 4 students, for 30 minutes three times a week.
During the reading comprehension and mathematical groups, students worked on:
•

Identify different types of texts e.g. informative, poetry.

•

Decoding a question.

•

Locating key words, phrases and information required to solve problems.

•

How to differentiate the multiple choice answers.

•

How to use working out paper, time management and check answers.

Remote Learning
Due to remote learning NAPLAN was cancelled this year, impacting the ability to see how the students
would apply these skills. Support for these students continued during Home Learning to maintain their
engagement through: ensuring students had access to iPads, regular phone calls to discuss any issues
around wellbeing and technology and also small group zoom lessons.

Impact
I have seen the students' skills and confidence increase, they became more determined in the task and
wanted to explore different practice papers. It was a pleasure seeing the students be collaborative and
encouraging each other. I enjoyed when the student’s shared their success stories with me, in how they
transferred the skills back into the classroom, when working on that KLA. Being supported by the Stage 2
Instructional Leader meant we meet regularly to reflect on the lessons and explore students' progress. I
found this time rewarding as it’s a time where I gain professional development.
Student Reflections
Student 1 - ‘Working with Mrs Hogarth helps me learn ways to find answers. I like working in a small group
as I can concentrate and I feel I can ask more questions when I don’t understand.”
Student 2 – ‘I like the way she explains stuff, she will draw pictures on the whiteboard or we use apps on
the iPad.’
Student 3 – ‘It really helps me, I have lots of different ways I can find information to answer a question. I
like how we worked together to solve problems, it's fun.’
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LOOKING OUTWARDS

SCHOOL EXCELLENCE FRAMEWORK

SEF
LEARNING

TEACHING

LEADING

Learning Culture
High Expectations: Sustaining
and Growing
Transitions and Continuity of
Learning: Excelling

Effective Classroom Practice

Educational Leadership
High Expectations Culture:
Excelling

Wellbeing
Individual Learning Needs:
Excelling

Data Skills & Use
Data Analysis: Excelling

School Planning, Implementation
& Reporting

Curriculum
Curriculum Provision: Sustaining
and Growing
Differentiation: Sustaining and
Growing

Professional Standards

School Resources
Facilities: Excelling

Assessment
Formative Assessment: Sustaining
and Growing
Summative Assessment:
Sustaining and Growing

Learning and Development

Management Practices
& Processes

Reporting
Student Performance Measures
Student Growth: Sustaining and
Growing
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TECHNOLOGY LEARNING FACILITATOR

LOOKING INWARDS

Overview & Evidence
The Technology Learning Facilitator (TLF) is an independent contractor employed by the school 1 day per
week to assist with the installation, repair and maintenance of the school’s computer technology and
related systems.
The TLF also consults DoE IT personnel when issues arise that affect DoE systems and infrastructure at the
school.
The primary aim of the TLF is to ensure that the computer technology used at the school is kept in working
order and that teachers and students can access Department systems and Internet based technologies to
support learning. Such technologies include:
•

School owned iPads and Apple TVs

•

School owned desktops and laptops

•

Interactive panels

•

WiFi and network

New Resources/purchases
•

90x iPad 7’s for student use

•

25x iPad 7’s for staff use

•

120x Apple Pencils for student use

•

30x Apple pencils for staff use

•

30x iPad 7 cases and 6x iPad 6 cases- for staff

•

10x MacBook Air’s

•

27x Apple TV’s

•

345x iPad chargers

•

5x smart keyboard

•

Hisense 75” TV screen for AV room

•

15x LegoSpike

•

10 x Microbit (kit)

•

10 x Microbit Grove Inventor Kit

•

10 x Microbit Home Safety Kit

•

EV3 extension kit
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•

3x 3D printers

•

15x HP laptops for students

•

1x Aruba 505 wireless access point

•

2x Aruba POE+ switch for A, C block classes

•

2x POE+ injectors

•

1x Apple Caching server

Additional activities
•

All iPads, Apple TVs and 10 MacBooks configured for Jamf School

•

Managed Apple ID - all staff and 5 Stage 3 classes

•

Reconfigure iPads for remote learning

LOOKING OUTWARDS

SCHOOL EXCELLENCE FRAMEWORK

SEF
LEARNING

TEACHING

LEADING

Learning Culture

Effective Classroom Practice

Educational Leadership

Wellbeing

Data Skills & Use

School Planning, Implementation
& Reporting

Curriculum

Professional Standards

School Resources
Financial Management: Excelling
Technology: Excelling

Assessment

Learning and Development
Expertise and Innovation:
Excelling

Management Practices
& Processes

Reporting
Student Performance Measures
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LOOKING FORWARDS

Recommendations
•

Create proper shelves/storage for AV room equipment - possibly create a maker space or area too
for exploration of tech. (also a fire extinguisher may be needed).

•

All iPad Air 1s in mainstream be updated.

•

Setup remaining 3D printers - one per Block perhaps or 3D printer Hub in Library?

•

Establish Stage based iPad admins to manage/support iPads in each stage.

•

Create Technology mission statement to outline technology direction of the school in a technical
sense i.e. expectation of the use of technology by staff and students and what/how it is to be used.

•

Staff training in DoE system access and expectations of use (technical).

•

Consider removing all remaining desktops with the exception of Admin staff.

•

Select iPad apps that WILL BE used across Stages instead of current random selection. This is to
utilise school bandwidth and network traffic more efficiently.

•

Establish asset management procedure - life cycle and disposal for all devices.

•

Buy new locks for broken iPad carts.

•

Get extension cords for all iPad carts and electronic timers for charging purposes.

•

Analyse network use and see if older infrastructure needs to be upgraded.

•

Consider changing Sentral logins to be the same as DoE ones.

•

All required Staff Managed Apple IDs reissued to follow Apple School Manager import process
instead of manual creation process.

•

School newsletter made by students?

•

Consolidate school communication methods for consistency (website, facebook, twitter, etc.)
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WELLBEING

LOOKING INWARDS

Overview & Evidence
•

Chaplaincy Program with Mr Ron Fowell (3 days) and Mr Brody Dooner (4 days) - specific students
targeted for regular check ins.

•

Rock & Water program ran by Mr Fowell - Stage 3 participated during Term 1 and 2. Stage 2
participated in Term 3.

•

During remote learning teachers made contact with students via Zoom sessions and phone calls.
Wellbeing phone calls/check ins were made on a regular basis and recorded by every teacher. Home
visits were conducted by Mr Fowell and Mr Dooner during remote learning.

•

During term 3 Community Connection Week was held where teachers made phone contact or held
zoom sessions with parents to check in on students

•

Hampers have been delivered to families on a regular basis

•

Tell Them From Me survey was conducted for students, teachers and parents

•

PIVOT survey was conducted and the results were used to inform teachers of their teaching practice

•

Kindness on Purpose program continued for K-6

•

Silent Mentor program was implemented in term 3 with 19 staff and 35 students involved

•

Birthday cards from Blairmount were continued to be given out to students K-6

•

Breakfast Club was held 3 days a week and by the SLSO’s

•

Wellbeing Week for staff was held each term

•

Wellbeing Week for students will be held in term 4
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LOOKING OUTWARDS

SEF

SCHOOL EXCELLENCE FRAMEWORK

LEARNING

TEACHING

LEADING

Learning Culture
High Expectations: Excelling
Transitions and Continuity of
Learning: Excelling

Effective Classroom Practice

Educational Leadership
Instructional Leadership: Excelling
High Expectations Culture:
Excelling

Wellbeing
Caring for Students: Excelling
A Planned Approach to
Wellbeing: Excellence
Individual Learning Needs:
Excelling
Behaviour: Wellbeing
Attendance: Excelling

Data Skills & Use
Data Analysis: Excelling

School Planning, Implementation
& Reporting

Curriculum
Differentiation: Sustaining and
Growing

Professional Standards

School Resources
Financial management: Excelling

Assessment
Summative Assessment: Excelling
Whole School Monitoring of
Student Learning: Excelling

Learning and Development

Management Practices
& Processes

Reporting
Student Performance Measures

LOOKING FORWARDS

Recommendations
•

Continue Chaplaincy Program - working and building relationships with students who would
benefit from a positive adult role model

•

Continue with Silent Mentor program - where teachers are to regularly check in/make contact with
a nominated student (where the student does not necessarily know they have been targeted)

•

Continue to provide students with a birthday card

•

Continue with breakfast club - with the hope for students to be able to have a more active role

•

Encourage all teachers to make contact with parents for positive feedback about their child
(realistically 1-2 phone calls a week)
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